Horizon School Division No. 67
Regular Board Meeting – Division Office
ERIC JOHNSON ROOM

Regular Board Meeting Agenda
Wednesday, May 22nd, 2019 – 1:00 p.m.
Jared & Meghan Wever – Busing Request
Financial Update – Jason Miller, Director of Finance
A – Action Items
A.1
A.2
A.3
A.4

Agenda
Minutes of Regular Board Meeting held Thursday, April 18th, 2019
May 2019 Payment of Accounts Summary
Second Reading: Policy GCNN: School Administrator Evaluation

D – Discussion Items
D.1 Years of Service Recognition Award – Presentation Dates
D.2 CSBA Strategic Plan Survey
D.3 Rebranding (logo)
D.4 Letter to MLAs and Minister of Education

ENCLOSURE 1
ENCLOSURE 2
ENCLOSURE 3

ENCLOSURE 4
ENCLOSURE 5

I - Information Items
I.1 Superintendent’s Report – Wilco Tymensen
I.2 Trustee/Committee Reports
• I.2.1 Zone 6 ASBA Report – Marie Logan
• I.2.2 Facilities Meeting Report – Bruce Francis
• I.2.3 Administrator’s Meeting
I.3 Associate Superintendent of Finance and Operations Report – Phil Johansen
I.4 Associate Superintendent of Learner Services Report – Amber Darroch
I.5 Associate Superintendent of Programs and Human Services Report – Anita
Richardson
I.6 UCP Education Platform
I.7 Task Force on Teaching Excellence
C-Correspondence
C.1 Letter to Premier Jason Kenney
C.2 Letter to Grant Hunter
C.3 Letter to Joseph Schow
C.4 Correspondence to Town of Taber
C.5 UPC Cabinet
C.6 Letter to Education Minister Adriana LeGrange
C.7 Congratulations Letter to the VAB Jets
C.8 Taber Times – Horizon in budget holding pattern
C.9 Letter from Premier Kenney
C.10 Correspondence – Program & System Support – Field Services
Dates to Remember
•
•
•
•

May 23 – Spark Fair
June 2-4 – ASBA Spring Meeting
June 4 – Administrator’s Meeting
June 26 – Board Meeting

ENCLOSURE 6

ENCLOSURE 7
ENCLOSURE 8
ENCLOSURE 9
ENCLOSURE 10

ENCLOSURE 11

Horizon School Division No. 67

6302 – 56 Street Taber, Alberta T1G 1Z9
Phone: (403) 223-3547 1-800-215-2398 FAX: (403) 223-2999
www.horizon.ab.ca

The Board of Trustees of Horizon School Division No. 67 held its Regular Board meeting on Thursday, April 18th, 2019
beginning at 11:30 a.m. in the Eric Johnson Room.
TRUSTEES PRESENT:

Marie Logan, Board Chair
Bruce Francis, Board Vice-Chair
Rick Anderson, Derek Baron, Jennifer Crowson, Christa Runka

ALSO PRESENT:

Dr. Wilco Tymensen, Superintendent of Schools
Phil Johansen, Associate Superintendent of Finance & Operations
Anita Richardson, Associate Superintendent of Programs and Human Services
Cole Parkinson, Taber Times
Sheila Laqua, Recording Secretary

REGRETS:

Amber Darroch, Associate Superintendent of Learning Services
ACTION ITEMS

A.1

Moved by Blair Lowry that the Board approve the agenda.

A.2

Moved by Derek Baron that the Board approve the Minutes of the Regular Board
Meeting, held Wednesday, March 27th, 2019 as provided by Enclosure #1 of the
agenda.
Carried Unanimously
Moved by Jennifer Crowson that the Board approve the April 2019 Payment of
Accounts in the amount of $2,278,200.64 was provided in Enclosure #2 of the
Agenda.
Carried Unanimously
Move by Bruce Francis that the Board approve the first reading of Policy GCM –
Professional Growth Planning as provided by Enclosure #3 of the agenda.
Carried Unanimously

BOARD MEETING
MINUTES APPROVED
187/19

A.5

Move by Christa Runka that the Board approve the first reading of Policy GCMA –
Staff Supervision as provided by Enclosure #4 of the agenda.
Carried Unanimously

FIRST READING OF
POLICY GCMA
APPROVED
190/19

A.6

Move by Derek Baron that the Board approve the first reading of Policy GCN –
Teacher Summative Evaluation as provided by Enclosure #5 of the agenda.
Carried Unanimously

FIRST READING OF
POLICY GDN APPROVED
191/19

A.7

Move by Blair Lowry that the Board approve the first reading of Policy GCNN –
Principal Evaluation as provided by Enclosure #6 of the agenda.
Carried Unanimously

FIRST READING OF
POLICY GCNN
APPROVED
192/19

A.3

A.4
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Carried Unanimously

AGENDA
APPROVED
186/19

PAYMENT OF ACCOUNT
APPROVED
188/19
FIRST READING OF
POLICY GCM APPROVED
189/19

DISCUSSION ITEMS
D.1 Graduation Dates
Members of the Board of Trustees and Senior Administrators will be attending upcoming graduation ceremonies throughout the
Division.
D.2 Edwin Parr Awards Attendance
The Edwin Parr Awards will be held on Wednesday, May 15th. Members of the Board and Sr. Administration will be attending
the event. Horizon School Division nominated Amy Shim, a grade 1 teacher from Dr. Hamman School.
D.3 Lomond Multi-Purpose Facilty Request
Due to the ongoing construction of the Lomond Community Centre, the Board approved the use of the Lomond Multi-Purpose
Facility on June 22, 2019 for a reception and dance.
D.4 Statement of Support to Help Save Crucial Tobacco Legislation
Board members agreed to sign a statement of support to stop the repeal of important legislation to protect thousands of Alberta
youth from the hazards of tobacco, smoking and vaping.
INFORMATION ITEMS
I.1 Superintendent’s Report
Wilco Tymensen, Superintendent, shared the April 2019 updated with the Board:
Educational Leadership and Student Welfare
• Meetings and dialogue between schools and division office are ongoing. Conversations/topics typically focus on
processes that ensure student safety, well- being, and conduct; financial management; and instructional leadership.
This month they also included instructional and assignable time, staffing, short listing, transportation, off-campus
excursions, student and staff conduct and discipline, and guidance with regard to student and parental concerns.
• Professional growth meetings with principal have concluded. Discussions utilized the Leadership Quality Standard
as the basis for dialogue.
• School visits since the last Board meeting included: Central School, D.A. Ferguson Middle School, Milk River
Elementary School, Vauxhall Elementary School, W.R. Myers High School, and Warner School
Personnel Management
• The principals of Vauxhall Elementary School and the principal and vice principal of D.A. Ferguson Middle School
have communicated their intention to retire at the end of the 2018-2019 school year. The recruitment process has
resulted in an ongoing domino effect as successful candidates have come from within Horizon.
o Meetings with staff and parents have occurred in order to build an accurate profile
o Interviews have taken place
o Meetings with staff to announce the successful candidate have also taken place.
o For the 2018-2019 school year the following schools will have new leadership:
• D.A. Ferguson Middle School – Principal and Vice Principal
- Darryl Moser and Kim Hutzel
• Vauxhall Elementary School – Principal
- Sharon Skretting
• Central School – Principal
- David LeGrandeur
• Warner School – Principal
- Bryan Pritchard
Policy and Strategic Planning and Reporting
• No policy meetings have occurred this month given the upcoming election
Fiscal Responsibility, Organizational Leadership and Management
• Instructional and assignable time templates have been shared with principals.
• The Board met with the ATA local as part of the collective bargaining process
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Communications and Community Relations
• A number of meetings and celebrations were attended over the last month. These include but are not limited to
o Division Office staff meeting
o Senior Administrative Leadership Team meeting
o DAF/WRM modernization meeting
o CASS Director of Wellness meeting
o RCSD VTRA meeting
o Student Vote: political candidate forum
o Kanai Board of Superintendent meeting
I.2 Trustee/Committee Reports
I.2.1 Zone 6 ASBA Report
Marie Logan shared the following April 2019 Zone 6 ASBA meeting update with the Board:
- The Zone 6 Executive meeting was held at Ecole St. John Paul II School in Medicine Hat. A tour of the school was
followed by a presentation on ‘maker space’ and ‘balanced learning environments’. The staff presented on their
learning studios where students can choose the environment that best suits their mode of learning. (eg. Stand-up
desks, hexagon desks, small/medium/large pods, café racetrack tables, leaf tables, floor rockers, wobble stools,
cantilever chairs, etc.) These methods encourage movement and creative teaching methods that promote frequent
interaction of classmates and teachers.
- The May Executive Meeting will be held in Taber on May 15, 2019. This will begin with lunch at 12:30 and a
presentation from ASBA. The Edwin Parr Awards Banquet will follow at the Heritage Inn in Taber. The atrium will
open at 4:30pm with banquet to begin at 6:00pm.
I.2.2 Facilities Report
Bruce Francis, Facilities Committee Chair, provided a report to the Board on the work undertaken for the month of
April, 2019:
- D.A. Ferguson/W.R. Myers Capital Project
o Continuing progress with an expected occupancy after the May long weekend
- First Draft of the 2019-2020 IMR presented
- Maintenance work throughout the Division is on-going
I.2.3 Administrator’s Meeting Report
Marie Logan provided the following April 2019 Administrator’s Meeting update to the Board. Topics discussed
included:
- TEBA/ATA Central Collective Bargaining
- Suspension of Students with Specialized Programming
- TQS Competencies & Legal Framework & Policies
- Using Excel
- PAT Administrations to Grades 5 & 8 Students on Cycled Curriculum
- Joel Bydevaate Memorial Ag Scholarship
- New School Website
- Report Card Indicator Language
- Foundational Knowledge of First Nations, Metis, & Inuit
I.3 Associate Superintendent of Finance and Operations Report
Phil Johansen provided an April 2019 update to the Board:
- Budget season - with the elections, the budget is unclear
- Budget deadline extended to June 30, 2019
I.4 Associate Superintendent of Learner Services Report
Amber Darroch, Associate Superintendent of Learner Services, shared the following April 2019 update with the Board:
.Learner Services lead team members:
Amber Darroch, Associate Superintendent
Terri-Lynn Duncan, Director of Learning (Curriculum & Instruction)
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Robbie Charlebois, Director of Learning (Inclusive Education)
Angela Miller, Clinical Team Lead
KEY ACTION AREA #1:
Strong core instruction that develops student competencies
● Ten teachers joined Terri-Lynn at Dr. Hamman school for a Friday afternoon for beginning to plan for the new
curriculum. Terri-Lynn is calling these Curriculum Coffee Houses and supporting teachers by answering questions and
providing some planning templates.
● Amber had the opportunity to visit AB Combs Elementary School with Franklin Covey, the organization affiliated with
the Seven Habits of Highly Effective People. There were many lessons learned through the visit as to how we can tap
in to student voice and the individual contributions every single learner can have in their community. She will be
working with schools to frame our efforts to promote student success with strategies to promote not only studentcentred learning but student voice and agency.
● Two schools’ Indigenous Champions and Amber attended the CASS 4th Annual Indigenous Gathering in Edmonton
Apr 10-12. The sessions and keynotes focussed on system leadership and indigenous foundational knowledge, the
highlight being an address from Justice Murray Sinclair, Chair of the Truth & Reconciliation Council. He is the person
who said (of residential schools), “Education got us into this mess and education wll get us out.”
KEY ACTION AREA #2:
Response to Instruction and Intervention
● Horizon is offering Developmental Check-ups (previously called screening) to all children in Horizon School Division
entering Early Childhood Programs (Early Learning and Kindergarten). These will run at various locations throughout the
month of April.
● Central school invited Terri-Lynn to their weekly CRM meetings at the beginning of April to have a Literacy focus and to
brainstorm with teacher’s strategies and interventions for struggling readers.
● Robbie has met with every school to discuss student needs and 2019-20 Educational Assistant allocations for students
with significant needs and challenges.
● Three schools attended the CRM Conference (collaborative response model) in Edmonton April 3-5 (Dr Hamman,
Barnwell, and Taber Christian).
LEADERSHIP PRACTICES
● Terri-Lynn went on a tour with 3 Principals from Palliser Regional Schools to our three Low German Mennonite outreach
programs. The Principals from Palliser were interested in how each school meets the needs of their students and how
they schedule High School courses for students who are working and going to school.
● Terri-Lynn along with all learning directors in zone six met via Google Hangout to talk about what each division is doing in
terms of Curriculum and sharing best practices and resources. This meeting was decided at the past February CASSIX
zone meeting, the curriculum and instruction group discussed having a monthly meeting would be beneficial along with
the three CASSIX zone meetings. March 28 was the first meeting and another one will be scheduled in late April early
May.
● Horizon’s new web service provider, Box Clever, was on site on Monday, April 8th to go over the design requirements for
our new division website as well as to consult on concepts related to HSD #67 logo re-design. There are no prototypes
available yet, but an update will be shared as soon as we have those.
I.5 Associate Superintendent of Programs and Human Services Report
Anita Richardson, Associate Superintendent of Programs and Human Services shared the following April 2019 report with the
Board:
Building Effective Relationships
• Participating in local bargaining process ongoing.
• Career Transitions – Chair of the board.
• Spring staffing meetings concluded
• Attended University of Lethbridge PSIII open house
Modeling Commitment to Professional Learning
• Attend CASS Professional Learning Events
• Enrolled in Weaving Ways: Indigenous Ways of Knowing in Classrooms and Schools 5 part (8hr) Webinar series.
• Enrolled in 5 part ATA Webinar series, ‘Teacher Talks’ to develop First Nations, Metis and Inuit Foundational
Knowledge with several Horizon teachers
• Completed the SLQS certification
2
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Supporting school based planning for a Horizon Experiential Week in conjunction with LCC, Mount Royal University,
University of Calgary, Livingstone Range, and Palliser School Division in May 2019.
Leading Learning
• Ongoing support for Principals with staffing concerns.
• Continuing to instruct LQS training into the summer.
Supporting First Nations, Metis and Inuit Education for All Students
• Indigenous Champions – sharing resources and professional learning opportunities.
o Two champions attended each of two different experiential learning opportunities this month.
• Blanket Exercise
o Scheduled Blanket Exercises:
 Colony Teachers, May 30
o Completed in 11 schools
• Partnership with University of Lethbridge -> First Nations, Metis, Inuit Mentorship Program for high school and middle
school students partnered with university students. Began last week.
• Eagle Spirit Nest Community Association (ESNCA).
o Board of directors comprised of representatives from: The Blood Reserve, Town of Taber, MD of Taber,
Horizon, Holy Spirit, Taber Special Needs, Taber Times, Taber Chamber of Commerce, and a Cree elder
o Received status as a registered society
o Pursuing grant funds to initiate a community center in Taber
• Attended ‘Teaching and Learning from Indigenous Insights’ session in Lethbridge
• Hosted professional learning for the admin team in regards to TQS, Applying Foundational Knowledge about First
Nations, Metis and Inuit and LQs, Supporting the Application of Foundational Knowledge about First Nations, Metis and
Inuit.
Sustaining Effective Instructional Leadership
• Hosting Horizon Induction Program Sessions this year
• Evaluation Process for Probationary Teachers – 19 this year under evaluation; I am completing 14
School Authority Operations and Resources
• Finalizing spring staffing adjustments
• Participating in principal hiring
• Developing jurisdiction approach to Indigenous resource purchases and dispersion through heading a working
committee.
•
Correspondence
No Discussion items came forward from the Correspondence as provided by Enclosure #12 of the agenda.
•

COMMITTEE ITEMS
Moved by that the Board meet in Committee.
Moved by that the meeting reconvene.
Moved by Derek Baron that the meeting adjourn.

Carried Unanimously

COMMITTEE
193/19

Carried Unanimously

RECONVENE
194/19

Carried Unanimously

MEETING ADJOURNED
195/19

______________________________________
Marie Logan, Chair

______________________________________
Sheila Laqua, Executive Secretary
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PAYMENT OF ACCOUNTS REPORT
Board Meeting May 22, 2019
---_

General
General
General
General

April 17/19
May 1/19
May 7/19
May 14/19

“A” Payroll

April
April
April
April

“B” Payroll

2019
2019
2019
2019

125402.16
46611O2
119095.49
70451.96

Teachers
Support
Casual
Subs

1,657,997.72
537,297.45
10,011.29
70,904.65
2,276,211.11

Total Accounts

Board Chair
PJ:dd
May 17/19
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HORIZON SCHOOL DIVISION NO. 67

Policy Code:
Policy Title:

POLICY HANDBOOK

Cross Reference:
Legal Reference:
Adoption Date:
May 16, 1996
Amendment or Re- Nov.16/99
affirmation Date
Sept. 16, 2010

GCNN
School Administrator
Evaluation

POLICY
THE BOARD OF TRUSTEES OF HORIZON SCHOOL DIVISION BELIEVES THAT SUMMATIVE
EVALUATION IS A JUDGEMENTAL PROCESS DESIGNED TO FACILITATE DECISIONS ABOUT
THE COMPETENCE OF AN EMPLOYEE. THIS POLICY OPERATES UNDER THE ASSUMPTION
THAT AN EVALUATION PROCESS MAY BE INITIATED TO GENERATE THE DATA FOR MAKING
WELL-INFORMED AND FAIR EMPLOYMENT DECISIONS.
DEFINITIONS
Evaluation, means the formal process of gathering and recording information or evidence over a period of
time and the application of reasoned professional judgment by the evaluator in determining whether one or
more aspects of the leadership of the school administrator exceeds, meets or does not meet the Leadership
Quality Standard;
School Administrator, includes:
• assistant principals,
• vice principals, and
• principals
GUIDELINES
1.

Principals shall enter into a series of temporary contracts for a period of five years.

2.

Assistant and vice-principals shall enter into annual temporary contracts as approved by the
Superintendent in consultation with the principal.
2.1

Teachers appointed to an assistant or vice-principal position shall be assigned administrative
duties by the Principal.

2.2

The principal shall develop a job description consisting of roles and responsibilities for the
appointed individual(s) consistent with the school context and the “Leadership Quality
Standard”
2.2.1

Job descriptions shall be submitted to Division Office annually and placed in the
individual’s personnel file.
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Horizon School Division No. 67
Policy GCNN - Evaluation of School Principals – Continued
2.3

The principal shall meet at least annually with the individual(s) appointed to the assistant
and/or vice-principal position(s) to review their job description(s).

2.4

An evaluation will take place annually.

REGULATIONS
1.

2.

School administrators shall undergo an evaluation, conducted by the Superintendent or designate, or
principal, in the case of assistant and/or vice principals.
1.1

upon being given an administrative contract,

1.2

when on the basis of information received through supervision, the superintendent has reason to
believe that the leadership of the principal may not be meeting the Leadership Quality
Standard,

1.3

for the purposes of gathering information related to a specific employment decision,

1.1

for the purposes of assessing the growth of the principal in specific areas of practice, and/or

1.2

at the written request of the school administrator.

Evaluations shall be based on information gathered through observations, discussions, reviews of
documents, reports and plans, and other data such as staff feedback appropriate to each school
administrator’s assignment gathered in accordance with the Code of Professional Conduct and the
jurisdiction’s Employee Code of Conduct Policy.
2.1

3.

Evaluation shall consist of a review of all aspects of a school administrator’s leadership competence
based on the Leadership Quality Standard (Appendix A).
3.1

4.

5.

School administrators shall be allowed to contribute data to the evaluation through personal
portfolios or other material or information of their choosing.

The evaluator shall consider the best interests of the students, staff, the school administrator,
the teaching profession and the school system during the evaluation.

At the commencement of the evaluation, the school administrator must receive written notification,
explicitly communicating:
4.1

the reasons for and purposes of the evaluation,

4.2

the process, criteria, and standard to be used for the evaluation, including a copy of the policy
of the Horizon School Division pertaining to their evaluation,

4.3

the timelines to be applied, and

4.4

the possible outcomes of the evaluation.

The evaluation report generated during the evaluation process shall be signed by both parties.
Page 2 of 4
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Horizon School Division No. 67
Policy GCNN - Evaluation of School Principals – Continued

6.

5.1

The school administrator’s signature evidences that the report has been received for review.

5.2

Evaluators shall provide the school administrator with a copy of the evaluation report.

5.3

The evaluator shall place a copy of the notice of evaluation, evaluation report in the school
administrator’s personnel file at Division Office.

An evaluation report shall be provided to the school administrator within eight (8) months of
commencing the evaluation, which correlates to April 30 for school administrators starting at the
commencement of the school year.
6.1

7.

The evaluation report shall state whether or not the school administrator meets the Leadership
Quality Standard and expectations of the Horizon School Division.

The evaluation may be used by the superintendent to make an employment decision, which may
include:
7.1

offering the school administrator a temporary contract

7.2

offering the principal a permanent contract,

7.3

removing the school administrator’s administrative designation,

7.4

terminating the school administrator, or

7.5

another action deemed appropriate by the superintendent.

8.

The school administrator shall be given the opportunity to append additional comments to all written
reports pertaining to his/her evaluation.

9.

The superintendent shall inform the board of school administrator appointments annually.

10.

In the event that remediation is necessary, the school administrator being evaluated shall receive a
Notice of Remediation and the following steps shall be taken.

11.

10.1

A program of improvement will be undertaken by the school administrator and a reasonable
time line for improvement will be set.

10.2

At the end of the time allotted, the evaluation will resume.

This policy does not restrict a school board or superintendent,
11.1

from taking disciplinary or other action, as appropriate, where the superintendent has
reasonable grounds for believing that the actions, practices, or conduct of a school
administrator endangers the safety of students, constitute a neglect of duty, a breach of trust or
a refusal to obey a lawful order of the school board, or

11.2

from taking any action or exercising any right or power under the School Act.
Page 3 of 4
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Policy GCNN - Evaluation of School Principals – Continued

Appendix A: The Leadership Quality Standard
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YEARS OF SERVICE RECOGNITION AWARDS
SCHOOL
DIVISION OFFICE
MAINTENANCE
ACE PLACE
VAUXHALL HIGH SCHOOL
TABER CHRISTIAN SCHOOL
ERLE RIVERS HIGH SCHOOL
HORIZON MAP
CENTRAL SCHOOL
D.A. FERGUSON
WARNER
VAUXHALL ELEMENTARY SCHOOL
MILK RIVER ELELMENTARY SCHOOL
LOMOND SCHOOL
DR. HAMMAN SCHOOL
FSLC
L.T. WESTLAKE SCHOOL
TABER MENNONITE SCHOOL
ENCHANT SCHOOL
COLONY SCHOOLS
BARNWELL SCHOOL
CHAMBERLAIN SCHOOL
HAYS SCHOOL

DATE
After Board meeting ??
ANY TUES - THURS. MORNING - 7:00 AM
MAY 28 @ 3:30 PM (Staff Meeting)
JUNE 4 @ 3:15 PM (Staff Meeting)
JUNE 4 OR 11 @ 8:00 AM (Morning Devotional)
JUNE 5 @ 3:00 PM ( Staff Meeting)
JUNE 5 @ 3:20 PM (Staff Meeting)
JUNE 5 @ 3:30 (Staff Meeting)
JUNE 6 @ 3:45 (Staff Meeting)
JUNE 6 @ 11: 15 AM (Assembly)
JUNE 6 @ 12:35 AM (Assembly)
JUNE 6 @ 3:30 PM (Staff Meeting)
JUNE 6 or JUNE 13 @ 8:00 AM (Staff Meeting)
JUNE 11 @ 12:00 PM *Invited for lunch (RSVP)
JUNE 11 @ 9:00 AM (Case Consult Meeting)
JUNE 12 @ 3:30 (Staff Meeting)
JUNE 13 @ 3:30 (Staff Meeting)
JUNE 13 @ 7:45 AM (Staff Meeting)
MAY 30 @ 9:00 AM - Division Office Mtg
JUNE 20 @ 2:00 PM (Year End Assembly)
JUNE 20 @ 3:30 (Staff Meeting)
JUNE 21 @ 9:00 AM (Awards Ceremony)

Canadian School Boards Association Strategic Plan Survey
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Canadian School Boards
Association Strategic Plan
CSBA Strategic Plan Survey
The Canadian School Boards Association
(CSBA) is comprised of the president of each
provincial school board association and is
the national voice of school boards.
The CSBA continues to focus on student
learning, well being, achievement, and equity
for all students and provides ongoing
support to and for trustees.
The CSBA is updating its strategic plan. Your
input into national priorities is essential to
ensure effective national collaboration and
leadership.
DEADLINE TO RESPOND IS MAY 31, 2019
1. On whose behalf are you responding?
Individually as a trustee
On behalf of my school board
On behalf of my provincial association
executive
On behalf of my provincial association board
of directors
Other

https://www.surveymonkey.com/r/3D6BN5X
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Canadian School Boards Association Strategic Plan Survey
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2. How important is national collaboration in
public education?
Extremely important
Very important
Somewhat important
Not so important

3. How important is a national strategy to
protect or advocate for local democratic
representation in public education?
Extremely important
Very important
Somewhat important
Not so important

4. How important is a national strategy to
improve Indigenous education?
Extremely important
Very important
Somewhat important
Not so important

https://www.surveymonkey.com/r/3D6BN5X
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5. How important is a national strategy to
support professional development for school
board trustees?
Extremely important
Very important
Somewhat important
Not so important

6. How important is a national strategy on
comprehensive school health?
Extremely important
Very important
Somewhat important
Not so important

7. What other public education initiatives
should be a priority for CSBA?

Done

Powered by

https://www.surveymonkey.com/r/3D6BN5X
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Superintendents Progress Report
May, 2019
Educational Leadership and Student Welfare
• Meetings and dialogue between schools and division office are ongoing.
Conversations/topics typically focus on processes that ensure student safety, wellbeing, and conduct; financial management; and instructional leadership. This
month they also included instructional and assignable time, staffing, short listing,
transportation, off-campus excursions, student and staff conduct and discipline,
and guidance with regard to student and parental concerns.
Personnel Management
• School administration hiring has concluded with the latest announcments:
o Taber Chrisian School –Vice Principals
• Wendy Peters and Trina Mantler-Friesen
o W.R. Myers High School – Vice Principal
• Greg Bowes
Policy and Strategic Planning and Reporting
• No policy meetings have occurred this month.
Fiscal Responsibility, Organizational Leadership and Management
• School administration is working with Senior Leadership in the preparation of a
balanced budget that will be coming to the Board in June for approval. There has
been little communication from the new government regarding financial plans
but a press release by the Premier indicated that a provincial budget will not be
forthcoming until the fall. As such, the spring budget will be based on a
assumptions with a fall update to follow.
Communications and Community Relations
• A number of meetings and celebrations were attended over the last month. These
include but are not limited to
o Division Office staff meeting
o Senior Administrative Leadership Team meeting
o DAF/WRM modernization meeting. DAF is scheduled to move into the
modernized portion of the DAF/WRM complex on the long weekend.
o Kanai Board of Superintendent meeting
o Council of School Council meeting
o Board tour – the superintendent and three (3) trustees toured five (5)
Hutterian Colony Schools (Fairlane, Prairiehome, Delco, Oaklane, and
Hillridge)
o Admin meeting
o Edwin Parr Awards (celebration of Zone Six, outstanding first year
teachers)
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Associate Superintendent, Learner Services
Report to the Board of Trustees – May 22, 2019

Learner Services lead team members:
Amber Darroch, Associate Superintendent
Terri-Lynn Duncan, Director of Learning (Curriculum & Instruction)
Robbie Charlebois, Director of Learning (Inclusive Education)
Angela Miller, Clinical Team Lead
KEY ACTION AREA #1:
Strong core instruction that develops student competencies

●

Benita Peters provided a presentation on Low German Mennonite education to our Learning
Support Teachers group. She did a wonderful job describing what school is like for our students in
Mexico and the dramatic differences in the schooling and education we provide here in Canada and
Horizon School Division.

●

Jurisdiction Technology Leaders meet twice provincially and Amber attended the spring meeting in
Edmonton. The group shares updates on educational trends and challenges in the area of
technology. A highlight was a presentation by “Millenium STEM”, a new society of first-year
university students who wish to promote STEM (science, technology, engineering, math) career
opportunities to middle and high school students. The students organized a career conference this
past November and Horizon will be watching for the November 2019 event so that we can promote
our students’ attendance if possible. The careers in this area are so diverse and unknown that it is an
excellent opportunity for students.

●

With evolving technology, we are looking at alternatives to the “SMARTBoard” to support
instruction. Many schools are choosing to replace SMARTboards with other hardware as the need
arises. Amber has investigated how math tools we have already adopted (Equatio) might be used in
new ways to provide students with the same degree of interaction and engagement in their learning
as the interactive whiteboard has in the past.

●

As mentioned in her March report, Amber has been consulting with partners regarding “Leader in
Me”, the school-based offshoot of Franklin Covey’s Seven Habits of Highly Effective People which
promotes student leadership, strong relationships, social-emotional skills, student achievement and
engagement. Through April and May, she has collaborated with four other CASS Zone 6 school
jurisdictions to propose how we could take advantage of a “district” level license with Franklin
Covey and share the advantages between us. Meetings have led to a pioneering model to explore
“Leader in Me” across a region while at the same time actively seeking large scale corporate
1
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sponsorship that would enable us to offer the highest level of support and service to schools across
our region who choose to participate.

KEY ACTION AREA #2:
Response to Instruction and Intervention

●

Christa Haverhals, Learning Support Teacher from Taber Christian School provided a presentation to
our LST group on the PATH (Planning Alternative Tomorrows with Hope) - a person centred planning
approach for transitioning students. Her energy and passion for the process were very well received.

●

Robbie Charlebois attended a transitions services fair hosted by the Lethbridge College and the
University of Lethbridge. The fair offered valuable information regarding academic support, learning
or testing accommodations, counselling and career services, and Indigenous services available to our
high school students who transition to Lethbridge post-secondary schools.

●

Southwest Regional Collaborative Service Delivery (RCSD) hosted day two of the Educational
Assistant Community of Practice (EA CoP), including some of our Horizon assistants.

●

Angela Miller provided and Animal Assisted Therapy Group for 6 weeks for 5 students from DAF for
6 weeks around boundaries, relationships, conflict and assertiveness. Feb. 25-April 15.

LEADERSHIP PRACTICES
●

Amber is joining Angela in participating regularly at TCAPS (Taber Community Action & Prevention
Society) meetings. The group’s participation spans more broadly than the Family School Liaison
Program alone, so it will be helpful to have two roles participate.

●

Benita and Amber have participated with the Southern Alberta Kanadier Association (SAKA) in
coordinating services and supports for Low German Mennonite people. Benita is leading an initiative
to compile Low German audio files that share general information for newcomers to Canada about
how things like education, health care, and policing work in Canada. This resource and a compilation
of services by the community will be hosted on our new Horizon website which will also drive web
traffic to our site.

●

Amber is a member of the Lethbridge College Child and Youth Care Program Advisory Committee
and attended the annual meeting held May 2nd. The committee shares dialogue about the ongoing
evolution of the program and its associated practica and Horizon’s feedback on what we require
from CYC’s in the field is shared. The May meeting highlighted new legislation which will require all
Horizon counselling staff to become provincially certified.

●

Horizon is a member of the Southern Alberta Computer Consortium (SACC), a group of school
jurisdictions which leverages purchases and support of technology by working together. Due to a
2
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global shortage of materials required to process computer chips, many organizations, including
school divisions, are encountering delays of months at a time to take delivery of their orders. Our
contracted vendor, TLD Computers, is buying up a supply of some of our frequently purchased
equipment like Chromebooks so we can have a local back up plan. Amber and the tech team
attended the spring SACC meeting to review this and other strategies.
●

Alberta Education has the intent that student records shared between school authorities within the
province must be digital by Fall of 2020. As all of our student records (cumulative files) are paper at
this point, the challenge of digitizing all student records is significant. Amber is partnering with CASS
Zone 6 leaders to develop a shared strategy to support schools in scanning current and future
documents in order to be compliant with the long term requirements.

●

The new Horizon website is well on its way to being designed. A small group is consulting with the
developers as decisions need to be made on the division site layout and content. A group of
principals are also consulting on decisions regarding the school website template which will also be
adopted. The websites will launch for the start of the school year along with the new Horizon School
Division #67 logo, also under development and looking great!

LOW GERMAN MENNONITE SUPPORT SERVICES
Highlights of Recent Activities

As per our goals this year, the LGM Consultant position transitioned to full time. The following
summarizes the ongoing nature of supports being extended to schools and the division:
●
●
●
●
●
●
●
●
●
●
●
●

Translated for parent-teacher interviews and Instructional Support Plan meetings at different
schools during March reporting time
Made phone calls for school staff to parents who don’t speak English
Clarified misconceptions about our public schools to parents who then decided to stay in school
or come back to school
Did a few school tours with parents new to the area or our schools
Helped parents fill registration forms
Supported Locally Developed Language and Culture course by visiting classes and concerts. Also,
Benita collaborates with the “German teacher” Educational Assistants on best practices and
implementing resources acquired from Mexico.
Hosted a booth at the Taber and Community Adult Learning Multicultural Event
Helped organize a Mennonite History night together with TMS
Connected with parents through a socializing event at school (Faspa)
Translated for meetings with AISH workers
Translated for Developmental Checkups for the Horizon Early Learning Program
Assisted the clinical team with translation from Low German to English

3
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FAMILY SCHOOL LIAISON PROGRAM
Highlights of Recent Activities

Clinical Team Leader Activities
●
●

●
●
●
●

●
●
●
●
●
●

●
●
●
●
●
●

Clinical Team Leader sat on the Rural Collaborative Service Delivery Committee for planning and
running a Mental Health Conference for all mental health professionals and educators throughout
Southern Alberta.
Clinical Team Leader sits on several boards and committees in Taber such as: Taber and Community
Action and Prevention Society and board for Horizon Victims Services, Multi-disciplinary Services
Team, Multi-disciplinary Intervention Services Team for Youth Committee, Mental Health
Committee for RCSD, VTRA protocol writing committee, VTRA scenario writing committee, Child and
Youth Care committee from the Lethbridge College, Interjurisdictional Wellness Committee and
Headstrong Planning committee for Southern Alberta.
We were successful in securing an expansion grant from AHS for our Mental Health Capacity
Building project and will be hiring new staff over the next couple of months to expand our
preventative mental health work to our rural schools.
We are partnering with Safe Haven for 6 weeks over the summer by having two of our Family
Connections Worker staff help plan and run summer camps for children. Our FSLP team does
referrals to these camps as well.
Currently working on setting up students with summer camps by helping families register their
children.
Family School Liaison Program received $2000 and 400 backpacks from Telus for our backpack
program that will run by referral only from our FSLP team and outside agencies. The backpack
program will run August 28, 2019. Additionally, received $3000 from Interpipeline to go towards the
backpack program, Spark Fair and Wellness packs that we deliver to grade 5/6 students in June to
discuss transitioning to a new school.
Received $1500 from Kinsmen towards funding students to attend summer camps.
Growers Supply gave our program for our Spark Fair that will be running May 23.
Our Family Connections Program took two CYC practicum students from the Lethbridge College this
year. Additionally, we took a Social Work Student for four months.
We will be accepting a BSW student for the next school year that will remain with our FSLC program
for nine months. Potentially will be taking a Masters student for the 2019-2020 school year as well.
Clinical Team Leader attended the Banff VTRA conference in April around updates in VTRA.
Clinical Team Leader provided supervision monthly and Professional Development to FSLP staff
around updates in VTRA, hoarding behaviors, emotional regulation, documentation, file keeping,
LGM presentation, updated policies, file reviews, and Jody Carrington Book Review and Wellness
day in Lethbridge (where I presented at) ran once a month case consults, and organized once a
month FSLP staff meetings.
Clinical Team Leader provided evaluations to new staff
Clinical Team Leader went over personal growth plans with FSLP staff
Clinical Team Leader conducted and consulted on 9 threat assessments 2019 school years so far.
Clinical Team Leader is the main contact for mental health concerns for Principals.
Clinical Team Leader attends Collaborative Response Meetings at schools when possible.
Clinical Team Leader provided a Mental Health and Animal Assisted Therapy Workshop to MAP
students during mental health week.
5
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Division-Level Activities
●

Family Connections staff have been working on Spark Fair organizing/donations, Resiliency
Celebration planning, Wellness Packs donations, and updating Summer Camp lists

Further highlights from some schools include:
Vauxhall High School (Joel Blake, FSLC; Katie West, Family Connections)
●

●

●
●
●

For Mental Health Week the Headstrong students used their grant money to purchase silicone
bracelets that read ‘Don’t believe everything you think’, and the Kids Help Phone number on the
opposite side. Students handed the bracelets out at lunch for free, asking for food or monetary
donations. The students will put the funds back into the VHS Staff’s ‘Christmas Family’ fund.
Experiential Learning Week May 6-10. Grade 10 and 11 students are participating in a wide array of
specific topics for the week. Experiences were held at Lethbridge College, VHS and MAP. Examples
include psychology, medical sciences, climbing, baseball, cosmetology, outdoor survival and
agriculture.
A “4th R” program has been running with grade 8 students.
For Mental Health week, the Headstrong students were supported to set up a booth and sell
bracelets (purchased with Headstrong fund money) to raise money for the local food bank.
The ongoing mentorship program is wrapping up the end of this month.

Horizon MAP (Joel Blake, FSLC; Katie West, Family Connections)
●
●
●

The Healthy Snack program has been a consistent success at MAP. The staff members have taken
pride ensuringng healthy snacks are available to the students.
A Monthly Feature Snack is organized with the Nutrition Committee (grade 7-12 students)
Katie presented on self-care to MAP/VHS students for Experiential Learning Week. MAP students
participated along with VHS student in the Experiential Week events.

Central School (Jenn Hengeveld, FSLC; Dionne McCracken, Family Connections)
●

We were running a lunch club group as well as participated in Hats On for Mental Health.

Taber Mennonite School (Jenn Hengeveld, FSLC)
●
●

At TMS I have been running a girls friendship group for all grade 6 and 7 girls as well as meeting with
the Headstrong group.
A Mental Health presentation was shared with the grade 8 and 9 students.

Chamberlain/ATL (Glenn Jankowiak, FSLC: Katie West, Family Connections)
●

Small counselling groups have been running:
7
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●
●
●

■ Boys’ counselling group
■ Second Step with grade 3/4 class
■ G.I.R.L.S program with Grade 8/9 girls
■ Tattling vs. Telling with Grade 1/2
A Community Toy and Clothing Swap was organized at the school (April 15)
For Mental Health Week, a stress kit making booth was set up and daily "brain break"
dances/exercises were run with students.
Mental Health Literacy is being taught to Grade 9 students

Vauxhall Elementary School (Katie West, Family Connections Worker)
●

●
●

Small counselling groups are running with targetted students:
■ Kelso's Choices with grade 3 at VES
■ Second Step with grade 4 at VES
■ Social Group for select grade 3 girls at VES - working on Empathy, Friendship, and
Leadership skills
The Weekly Healthy Snack Program is operated utilizing grade 6 students help
Daily "brain break" dances/exercises were run with students during Mental Health Week

LT Westlake Fine Arts Elementary (Marie Hutchison – FSLC; Dionne McCracken)
●

FSLP staff have been helping with a School Wide Wellness Initiative

8

Return to Agenda

Associate Superintendent, Programs and Human Services
Report to the Board of Trustees – May 22, 2019
Building Effective Relationships
•
•
•
•

Participating in local bargaining process ongoing.
Career Transitions – Chair of the board.
Spring staffing process has been slightly delayed and will continue
Attending Lomond Graduation Celebration May 17

Modeling Commitment to Professional Learning
•
•
•
•
•

Attend CASS Professional Learning Events and CASSIX meetings
Enrolled in Weaving Ways: Indigenous Ways of Knowing in Classrooms and Schools 5 part (8hr)
Webinar series.
Enrolled in 5 part ATA Webinar series, ‘Teacher Talks’ to develop First Nations, Metis and Inuit
Foundational Knowledge with several Horizon teachers
Attending Accommodation Law Conference May 29/30
Completed SLQS certification

Visionary Leadership
•

Supported school based planning for a Horizon Experiential Week in conjunction with LCC,
Livingstone Range, and Palliser School Division May 6-10, 2019.
o ERHS, HMAP, VHS and ATL participated

Leading Learning
•
•

Ongoing support for Principals with staffing concerns.
Facilitated multiple FNMI learning opportunities for teaching staff and administrators

Supporting First Nations, Metis and Inuit Education for All Students
•
•
•
•

•

Indigenous Champions – sharing resources and professional learning opportunities.
o Champions attending an experiential learning opportunity May 28 at Kainai
Partnership with University of Lethbridge -> First Nations, Metis, Inuit Mentorship Program for
high school and middle school students partnered with university students. Began last week.
Eagle Spirit Nest Community Association (ESNCA).
o Member of board of directors
Professional learning opportunities for staff
o Blanket Exercise
 Scheduled Blanket Exercises: Colony Teachers, May 30
 Completed in 11 schools
o May 28 Kainai day of land learning
o May 30/June 1 Land based learning at Olds College
o May 30 Indigenous Hand Games and Ways of Knowing, Piikani Nation
Learning facilitated for students
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o
o
o
o

Multiple cultural presentations in schools – dancers, drummers, moccasin making,
beading, Elder presentations
May 14 – Lomond School Field Trip to Siksika – hosted by and partnership with Siksika
Outreach School
National Indigenous Peoples Day celebrations occurring in many schools in May/June
and public event June 21 at Confederation Park
Orange shirt Day competition

Sustaining Effective Instructional Leadership
•
•

Hosting Horizon Induction Program Sessions this year
Evaluation Process for Probationary Teachers – 19 this year under evaluation; I am completing
14

School Authority Operations and Resources
•
•

Finalizing spring staffing adjustments
Developing jurisdiction approach to Indigenous resource purchases and dispersion through
heading a working committee.
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Getting Alberta Back to Work
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MAKING LIFE BETTER FOR
STUDENTS, PARENTS AND
TEACHERS:
RENEWING EDUCATION
Under the NDP, class sizes in Alberta have continued to increase, math and
reading scores have declined, Alberta’s successful tradition of school choice
has been under attack, the carbon tax has taken valuable resources away from
classrooms, and curriculum changes have been taking place largely in secret.
Alberta’s children deserve an excellent, world-class education that will equip
them intellectually, socially, and with jobs-ready skills for life.
To ensure that education is a key advantage for Alberta, a United Conservative
government would work with parents, teachers, principals, and trustees to once
again make Alberta’s schools the diverse, excellent classrooms that all Albertans
desire and deserve.
The United Conservatives recognize that every child is unique and that parents,
not politicians, know what is best for their children.
A United Conservative government will:
•

Maintain or increase education funding while seeking greater efficiency
by reducing administrative overhead and pushing resources to front line
teachers

•

Continue to build new schools, while ordering an immediate audit of class
sizes to determine what happened to previous funding dedicated to class
size reduction, and prioritize public infrastructure funds for schools and
health care infrastructure

•

End the focus on so-called “discovery” or “inquiry” learning, also known as
constructivism, by repealing Ministerial Order #001/2013 and replacing
it with a new Ministerial Order which focusses on teaching essential
knowledge to help students develop foundational competencies

•

Pause the NDP’s curriculum review, and broaden consultations to be open
and transparent, including a wider range of perspectives from parents,
teachers, and subject matter experts

Alberta Strong & Free
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•

•

Curriculum reform should begin by determining the key knowledge
and skills that Alberta students should possess by the time of their
high school matriculation, written in plain language that students,
parents, and teachers can understand

•

The curriculum should focus on developing foundational
competencies

•

Teaching methods should focus on those that produce the best
outcomes, such as phonics and proven math instruction methods

•

The social studies curriculum should be taught without political
bias, offering an objective understanding of Albertan, Canadian,
and world history, geography, and civic literacy

•

Financial literacy should be a mandatory element woven
throughout the curriculum

•

Consent must be taught as an essential part of the sexual
education curriculum

Reform student assessment so that students, parents, and teachers can
clearly identify areas of strength and weakness. This will include:
•

Bringing back the Grade 3 Provincial Achievement Test

•

Returning to a 50/50 split between Diploma and school grades for
Grade 12

•

Implementing language and math assessments for students in
grades 1, 2, and 3 to help both parents and teachers understand
and assess progress in the critical early years, and remedy where
necessary

•

Require clear, understandable report cards

•

Focus on excellence in outcomes, with measures that include:

58

•

benchmarking the Alberta education system against leading global
jurisdictions

•

ensuring teachers have expertise in subject areas by introducing
teacher testing

•

expanding options for schools to facilitate expertise

Alberta Strong & Free
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•

requiring that the education faculties in Alberta’s universities
themselves require that teachers take courses in the subjects they
will one day teach in schools.

•

Support safe schools that protect students against discrimination and
bullying

•

Reinforce the need for open, critical debate and thinking as key to lifelong
learning

•

Proclaim the Education Act (2012), taking effect on September 1, 2019

•

•

•

A UCP government will trust the hard work done by those who
created the 2012 Education Act, and proclaim that legislation,
already passed by the Legislature

•

Unlike the NDP’s curriculum review, conducted largely in secret,
the Education Act resulted from years of widespread public
consultation

Introduce a Choice in Education Act which will:
•

Affirm parents have primary responsibility for the education of their
children

•

Add to the preamble of the Education Act recognition of Section
26.3 of the Universal Declaration of Human Rights, which states
that “parents have a prior right to choose the kind of education that
shall be given to their children”

•

Protect the status and funding of independent schools in
legislation given that they save the public education system $168
million annually

Facilitate the creation and operation of new charter schools by:
•

Lifting the cap on the number of charter schools

•

Lifting charter school enrolment caps

•

Allowing charter schools to own property

•

Treating charter schools as priorities above other possible uses for
surplus public-school infrastructure

•

Support and encourage an expansion of alternative programs in the public
system

•

Respect the constitutional right to separate schools

Alberta Strong & Free
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•

Maintain funding for independent schools and home schoolers at current
levels

•

Encourage the sharing of busing and infrastructure where appropriate,
while respecting the distinctive nature of both systems

•

Ensure that requests from parents for blended homeschool programs are
facilitated

•

Amend the Education Act to implement the Leadership Quality Standards

•

Reduce paperwork burdens on teachers, principals, and other school staff,
and reduce unnecessary regulatory burdens throughout the system

•

Review and implement selected recommendations from the Task Force
for Teaching Excellence including:

•

•

Establishing alternative pathways to teaching certification for those
in specialized areas of knowledge

•

Introducing more regular assessment of teacher performance

•

Ensuring subject matter
competence

Review the current funding formula to
ensure that rural schools have adequate
resources to deliver programs in an
equitable way
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APPENDIX A:
DETAILED PROJECTIONS AND COSTING

A credible balanced budget plan: The UCP four-year plan
($ millions)

2019/20

2020/21

2021/22

2022/23

REVENUES
Total Revenues Stokes Economics

51,221

53,579

57,376

61,904

Eliminate Carbon Tax

-1,381

-1,409

-1,437

-1,466

Job Creation Tax Cut:
Reduction in general
tax on business from
12% to 8%

-104

-446

-1054

-1,760

Replace CCIR with
TIER regime for large
industrial emitters

-19

-407

-430

-450

Withdraw from the
Low Carbon Economy
Leadership Fund
(federal)

-75

-35

-35

-35

300

700

UCP promises

Dynamic impacts of
CIT rate cut: Additional
revenue
Total revenue after
above changes

49,642

51,282

54,720

58,893

48,896

48,896

48,896

48,896

218

145

152

168

Other adjustments*

5209

5397

5760

5155

Debt servicing

2,419

2,919

3,302

3,428

56,524

57,212

57,958

57,479

-500

-700

-700

-700

-7,382

-6,630

-3,938

714

EXPENSES
Operating expenses
including new UCP
spending commitments
UCP new spending
commitments

Total Expenses
Risk adjustment
DEFICIT/SURPLUS

*Capital Grant, Disaster/Emergency Assistance, amortization/disposal losses,
inventory consumption, and pension provisions as per Fiscal Plan 2018-2021

Alberta Strong & Free
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TASK FORCE ON TEACHING EXCELLENCE RECOMMENDATIONS
RECOMMENDATION 1: Teaching practice standards
• That the Teaching Quality Standard be revised to align with Inspiring Education and with
the recommendations of this report. The Task Force further recommends that the
Teaching Quality Standard be framed by the ability to achieve and maintain teaching
excellence.
• Further advice: The Task Force found the five teacher competencies (see sidebar) of the
Alberta Association of Deans of Education’s Framework of Effective Teaching for
Learning to be compelling and an appropriate starting point for defining competencies
for teacher excellence competencies within the Teaching Quality Standard.
RECOMMENDATION 2: School leader practice standards
• That the Ministry of Education adopt practice standards for school leaders.
• Further advice: The current draft standard, the Professional Practice Competencies for
School Leaders in Alberta, be reviewed and revised to align with Inspiring Education and
be consistent with this report. Given the advanced state of the draft standard’s
development, the Task Force believes there is an opportunity for expedited revisions
and adoption.
RECOMMENDATION 3: District leader practice standards
• That the Ministry of Education adopt practice standards for district leaders.
• Further advice: The standards need to align with Inspiring Education and be consistent
with this report. The College of Alberta School Superintendents’ Practice Standard,
Leadership Dimension and Descriptors is an appropriate starting point for defining
competencies for district leaders.
RECOMMENDATION 4: Review of practice standards
• That the practice standards for teachers, school leaders and district leaders be reviewed
and updated on a regular basis.
• Further advice: Reviews should be conducted every five years or earlier when there is
substantive system change. For transparency, consistency and alignment with Inspiring
Education, there should be a naming convention across these standards.
RECOMMENDATION 5: Admission to teacher preparation programs
• That Alberta’s teacher preparation programs be encouraged to look beyond grades,
when making admission decisions, to consider other relevant criteria in the spirit of
Inspiring Education.
• Further advice: This may include evidence of the applicant’s insight into the profession,
ability to make a connection and work with the student, and diversity of experience and
background that would enhance the teaching profession.
RECOMMENDATION 6: Alignment of teacher preparation programs with Inspiring Education
• That the Ministry of Education facilitate an annual discussion among Alberta’s teacher
preparation institutions on alignment of their programs with Inspiring Education,
including its vision, values, principles and policy shifts.
• Further advice: The Task Force recognizes that teacher education programs in Alberta
are in the process of achieving this goal. It is, however, important that the Ministry of
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Education be aware of the challenges being faced as well as the differences and
similarities in how programs are achieving this goal. The Task Force further believes that
this recommendation can expedite a sharing of, and collaboration on, emerging best
practice related to Inspiring Education among teacher preparation programs.
RECOMMENDATION 7: Alternative pathways to teaching and Letters of Authority:
To bring people with a diversity of skills, expertise and background into Alberta classrooms:
• 7.1 That alternative pathways to teaching certification be developed for those in
specialized areas of instruction including the trades, fine arts, and other professions.
• Further advice: In recommending the establishment of alternative pathways, the Task
Force wants to affirm that there is a single standard for certification (i.e., the Teaching
Quality Standard). The nature and duration of teacher preparation, including the
practicum and other relevant experiences, and how competence is demonstrated, will
vary with each pathway.
• 7.2 That the use of Letters of Authority be revised to increase their effectiveness and to
facilitate the employment of non-certificated instructors in an area of specialization. The
Task Force further recommends that Letters of Authority be in force for a period
appropriate to the circumstance, and the nature of practice supervision of those
teaching under a Letter of Authority be at the discretion of the principal who would be
responsible for ensuring an appropriate level of supervision.
RECOMMENDATION 8: Practicums
That practicums in Alberta’s teacher preparation programs:
• 8.1 Provide exposure to the field of teaching in the first year, or prior to entering a
program, such that participants can discern their suitability for a career in teaching, and
provide context for their theory-based studies.
• 8.2 Provide high-quality opportunities throughout (where possible in each year of the
program) with an extension beyond the current minimum of 10 weeks, leading to
greater professional independence and awareness.
• Further advice: A more formalized process of shared and collective responsibility (of
leaders of teacher preparation programs, school authorities, school leaders and
teachers) be adopted to ensure there are an appropriate number of practicum
placements in the system, and that those supervising pre-service teachers are
consistently demonstrating effective teaching practices in accordance with the Teaching
Quality Standard.
RECOMMENDATION 9: Internships/articling
• That the Ministry consider the introduction of a mandatory one-year paid
internship/articling program for all beginning teachers on completion of a teacher
preparation program, with a focus on accelerating the development of the
competencies included in the Teaching Quality Standard and associated with excellence
in teaching.
• Further Advice: That the duration of probationary contracts of employment and the
period for qualification for permanent certification be aligned to accommodate this
program.
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RECOMMENDATION 10: Mentorship
• That a province wide mentorship framework be introduced to support teachers in the
first three-to-five years of their career. While the program structure should be
consistent across the province, it also needs to accommodate local contexts.
• Further advice: The Task Force recognizes the importance of mentorship not just at the
start of one’s career, but throughout. This is particularly important for individuals going
through periods of career transition, including those moving between districts and to
Alberta from other jurisdictions. The Ministry is encouraged to work with educational
stakeholders to determine how to best meet these needs.
RECOMMENDATION 11: Teacher’s annual professional learning plan
• That the Teacher Growth, Supervision and Evaluation Policy be revised such that The
teacher’s annual professional learning and growth plan (currently referred to as the
Professional Growth Plan):
o  is jointly developed with the principal or designate
o  is aligned with the goals of the school, the district, and the community
o  demonstrates professional growth, currency, and competency, leading to
teaching excellence
• The plan will include a process through which regular feedback is provided to the
teacher on his or her progress in achieving the plan goals and a year-end written
evaluation of the teacher’s plan by the principal or designate.
RECOMMENDATION 12: Recognizing and motivating teachers
• That the Ministry of Education create and administer a new provincial designation to
recognize teachers who consistently demonstrate teaching excellence and mastery in
accordance with the Teaching Quality Standard. These individuals would be invited to
contribute their expertise in areas such as:
o  mentorship of other teachers
o  leadership in teacher collaboration
o  support of student teachers during their practicum and/or articling/internship
o  citizenship roles which advance the interests of students
• We further recommend that those receiving this designation be allotted time from their
teaching duties, additional resources, and/or an honorarium from the Ministry,
commensurate with their participation in such areas. A teacher’s designation would
continue at the pleasure of the Ministry.
• Further advice: It is our expectation that all teachers, not just those holding this
designation, would contribute their expertise in these areas where appropriate.
RECOMMENDATION 13: Teaching support
• That the Ministry of Education improve our system of teaching support, including the
availability of technology and related support, access to and adequacy of specialized
supports and services for students (particularly during the early grades) and increased
efficiency of processes to access supports.
RECOMMENDATION 14: Supports in the learning environment
• That teachers be provided appropriate time for planning, collaborating, sharing best
practices, and empowering innovation.
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The Task Force further recommends that the Ministry of Education create a framework
for teacher professional learning (professional development) aligned with Inspiring
Education and the research on effective programming, and work collaboratively with
the Alberta Teachers’ Association to strengthen the delivery and effectiveness of
professional learning.
RECOMMENDATION 15: Selection process for school leaders
• That the Ministry collaborate with school authorities and education stakeholders to
develop a province wide framework for the selection process of school leaders,
reflecting best practice and aligning with the competencies defined in the practice
standards for school leaders.
• Further advice: While the framework would provide valuable guidance in the selection
process for school leaders, it is important that the selection process adopted by school
authorities meets the unique needs of their respective communities.
RECOMMENDATION 16: School leadership preparation
• That new school leaders complete a mandatory leadership program with a core
curriculum based on the practice standard for school leaders and the responsibilities
defined in legislation.
• Further advice: The Ministry of Education should set the core curriculum in consultation
with key education stakeholders. While it is strongly preferable that the program be
completed prior to a person becoming a principal (i.e., aspiring principals), the program
should be completed in the first two years of a person becoming a principal.
RECOMMENDATION 17: Mentorship program for school leaders and district leaders
• That a provincial mentorship framework be introduced for school leaders and district
leaders.
• Further advice: The Ministry of Education should set the framework in consultation with
key education stakeholders.
RECOMMENDATION 18: Growth, supervision and evaluation for school leaders and district
leaders
• That the Ministry of Education develop a framework for “Growth, Supervision and
Evaluation” for school leaders and district leaders aligned with the competencies
defined in their respective practice standards and Inspiring Education.
• Further advice: The Ministry of Education should set these policies in consultation with
key education stakeholders.
RECOMMENDATION 19: Separation of review of conduct and competence
• That conduct and competence be dealt with through separate structures, including
separate practice review processes. This would apply to both teachers and school
leaders.
RECOMMENDATION 20: Assuring proper conduct of teachers and school leaders
• That the practice review process for addressing issues of teacher and school leader
conduct be significantly revised to assure greater openness, transparency, timeliness,
and efficiency. The Task Force further recommends that the practice review process for
all teachers and school leaders be assumed by the Minister of Education.
•
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Further advice: The practice review process for assuring proper conduct should be
revised to:
o increase public awareness and understanding of what constitutes appropriate
conduct
o increase public awareness of the process for initiating and investigating a
complaint
o include a protocol for initiating a complaint that is more accessible and
understandable to students and parents
o communicate to the public the results of investigations and disciplinary actions,
and provide annual aggregate data of these results
• The Task Force further recommends that there be changes in the Board of Reference
appeal process for teachers and school leaders, including the removal of the power of
reinstatement, and limiting severance payment to 12 months of salary. This would
improve the timeliness of settlement, and provide greater certainty and fairness to both
school authorities and the teacher.
RECOMMENDATION 21: Maintenance of certification for teachers
• That the Ministry of Education introduce a system of maintenance of certification for
teachers to assure career-long professional growth, currency and competency.
• That the following elements be considered for the system of maintenance of
certification for teachers:
o Evaluation for purposes of maintenance of certification would occur every five
years (following the interim certification period).
 Evaluation processes shall follow principles of natural justice and due
process, and be aligned with the evaluation process outlined in the
Teacher Growth, Supervision and Evaluation Policy.
 Provisions for a one-year extension to the five-year evaluation period
would be granted by the Minister of Education under exceptional
circumstances (application must be made by the superintendent to the
Minister).
o Every year, principals would advise teachers in writing on their progress to
qualify for maintenance of certification.
o The Ministry of Education would maintain the certification of a teacher on the
attestation of the superintendent. The superintendent’s attestation would be
informed by the principal who would seek input broadly from parents, other
teachers, and students (i.e., 360° feedback), and would be based on the
demonstration of continued growth, currency, and competency in accordance
with the Teacher Quality Standard.
o Teachers would be required to prepare a teaching excellence dossier of evidence
of their professional growth, currency and competency.
o The system would include appeal processes, and processes for a teacher to
regain his or her certificate.
•
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RECOMMENDATION 22: Maintenance of designation for school leaders
• That the Ministry of Education establish a framework for the maintenance of
administrative designation for principals every five years to assure leadership
excellence.
RECOMMENDATION 23. Principal performance
• That the Ministry of Education develop a province wide system to provide principals
with annual written feedback on their practice to assure leadership excellence in
accordance with the school leader practice standard. While the system should be
province wide, it should accommodate any unique circumstances of the individual
school or school authority.
RECOMMENDATION 24: Empowering principals
• That principals be empowered to effectively undertake the human resource function
related to teachers in accordance with the recommendations in this report. This may
require changes in legislation. If this empowerment is not possible, we recommend
consideration be given to removing principals from the Alberta Teachers’ Association to
ensure this empowerment.
• Further advice: Principals should be required to complete a professional learning
program, endorsed by the Ministry of Education, to understand and fulfill duties related
to this enhanced role.
RECOMMENDATION 25: The regulatory (governance) model
• That the professional regulatory model for teachers be modified to implement the
recommendations of this report. The Task Force believes that this can be achieved
through collaborative transformation of the existing model in which the Alberta
Teachers’ Association continues to have both union and professional functions. If that is
not possible, either a Ministry-based model or a separate professional college of
teachers is recommended for consideration.
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EXECUTIVE SUMMARY
Jeff Johnson, Alberta’s Minister of Education, announced the formation of a Task Force
for Teaching Excellence (Task Force) on September 11, 2013.
Alberta has a very strong education system – it has served our province and its students
very well. So why establish a Task Force on Teaching Excellence? The largest part of the
answer rests in Inspiring Education – Alberta’s long-term vision for education centered on
the student. The aspirations set out in Inspiring Education can only be achieved by aligning
teaching with its vision. The rest of the answer resides in the world around us. Education
systems in Canada and around the world are recognizing the importance of teaching
excellence, and are evolving to support excellence. Alberta needs to be at the forefront
of this change; this will ensure our children have opportunities to succeed in a rapidly
changing world. We must determine what is working well and what can be improved.
Because teaching is at the core of a successful education system, we must do all we
can to achieve teaching excellence.
In establishing the Task Force, Minister Johnson defined the purpose:
The Task Force will make recommendations on how we can better support
Alberta’s teachers to ensure that every student has the best chance at success.
Consultations will give all Albertans the chance to help build the future of our
children’s classrooms and opportunities for learning.1
The Task Force comprised 16 members representing a broad cross-section of Albertans
including students, parents, teachers and academics, in addition to four Members of the
Legislative Assembly (MLAs).
Consistent with the purpose, the Task Force focused on a goal: for every child, in every class,
there is an excellent teacher. The Task Force focused on the student, with a fundamental
belief that teaching excellence is central to the success of our children and youth.
To inform the recommendations, the Task Force undertook a consultation process that
was rich and deep. These consultations included an online survey, regional sessions, an
online bulletin board, focused dialogues, written submissions from stakeholders, and
one-on-one meetings. More than 3,000 Albertans participated in consultations, including
students, parents, teachers, administrators, trustees and other members of the public.
1

News release: http://alberta.ca/release.cfm?xID=3494688E638B3-F818-2042-38963D68FB752D43
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Albertans told the Task Force that teaching excellence starts with dedicated and talented
teachers. But teaching excellence is about more than this. Building a culture of teaching
excellence involves the entire system and everyone in it. Four key themes emerged,
reflecting the need to:


Define expectations for teaching excellence



Enable teachers to achieve excellence



Define the role of leaders in teaching excellence



Assure teaching excellence

All recommendations were considered through the lens of Alberta’s vision for education –
Inspiring Education – and always with the student in mind.
Let us describe the recommendations.
Central to achieving teaching excellence is a definition of excellence and clear expectations
for practice. Practice standards – the foundation of the profession – provide a framework
and principles that inform the attributes, skills, and knowledge required by teachers.
The Task Force recommends that the existing practice standard for teachers be revised
to align with Inspiring Education and with the other recommendations in this report. We
further recommend that, for school leaders and district leaders also, practice standards
be formally adopted to ensure clarity of expectations and alignment with Inspiring Education.
The second theme was how to enable teachers to become excellent. The Task Force
examined how to attract and prepare teachers, how teachers enter the profession,
how to develop and retain experienced teachers, and how to support teachers.
Who is admitted to teacher preparation programs and how they are educated have a
significant impact on the quality of teaching. The Task Force recommends attracting
individuals with a broad diversity of skills and talents to the teaching profession. To
strengthen teacher preparation programs, the Task Force makes recommendations
to ensure their alignment with Inspiring Education, and to strengthen classroom
experience (i.e., longer and earlier practicums).
To address the high level of attrition in the early years of teaching and to accelerate
teacher growth, the Task Force makes two recommendations: the introduction of
a mandatory one-year internship (i.e., articling) program, similar to that of other
professions, and a provincewide mentorship framework for beginning teachers.
The Task Force recommends revisions to the Teacher Growth, Supervision and Evaluation
Policy to help achieve teachers’ professional growth and teaching excellence. It is also
important that practice excellence be recognized in a meaningful and tangible way.
A recommendation supports recognition of excellent teachers and encourages them
to contribute their talents more broadly.
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On how best to support teachers, the most consistent theme expressed by teachers
was the provision of time – time for professional learning (professional development),
collaboration, sharing of best practices, and empowering innovation. Further, the Task
Force believes that the structure of professional learning needs to be effective and
aligned with Inspiring Education.
Regarding the theme of leadership, principals have the greatest impact on teaching
excellence, next to teachers themselves. The right principal can propel a school forward,
creating an environment in which teaching excellence flourishes. But there is little
guidance on how to select such principals, no required leadership preparation program,
and inconsistent access to mentorship. The Task Force makes recommendations in each
of these areas to ensure the right people are appointed to leadership positions and are
provided the foundation to succeed. The Task Force further recommends the development
of frameworks for growth, supervision and evaluation of principals and superintendents,
similar to the recommendations for teachers.
The final theme examined by the Task Force was assurance of effective practice: do our
assurance systems align with and support teaching excellence? The Task Force had
several concerns about the system that assures the conduct and competence of teachers.
Conduct relates to the professional behavior of the teacher, while competence relates to
the effectiveness of a teacher. As conduct and competence are very different, the Task
Force recommends these issues be dealt with through different processes.
For issues of conduct, the Task Force believes that the existing system requires greater
openness, transparency, timeliness, fairness and efficiency. If the interests of students
truly come first, we require an open and transparent system that is accessible and
understandable to parents and students.
On issues of competence, the Task Force recommends a very different system than
the one currently in place. We recommend the introduction of a system of maintenance
of certification for teachers to assure career-long growth, currency, and competency.
An evaluation every five years would determine whether a teacher’s certification to teach
should be maintained.
The Task Force makes recommendations related to school leaders which parallel those
for teachers. There needs to be an accountability and feedback structure for principals
similar to that proposed for teachers, including a maintenance of designation for
school leaders.
The recommendations of this report envision a far greater human resource role for
the principal. The Task Force recommends principals be empowered to support our
recommendations.

Return to Agenda

9

PART I: REPORT TO THE MINISTER

Finally, several recommendations in this report will require greater involvement by
the Ministry of Education in professional functions. The Task Force recommends the
current model of shared responsibility for professional functions between the Ministry
of Education and the Alberta Teachers’ Association be retained, with appropriate
modifications to implement the recommendations of this report. If those modifications
cannot be made under the existing model, the Task Force recommends that either a
Ministry-based model for professional functions or a separate professional teachers’
college be considered by the Minister of Education.
The Task Force believes adoption of its recommendations will help Albertans to achieve
the vision of Inspiring Education and to position our children for success in the world.
These recommendations will ensure that:
For every child, in every class, there is an excellent teacher.
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INTRODUCTION
The role of teaching excellence in Alberta’s vision
for education
In 2010, Albertans shared their thoughts on the future of education in Alberta, set down
in the report Inspiring Education. But Inspiring Education is more than a report. It’s a vision –
a new way of looking at education and the world. It reflects the consensus of Albertans
that we desire our students to become engaged thinkers and ethical citizens, with an
entrepreneurial spirit. We now talk with considerable clarity, not about what is best
for the system, but about what is best for the student.
The Government of Alberta has taken positive steps in moving our education system
toward the vision of Inspiring Education. It has introduced a new Education Act and is
reviewing and updating programs and policies related to student learning outcomes,
curriculum design, high school credentialing, inclusive education and student assessment.
But Inspiring Education also put forth that the most important factor in student success,
outside of parents and family, is the teacher and teaching excellence. Albertans said teachers
have to be more flexible, innovative and learner-centered. They said the role of the teacher
must change from that of a knowledge authority to an architect of learning – one who
plans, designs and oversees learning activities.
So what does that mean for the teacher as an individual? What does that mean for the
broader education community? Our expectations for teachers have changed and will
change significantly under Alberta’s new vision for education.

The Task Force for Teaching Excellence
To address these questions, Minister of Education Jeff Johnson announced the creation of
the Task Force for Teaching Excellence on September 11, 2013. The Task Force comprised
16 members who have a passion for, and a commitment to, education in Alberta. They
represented a cross-section of Albertans including students, parents, teachers and
academics, and four MLAs. Biographies of Task Force members are included in Appendix
B. The Task Force Terms of Reference are included in Appendix C.
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The Task Force was asked to make recommendations to better support teaching
excellence and to ensure success for every student. The recommendations contained
in this report will inform the intent and content of new provincial legislation and related
regulations and policies.

Development of the report
The Task Force focused on a goal of:
For every child, in every class, there is an excellent teacher.2
We believe every student is entitled to high-quality learning that is centered on his or
her needs. It is through this lens – the needs of the child – that this report was drafted.
In its first meetings, the Task Force agreed its scope should be interpreted as broadly as
possible – that everything related to teaching excellence should be on the table – including
the role of the teacher, educational leaders, and the broader system. We agreed to be
bold and consider all potential opportunities for change. We agreed that discussions and
recommendations should be evidence driven, and focused on the long-term fundamentals,
and not focused on implementation. That is, we did not focus on political feasibility,
or existing collective agreements and legislation. Overall, the Task Force lived by
these principles.
Several meetings were spent developing common understandings. We examined
information related to Alberta’s system of education, and other education systems
both within Canada and internationally. We read and read some more – an extensive
bibliography is included in Appendix I. We also commissioned two environmental scans
to inform our work: Summary of Professional Disciplinary Processes and Statistics for
Selected Occupations in Alberta, prepared by Applications Management Consulting Ltd.,
and An Environmental Scan on Education Professions and Occupations, also prepared by
Applications Management Consulting Ltd.
The consultation process of the Task Force, as discussed in the following section
and in the Part II: What We Heard Report, was extensive and multifaceted. The process
included an online survey, regional sessions, online bulletin boards, focused dialogues,
written submissions from stakeholder organizations, and one-on-one meetings.
The consultations helped us both to identify issues and inform recommendations.
Finally, we deliberated on our recommendations.

2

The word “class” is used broadly in this statement. It is intended to suggest any environment in which
students learn.
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CONTEXT
FOR CHANGE
No education system can remain static. The world is changing rapidly. Technology
is transforming our lives. The skills needed in the future will be very different
from those needed today.3
Lee Hsien Loong, Prime Minister of Singapore
As all economies grow more knowledge-based, diverse and yet interconnected, the next
generation will be called to innovate, create and compete as never before. How will the
world respond? How will Alberta respond? We must consider what’s happening both at
home and abroad.

Inspiring Education
Albertans are fortunate to have a publicly-funded education system widely regarded as
one of the best in the world. However, while successful, we can’t afford to rest on our past
accomplishments. That is why the Government of Alberta, in collaboration with education
stakeholders, is pursuing a vision of education called Inspiring Education. The vision
emphasizes the development of key competencies and cultivates students as engaged
thinkers, and ethical citizens with entrepreneurial spirits (the 3E’s):


Engaged thinker: one who thinks critically and makes discoveries; who uses
technology to learn, innovate, communicate, and discover; who works with multiple
perspectives and disciplines to identify problems and find the best solutions; who
communicates these ideas to others; and who, as a life-long learner, adapts to
change with an attitude of optimism and hope for the future.



Ethical citizen: one who builds relationships based on humility, fairness and openmindedness; who demonstrates respect, empathy and compassion; and who through
teamwork, collaboration and communication contributes fully to the community and
to the world.

3

The Learning Curve: Lessons in Country Performance in Education (Pearson PLC, 2012) p.38
(http://thelearningcurve.pearson.com/)
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Entrepreneurial spirit: one who creates opportunities and achieves goals through
hard work, perseverance and discipline; who strives for excellence and earns
success; who explores ideas and challenges the status quo; who is competitive,
adaptable and resilient; and who has the confidence to take risks and make bold
decisions in the face of adversity.

To achieve this vision, the entire education system, including the role of the teacher,
must undergo significant shifts.
“What” teachers do must shift from the dissemination of information and recall of facts
to a greater focus on inquiry and discovery. In the future, teachers will use a curriculum
that allows for more interdisciplinary learning, combining the arts and other academic
streams. Teachers will continue to focus on supporting students to develop the attitudes,
skills, knowledge, and values required for life-long learning.
“How” teachers and the education system function must shift as well, placing children
and youth at the centre of all decisions related to learning. Children and youth will be
supported as individuals – emotionally, intellectually, physically, socially and spiritually.
Their personal interests, curiosities, and strengths will be taken into account. Curriculum
will be relevant and available in a variety of forms, and experienced in-person or virtually,
collaboratively or independently, and at one’s own pace.
Additionally, the community must become a true partner in education. The community
is a source of leadership, expertise, and support. Leadership will be recruited from a
variety of organizations including the business community, post-secondary institutions,
not-for-profit organizations, and cultural groups.
Through Inspiring Education, Albertans were clear that teachers must achieve excellence
to inspire the same level of achievement in students. Other than parents and families,
Albertans see the teacher as the single most important contributor to student success.
How we prepare teachers and how we assure teaching excellence will change to align
with the shifts described in Inspiring Education.
While Inspiring Education establishes the high-level direction for education, it does not
lay out how to achieve this vision. It recognizes the importance of teaching excellence
to achieving its vision, while being open on how teaching excellence is to be achieved.
This report provides further direction.

Alberta’s place in the world
Alberta’s education system is strong. In fact, we have been among the world’s
leaders in reading, science and mathematics. Alberta students have met or exceeded
overall national and international average results in the following international studies:
Program for International Student Assessment (PISA) sponsored by the Organization for
Economic Cooperation and Development in 2000, 2003, 2006, 2009 and 2012; Progress
in International Reading Literacy Study (PIRLS) in 2006 and 2011; and Trends in
International Mathematics and Science Study in 1995, 1999, 2007, and 2011.
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While Alberta continues to perform well internationally, Alberta’s average PISA scores
have declined over the last nine years. The 2012 PISA results show that Alberta’s students
continue to do well in math, reading and science, although on a relative basis other
countries and provinces have passed or closed the performance gap with Alberta. Simply
stated, other jurisdictions are evaluating and changing their education systems to improve
educational outcomes.
The pace of change in education systems has increased, with systems around the world
critically evaluating what is working, and what can be made better. In a call to action
Andreas Schleicher, Special Advisor on Education Policy to the Organisation for
Economic Co-operation and Development’s Secretary-General and Deputy Director
for Education, stated:
The world has become indifferent to tradition and past reputations, unforgiving to
frailty and ignorant to custom or practice. Success will go to those individuals and
nations that are swift to adapt, slow to complain, and open to change. The task for
educators and policy makers is to ensure that countries rise to this challenge.4
Alberta has a solid foundation to build upon. We are strong in our educational
performance, but can become even stronger. Our children can lead in the emerging
world. To maintain our standing in the world, we need classrooms and learning
environments that are intellectually vibrant and robust, and where imaginative, creative,
and discipline-based work engages the hearts, the minds and the hands of students. By
supporting teachers to strive for and maintain excellence, we will ensure Alberta students
are enabled to lead in a global society. Alberta needs to be at the forefront of change.
To summarize, while Alberta has a very successful education system, there are
imperatives for change; we need to achieve the vision and promise of Inspiring Education
to ensure our children have opportunities to succeed in a rapidly changing world.

4

Andreas Schleicher, “The Five Things I’ve Learned” (Pearson Foundation, 2012)
(http://www.thefivethings.org/andreas-schleicher/)
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CONSULTATIONS
WITH ALBERTANS
A critical element of the Task Force review was listening to Albertans, including the
voices of individual teachers. To maximize participation, the Task Force undertook an
extensive series of consultations and used a variety of methods to gather input. Three
thousand Albertans contributed to the consultations, including a significant number of
teachers and educational leaders. All input was captured and later considered as part
of our deliberations. While consultations were originally scheduled to close at the end
of November, they were extended to mid-December to accommodate as many Albertans
as possible. Albertans had a further opportunity to provide input during the Inspiring
Education Symposium held in Calgary on February 19, 2014.
Leger - The Research Intelligence Group was contracted to support the Task Force.
It assisted with three major components of the consultation – an online survey; regional
sessions, including those conducted specifically with First Nations, Métis and Inuit
peoples; and a series of online bulletin board discussions with Albertans.

Consultation methods
The Task Force used seven different methods to engage as many Albertans as possible:


an online survey



regional consultations



online bulletin boards



focused dialogues



written submissions from stakeholder organizations



one-on-one meetings



questions posed at the Inspiring Education Symposium

Consultations were publicized in a variety of ways to maximize public and educator
awareness and participation.
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Participation
The online survey was open to all Albertans. A total of 2,197 Albertans participated
between October 1 and November 17, 2013. The breakdown of participants5 included:
teachers (22 per cent); parents (17 per cent); former students (14 per cent); district
and school leaders (13 per cent); and others including school support staff, employers,
current students and the general public.
The number of participants is considered a robust sample when compared to similar
studies collecting information on the opinions and attitudes of Albertans. Survey
questions focused on teaching, leadership, and the overall system.
Regional consultations were conducted in October and November 2013 with 700 people
in attendance. Task Force members travelled in small teams to communities throughout
the province, hearing firsthand the views of Albertans. The breakdown of participants
included: teachers (37 per cent); school and district leaders (21 per cent); parents
(12 per cent) and others including students, employers and the general public.
Consultations were held in: Vermilion, Grande Prairie, Medicine Hat, Lethbridge, Brooks,
Red Deer, Hinton, Fort McMurray, Athabasca, Fort Vermilion, Calgary, and Edmonton;
and with First Nations, Métis and Inuit representatives in Lac La Biche, Bonnyville and
Edmonton.
Online bulletin boards generated discussion among112 participants representing three
distinct groups: educators (68 per cent); parents (19 per cent) and students (13 per cent).
Small groups of Task Force members held focused dialogues with senior representatives
of stakeholder organizations, including, but not limited to, organizations that represent
teachers, parents and system governance. In addition to focused dialogues, stakeholder
organizations and individuals made written submissions to the Task Force.
Task Force members also held one-on-one meetings with individuals who have expertise
and/or interest in specific aspects of education.
Eleven hundred participants at an Inspiring Education Symposium in Calgary
(February 19, 2014) responded to two questions related to teaching excellence.

What we heard
Consultations findings have been incorporated into the recommendations sections
of this report. A more complete summary of findings is provided in: Part 1: What
We Heard – Community and Stakeholder Consultation.
5

Only stakeholders with the largest percentage of participants are identified here and throughout this document.
As a result, percentages will not add up to 100.
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WHAT IS TEACHING
EXCELLENCE?
Teaching excellence is achieved through a system that ensures that:
For every child, in every class, there is an excellent teacher.
To achieve this goal, we must articulate clear expectations for teacher practice that align
with the vision of Inspiring Education. These expectations must be set out in practice
standards for educators. The standards must underpin a culture of teaching excellence
encompassing the entire education system and everyone in it. The standards must enable
teachers to achieve excellence, and they must empower leaders at the school and district
levels to support and assure teaching excellence.
But first the Task Force examined the role of teachers generally. Of course, teachers are
central to a system of teaching excellence. Anyone who has observed a teacher knows
that teaching is an enormously complex profession. Teachers are expected to instruct
children from all backgrounds, with varying skills, abilities and interest in learning. They
are expected to promote effective learning for a diversity of learners within a system that
provides varying levels of support.
Evidence shows that how teachers do this matters. In fact, the impact of a good teacher
can be huge. In a study of 2.5 million American school children, economists Raj Cherry,
John Friedman, and Jonah Rockoff found that students assigned to better teachers (as
measured by their impact on students’ test scores) earned more income as adults, were
more likely to attend college, and were less likely to have children as teenagers. They also
found that the differences between poor and average teachers can be as important as the
differences between average and superior teachers. As they write:
Replacing a (bottom 5 per cent) teacher with an average teacher would increase
the present value of students’ lifetime income by more than $250,000 for the
average classroom in our sample.6

6

Raj Chetty, John N. Friedman, and Jonah E. Rockoff, “The Long-Term Impacts of Teachers: Teacher Value-Added
and Student Outcomes in Adulthood,” NBER Working Paper (National Bureau of Economic Research, 2011).
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Another study also found that teacher quality has a substantial impact on student
performance. It showed that, on average, two students with average performance
(50 percentile) would diverge by more than 50 percentile points over a three year
period depending on the quality of the teacher they were assigned. Diagram 1
illustrates the findings.
DIAGRAM 1: The effect of teacher quality7
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Analysis of test data from Tennessee showed that teacher quality effected student performance more than any other variable;
on average, two students with average performance (50th percentile) would diverge by more than 50 percentile points over a
three year period depending on the teacher they were assigned.

Participants in Task Force consultations often cited the key attributes of excellent
teachers as competence, expertise, and the ability to build relationships with students.
Participants, including teachers, parents, educational leaders and others, all agreed
that excellent teachers teach, think and behave in a manner that showcases the best of
themselves and brings out the best in their students. Participants in the consultations
said that excellent teachers are:


7
8

Passionate about teaching and learning. For example, students participating in Speak
Out (an Inspiring Education-related forum for students) described a great teacher this
way: “If a student doesn’t understand a concept, a great teacher will make time to help
or find another way to teach it to ensure the student understands. Teachers need to be
passionate about their jobs and put the effort into making sure students are learning.”8

Sanders and Rivers Cumulative and Residual Effects on Future Student Academic Achievement, McKinsey
Government of Alberta, Speak Out, What We Heard: Quality Teaching (2011), p.5
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Enthusiastic, motivational, inspiring and engaging. For example, students participating
in Speak Out also described a great teacher in this way: “Teachers who mix things
up regularly, move from individual learning to group-based projects or incorporate
outdoor workshops, indoor classes, fitness-based classes, etc., help keep students
interested and engaged.”9



Knowledgeable, intelligent, and educated. Students participating in Speak Out said
this about the ideal teacher: “The ideal teacher is knowledgeable and passionate
about the subject he or she is teaching. The teacher is able to bring real life examples
into the classroom to make the learning more applicable for students. The teacher
is able to incorporate personal knowledge and experience into the lesson plans
and is able to effectively respond to student questions.” 10



Compassionate, empathetic, caring, kind, understanding, and relationship builders.
For example, a student participating in Task Force consultations said: “Truly having
a good teacher is to be able to connect with him or her and their teaching method.
More than just the way he or she teaches, but on a personal level as well. To be able
to connect with someone will truly make it easier to understand what they are saying
and to comprehend material in depth.”

Many of the stakeholder organizations’ submissions to the Task Force expressed the
need for a clear description of teacher excellence that can form the basis of practice
standards for teachers. Fortunately, Inspiring Education provides us with a clear vision –
a vision largely consistent with what is described above. Within an Inspiring Education
world, teacher excellence is defined by the teacher’s ability to develop students who
are engaged thinkers and who have the knowledge and the wisdom to be ethical citizens
with an entrepreneurial spirit (the 3E’s). To achieve excellence on an individual level, the
professional development and ongoing learning of teachers must be aligned with the 3E’s.
Inspiring Education described two key characteristics of teacher excellence as:


Expertise as a creator of knowledge. Quite opposed to acting as content experts,
teachers must act as architects of learning to achieve the 3E’s:
{{

To support students in becoming engaged thinkers, it is expected that teachers
will know how knowledge is created through inquiry, reflection, exploration,
experimentation and trial and error. Teachers will model, guide, and facilitate
knowledge sharing, helping students become creators of knowledge.

{{

Similarly, to support students as ethical citizens, teachers must know how to
develop environmental, economic, cultural, social and political literacy in students.

{{

To support students in entrepreneurship, teachers must know how to identify,
develop and bring ideas to life and to take risks in learning.

9 Government of Alberta, Speak Out, What We Heard: Success Through Quality Teaching (2012), p.8
10 Government of Alberta, Speak Out, What We Heard: Quality Teaching (2011), p.5
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Ability to work with others. As teachers guide the learning of each individual student
within an increasingly diverse population, they must collaborate with other educators
to identify best practices.
{{

To support engaged thinking, they must integrate ideas, subject disciplines,
local context, and community values into meaningful and relevant learning
experiences.

{{

To support ethical citizenship, they must reflect upon action and practice in
collaboration with others.

{{

To support entrepreneurship, teachers must build community support structures
and create innovative learning environments.

The major shifts in teaching under Inspiring Education are outlined in Table 1.
Most importantly, the teacher isn’t alone in this endeavour. It is everyone’s responsibility
to create a culture that nurtures, supports and sustains learning excellence and teaching
excellence. Everyone – from government to the community to every employee in every
school, district and stakeholder organization – must be dedicated to achieving the ideals
of engagement, ethical behaviour and entrepreneurship.
TABLE 1 – How Inspiring Education shifts teaching11

LESS

MORE

 Imparting of knowledge

 Creation of knowledge

 Implementation

 Designing, innovating, and inventing

 Conventional

 Customized and unique

 Working alone

 Working together

 Authority and management

 Guidance and empowerment

 Reliance

 Independence

 Static

 Dynamic

 Focus on content

 Focus on competency building through content

 Standardized assessment –
quantitative measures

 Diverse assessment –
formative and summative measures

 Structured and restrictive

 Accessible and participatory

 Technology supporting teaching

 Technology enabled learning

 Participation in Ministry-led initiatives

 Participation in local and global initiatives

11 Ministry of Education, Inspired Teachers (draft concept paper), 2013.
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SUMMARY OF
RECOMMENDATIONS
This section provides an overview of the Task Force recommendations. The full
recommendations, as well as their rationale, consultation findings and supporting
research, are provided in Sections 6 through 9.
As the Task Force discussed opportunities to achieve teaching excellence, four key themes
emerged: defining expectations around teaching excellence; enabling teachers to achieve
excellence; the role of leaders in enabling teaching excellence; and the assurance of
teaching excellence.
Recommendations related to these four themes were informed by the following. First,
students came first in all our discussions. Our education system exists for students, and
recommendations must be solely in their interest. Second, our recommendations must
be consistent with, and empower, Alberta’s vision for education from Inspiring Education.
As stated in the Task Force Terms of Reference:
Recommendations will align with the vision, values, guiding principles and policy
shifts of Inspiring Education to provide for legislation and practice that will enable
and assure teacher excellence and ensure educators will be innovative and
current in their practice.12
An implication of our report is that there needs to be greater harmonization of practice
standards and core elements of education affecting teaching excellence. Equally
important, and an assumption made throughout this report (sometimes implicit and
sometimes stated), is that the community context must also be considered when making
decisions that affect students.

Practice standards
Where do we set out what we expect of teachers and educational leaders? This is the
function of practice standards.
Practice standards are the foundation of all professions. They define expectations and
outcomes. Practice standards provide a framework and principles that inform the attributes,

12 Appendix C, Task Force Terms of Reference.
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skills and knowledge required of professionals. In consultations, there was strong support
for formal provincial practice standards – aligned with Inspiring Education – for teachers,
school leaders, and district leaders.
The Task Force makes four recommendations on practice standards, as presented in detail
in Section 6 of this report. The Task Force recommends the existing practice standard
for teachers, the Teaching Quality Standard, be revised to align with Inspiring Education
and with the other recommendations in this report (Recommendation 1). We further
recommend that practice standards be formally adopted for school and district leaders
(Recommendations 2 and 3). An additional recommendation is made to ensure that these
practice standards are regularly reviewed and updated (Recommendation 4).
These recommendations ensure that expectations for teachers and educational leaders
are clearly articulated and fully aligned with achieving teaching excellence and Inspiring
Education. Because many of our other recommendations are directly tied to practice
standards (e.g., assuring excellence for teachers will be measured against the revised
Teaching Quality Standard), it is critical that practice standards rigorously and clearly
define expectations.

Enabling teaching excellence
The second theme we focused on was enabling teaching excellence. Teachers play a
critical role in our society, imparting knowledge and facilitating learning. However, this
role is evolving under Inspiring Education. How do we enable teachers to achieve excellence
in this evolving role?
The Task Force examined three key areas: how we attract, prepare and induct (introduce
to the profession) new teachers; how we develop and retain experienced teachers; and
how we support teachers. Full recommendations and analysis are provided in Section 7.

Attract, prepare, and induct
The foundation for a successful system is established in who we attract and how we
prepare people for the teaching profession. These have a profound impact on our
education system.
HOW WE ATTRACT
How do we attract individuals with a diversity of skills and talents to the teaching
profession? The criteria for choosing who will enter teacher preparation programs
have a direct impact on the profession and on teaching excellence. The Task Force
encourages teacher preparation programs to look beyond grades in discerning those
who are most suitable for careers in teaching. Other relevant criteria might include
the ability of applicants to make connections with students, as well as diversity of
backgrounds (Recommendation 5). To further increase the diversity of skills and talents
in the teaching profession, the Task Force believes there should be additional pathways to
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becoming a teacher, particularly for those in the trades, fine arts, and other professions
(Recommendation 6). The Task Force further recommends changes that will provide
greater flexibility for schools to use community-based experts. This would occur through
revisions to the system of Letters of Authority which authorize those without certification
to provide instruction under the supervision of the principal.
HOW WE PREPARE
Alberta’s teacher preparation programs have provided a foundation for teaching
excellence. However, given the changes envisioned by Inspiring Education, the Task Force
discussed whether teacher preparation programs are evolving to keep up with those
changes. We recommend that the Ministry of Education work with Alberta’s teacher
preparation institutions to ensure alignment of their programs with Inspiring Education
(Recommendation 7). This may be accomplished through an annual discussion facilitated
by the Ministry of Education.
To prepare those in teacher preparation programs to teach, Alberta requires those students
have hands-on classroom experience (practicums). The Task Force recommends students
gain experience earlier in their teacher preparation program (or even before entering
their program). This would give prospective teachers an insight into teaching and help
them determine whether teaching is the right profession for them (Recommendation 8).
We further recommend that practicums occur in each year of the teacher preparation
program, and that the minimum requirement for successful practicum program
completion for teacher certification be extended beyond the current 10 weeks.
INDUCTION
The Task Force is concerned about the high level of attrition in the teaching profession,
particularly in teachers’ early years. The Task Force believes it is important to provide
the greatest opportunity for success, and for growth, in the first years of teaching practice.
Therefore, we recommend the introduction of a mandatory one-year paid internship
(i.e., articling) program, similar to that of other professions (Recommendation 9). The
intern would have a reduced teaching load with commensurate salary. This would give the
intern additional time to focus on building competencies, confidence, and teaching skills.
The Task Force further believes that mentorship is critical to teacher development. The
Task Force recommends the development of a provincewide mentorship framework for
those in the early years of their teaching career (Recommendation 10).

Develop and retain experienced teachers
As with all professions, there is an expectation that teachers will continue to develop
their practice to remain current and competent. It is also important that excellent
teachers take on other roles through which they can contribute to the profession
and Alberta’s education system.
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ONGOING DEVELOPMENT
Perhaps nothing is more important to achieving teaching excellence than professional
growth and development. The Task Force has concerns – widely shared by participants
in the consultations – that the current Teacher Growth, Supervision and Evaluation Policy
is not effective and needs to be significantly modified (Recommendation 11). Specifically,
a teacher’s professional growth plan should be jointly developed with the principal, be
aligned with the broader goals of the school, district and community, and demonstrate
professional growth, currency and competency. Further, the Task Force believes it is
critical that meaningful feedback on the teacher’s plan be provided each year.
RECOGNIZING EXCELLENCE
The Task Force believes that truly excellent teachers are not sufficiently recognized and
provided opportunities to share their expertise. Consistent with consultation findings, and
with practices in many other leading jurisdictions, the Task Force recommends a special
designation be awarded to those who consistently demonstrate teaching excellence
(Recommendation 12). These individuals would be encouraged to contribute their expertise
in areas such as mentorship, collaboration, and in supporting individuals in practicums
and internships, with appropriate resources provided.
TEACHER SUPPORT
The Task Force received considerable feedback on teacher supports. We focused our
attention on the nature and adequacy of support (Recommendation 13). Clearly, support
for teachers needs to be rethought. The Task Force recommends the Ministry of Education
engage in consultation with key stakeholder organizations to address these issues.
The most consistent theme expressed by teachers was the need for time – time
for planning, professional development, collaborating, sharing best practice, and
empowering innovation (Recommendation 14). The Task Force recommends that the
professional learning (professional development) structure for teachers be examined
to ensure it is effective and aligned with Inspiring Education.

The role of leaders13 in enabling teaching excellence
The third theme we focused on was leadership. Next to teachers, school leaders,
particularly principals, have the greatest impact on teaching excellence. Great principals
motivate and support teachers, monitor and evaluate their practice, and assist them with
their professional growth. Most importantly, they create an environment and culture that
leads to teaching excellence. Several recommendations related to leadership parallel
or correspond with recommendations to enable teachers to achieve excellence. The full
recommendations are presented in Section 8. The Task Force focused on how school
leaders are attracted, prepared and inducted, and how they are developed and retained.
13 Throughout this document, unless otherwise specified, school leaders refer to principals, assistant principals,
associate principals, and vice principals. District leaders refer to superintendents, assistant superintendents
and associate superintendents.
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Attract, prepare and induct school leaders
WHO WE ATTRACT
The right principal can propel a school forward, creating an environment in which
teaching excellence flourishes. But not all school authorities have the knowledge and
resources required to make optimum human resource decisions. The Task Force therefore
recommends the development of a provincewide framework for the identification and
selection of school leaders (Recommendation 15).
HOW WE PREPARE
Equally important to choosing the right principal is providing the right support for
success. The Task Force recommends the development of a mandatory leadership
preparation program for school leaders (Recommendation 16). We further recommend
the development of a mentorship framework for both school and district leaders
(Recommendation 17).

Developing and retaining leaders
There is an expectation that school and district leaders will demonstrate continued
competence throughout their careers. The Task Force recommends the development
of frameworks for growth, supervision and evaluation of school and district leaders,
aligned with their respective practice standards (Recommendation 18).

Assuring teaching excellence
The final theme we examined was the assurance of teaching excellence. Full analysis
and recommendations are provided in Section 9. An important question for the Task
Force was: do our governance and regulatory systems align with and support teaching
excellence? We had several concerns.
CONDUCT AND COMPETENCE
Throughout this report, the Task Force asserts that the interest of students must come
first. Nowhere has this assertion been more questioned than in issues related to teacher
conduct and competence. Public confidence is low, with only half of Albertans in the Task
Force survey confident that complaints about teacher conduct are effectively addressed.
Fewer Albertans (37.9 per cent) are confident that complaints about teacher competency
are effectively addressed. In fact, in the last ten years, there have been no cases in which
a teacher’s certification has been cancelled due to incompetence.
While issues of conduct and competence are very different, they are currently dealt
with in the same manner. The existing system cannot be modified to deal effectively
with issues of competence. We need a different system. The Task Force recommends
that issues of conduct and competence be dealt with through different processes
(Recommendation 19).
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On issues of conduct, we believe that changes are needed to assure greater openness,
transparency, timeliness, fairness and efficiency (Recommendation 20). If the interest of
students truly come first, our system must be more open and understandable to parents
and students. Structures for appeals of decisions also need to change.
On issues of competence, the Task Force recommends a very different system than what
is currently in place. We recommend the Minister of Education introduce a system of
maintenance of certification for teachers to assure career-long growth, currency, and
competency (Recommendation 21). Under this system, teachers would be evaluated
every five years to determine whether their certification to teach should be maintained.
The teacher would receive annual feedback on his or her progress in qualifying for
maintenance of certification. He or she would prepare a dossier of evidence of effective
teaching, aligned with provincial practice standards, to support a recommendation.
THE SCHOOL LEADER
The Task Force makes two recommendations with respect to school leaders that parallel
those for teachers. Simply stated, we believe there needs to be an accountability and
feedback structure for school leaders similar to that proposed for teachers.
The Task Force recommends the introduction of a maintenance of designation for school
leaders (Recommendation 22). School leaders would be evaluated every five years to
maintain their administrative designation. Further, the Task Force believes that school
leaders need annual feedback to assure leadership excellence (Recommendation 23).
EMPOWERING THE SCHOOL LEADER
The vast majority of school leaders, including principals, are members of the Alberta
Teachers’ Association – that is, they are in-scope (unionized). The Task Force discussed,
at some length, whether principals can fully enable teaching excellence while maintaining
membership in the Alberta Teachers’ Association. Our greatest concern is centered on
the question of whether principals, as members of the same professional association as
teachers, can be sufficiently empowered to implement and support the recommendations
of this report, particularly in assuming an expanded human resource function related to
assuring teaching excellence. The Task Force recommends principals be empowered to
support the recommendations of this report (Recommendation 24). If empowerment is
not possible under the current structure, the Task Force recommends the Minister
of Education consider removing principals from the Alberta Teachers’ Association.
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THE REGULATORY MODEL
Regulatory models for education differ across jurisdictions. For the Task Force, the
central issue is where professional functions14 should reside. These functions can
reside with a teachers’ association or union, with the Ministry of Education, or with an
independent professional college. In Alberta, professional functions are shared between
the Alberta Teachers’ Association and the Ministry of Education (the Ministry would
assume more professional functions as a result of the adoption of recommendations of
this report). The Task Force recommends Alberta retain a model of shared professional
responsibility, with the regulatory model modified to implement the recommendations of
this report (Recommendation 25). If changes cannot be made within the existing model,
the Task Force recommends the Minister of Education consider either a Ministry-based
model or a separate professional college for teachers.

14 Functions that serve the public interest, including the maintenance and enforcement of standards.
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PRACTICE
STANDARDS:
ANALYSIS AND
RECOMMENDATIONS
Practice standards are the foundation of all professions. Generally, they outline what
is expected of members of the profession. In the case of teachers, the Teaching Quality
Standard describes what effective teachers achieve. For example, an effective teacher
is able to draw upon his or her attributes, skills and knowledge to design and customize
lesson plans that meet the differing needs of students.
The Teaching Quality Standard guides the daily practice of the teacher and the development
of teacher education programs. As such, the Teaching Quality Standard must align with the
vision of Inspiring Education.
Most participants in the Task Force survey (80 per cent) said there should be a common
practice standard for teachers, with most teachers (69.5 per cent) in agreement. As well,
many participants in regulatory review consultations for the new Education Act believe
the current Teaching Quality Standard provides a solid template from which modifications
could be made to accommodate Inspiring Education’s objectives.15
In its submission to the Task Force, the Alberta School Boards Association commented
on the need to update the Teaching Quality Standard:
The present Teaching Quality Standard is dated and does not necessarily reflect
the current needs of our students. The standard should identify the expectations
of teachers at the various stages of their career (i.e., interim certification or
permanent certification), and in a manner that is consistent with the expectations
of parents and students that high quality instruction is provided. The standard
must be revised to reflect the role of the teacher in achieving the vision of
Inspiring Education. School boards, teachers, students, parent organizations,

15 Government of Alberta, Education Act: Regulatory Review Consultation (February 2014 draft), p.134.
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system administrators, Alberta Education, and post-secondary teacher
preparation institutions need to come together to define a new standard.16
Next to the quality of teaching, leadership is the most important
factor in ensuring high-quality learning experiences for students.
However, provincial legislation does not specify the competencies
required of educational leaders in Alberta; it only requires that
a principal be a certificated teacher. Most survey participants
(75 per cent) believe there should be common practice standards
for school principals and superintendents respectively.

A competency is an interrelated set of
attitudes, skills and knowledge that is
drawn upon and applied to a particular
context for successful learning
and living.
– Alberta Education

Draft practice standards included in The Professional Practice Competencies for School
Leaders in Alberta (2011) are widely used as a foundation for the practice of school leaders.
The practice standards strive to ensure all schools in Alberta are led by suitable, qualified
and effective school leaders who are committed to quality education for all students and to
fulfilling the vision of Inspiring Education. The practice standards are one of three elements
in the Alberta School Leadership Framework that was developed in 2011 in collaboration with
Alberta’s education stakeholder organizations. The three elements are:


draft Professional Practice Competencies for School Leaders in Alberta



quality indicators for school leader development programs



stakeholder roles and responsibilities for the implementation of the framework

At this point, no provincial practice standards exist for
district leaders. However, the College of Alberta School
Superintendents has developed proposed practice standards for
its members. The Practice Standard, Leadership Dimensions and
Descriptors include 12 leadership dimensions – with supporting
descriptors – that reflect the Alberta context. The practice
standards acknowledge that, due to differences in roles and
job responsibilities, the means to demonstrate the dimensions
(or competencies) will vary by district.

Competencies of an effective teacher

To ensure every level of the education system is embracing the
vision of Inspiring Education, the Task Force believes there must
be absolute clarity of educator expectations. Practice standards
are where this clarity is provided. Practice standards must
reflect the shifts desired for the whole system of education:
a focus on education and the learner (versus the school and
the system); the building of competencies (versus the teaching
of content); and the use of technology to support the creation
of knowledge (versus the sharing of knowledge).

3. assesses student learning to guide
teaching and improve learning

The Alberta Association of Deans
of Education has identified five key
competencies of an effective teacher.
An effective teacher:
1. designs academically and
intellectually engaging learning
2. engages students in meaningful
learning experiences

4. fosters supportive learning
relationships
5. collaborates to enhance teaching
and learning

16 Task Force for Teaching Excellence, What We Heard: Community and Stakeholder Consultation (2014). Appendix E:
Alberta School Boards Association’s Submission to the Task Force

Return to Agenda

30

Task Force for Teaching Excellence

Given the importance of practice standards, there must be an established process for
reviewing and updating these standards. This need is reinforced by rapid change in
the world around us, and the impact this change has on teaching, leadership and the
education system.
The Task Force makes the following recommendations:

RECOMMENDATION 1: Teaching practice standards
That the Teaching Quality Standard be revised to align with Inspiring Education
and with the recommendations of this report. The Task Force further
recommends that the Teaching Quality Standard be framed by the ability
to achieve and maintain teaching excellence.
Further advice: The Task Force found the five teacher competencies (see sidebar) of the
Alberta Association of Deans of Education’s Framework of Effective Teaching for Learning17
to be compelling and an appropriate starting point for defining competencies for teacher
excellence competencies within the Teaching Quality Standard.

RECOMMENDATION 2: School leader practice standards
That the Ministry of Education adopt practice standards for school leaders.
Further advice: The current draft standard, the Professional Practice Competencies for
School Leaders in Alberta, be reviewed and revised to align with Inspiring Education and be
consistent with this report. Given the advanced state of the draft standard’s development,
the Task Force believes there is an opportunity for expedited revisions and adoption.

RECOMMENDATION 3: District leader practice standards
That the Ministry of Education adopt practice standards for district leaders.
Further advice: The standards need to align with Inspiring Education and be consistent
with this report. The College of Alberta School Superintendents’ Practice Standard,
Leadership Dimension and Descriptors is an appropriate starting point for defining
competencies for district leaders.

RECOMMENDATION 4: Review of practice standards
That the practice standards for teachers, school leaders and district leaders
be reviewed and updated on a regular basis.
Further advice: Reviews should be conducted every five years or earlier when there is
substantive system change. For transparency, consistency and alignment with Inspiring
Education, there should be a naming convention across these standards.
17 Alberta Association of Deans of Education, A Framework for Effective Teaching for Learning (2012), pp. 15 -17.
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ENABLING TEACHING
EXCELLENCE:
ANALYSIS AND
RECOMMENDATIONS
A main theme of Inspiring Education was that, as the world and classrooms change,
so too must the role of the teacher. Albertans said teachers must be flexible, innovative
and learner-centered, if students are to acquire the skills and knowledge they need to
be engaged, ethical and entrepreneurial.
In considering how to enable teaching excellence, the Task Force considered these issues:


How do we attract, prepare and induct new teachers?



How do we develop and retain experienced teachers?



How do be we best support teachers?

Attracting, preparing and inducting new teachers
How we attract
An important step in achieving the vision of Inspiring Education occurs at the decision
point of whom enters the profession of teaching. Ideally, we want a community of
teachers with a mix of experience, subject expertise and passion. We want a community
of teachers that reflects the diverse communities they serve, with a range of backgrounds
and experiences, so they can connect deeply with students. We want a community
of teachers with a range of backgrounds and experiences that reflects the diverse
communities they serve.
How do we attract and select candidates to the profession today? Alberta’s two largest
universities – the University of Alberta and the University of Calgary – use high school
or post-secondary marks to determine who enters teacher preparation programs.
The University of Lethbridge admits students based on marks, submission of a portfolio,
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and completion of an introductory teaching course. The six other institutions use marks as
well, but they also consider teaching-related work and volunteer experience, interviews,
personal essays, and references. (Further requirements are listed in Appendix D.)
In our consultations, a common concern was that a reliance on high school or
post-secondary marks does not provide sufficient insight into a candidate’s ability to
excel in the classroom. Many participants felt that admitting candidates solely on the basis
of grades might exclude some truly worthy applicants. For many, great teachers show a
passion for teaching before they begin their education to be a teacher. This demonstration
could take the form of teaching-related experience, of experience working with children/
youth in a range of capacities as a volunteer or in previous employment, or of a focused
interview with candidates.
The belief that factors other than grades contribute to teaching excellence was reinforced
by the Task Force survey. When asked what traits an individual considering teaching
should have, the top answers were patience (36.1 per cent), compassion and empathy
(28.9 per cent), intelligence and knowledge (17.5 per cent) and a love of children
(15.6 per cent).

RECOMMENDATION 5: Admission to teacher

preparation programs

That Alberta’s teacher preparation programs be encouraged to look beyond
grades, when making admission decisions, to consider other relevant criteria
in the spirit of Inspiring Education.
Further advice: This may include evidence of the applicant’s insight into the profession,
ability to make a connection and work with the student, and diversity of experience and
background that would enhance the teaching profession.

How we prepare
One of the central elements of Inspiring Education relates to the role of the teacher,
shifting from that of “sage” to that of “architect of learning”. Inspiring Education envisions
teachers helping students to develop core competencies, including the ability to think
critically, to manage information, and to explore new opportunities. Students will be
supported as individuals, with full consideration of their unique interests, experiences,
and abilities. Teachers will work in partnership with the community and will work more
closely with one another.
While participants in the Task Force consultations believed teacher preparation is important,
some questioned whether Alberta’s teacher preparation programs are adequately equipping
their students for the changing classroom. For some participants, there was a desire to
see longer practicums and more focus on pedagogy and neuroscience. This desire was
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reiterated by participants in the Inspiring Education Symposium. When asked what change
they would make to ensure teaching excellence in every classroom, one of the top responses
was “improved and applicable teacher preparation”18
Consultation participants also discussed how much Alberta teacher preparation
programs should vary. In its submission to the Task Force, the College of School
Superintendents offered this advice:
Currently there are considerable differences between the teacher education and
pre-service programs that are in place in the province. The College suggests that
consideration be given to a provincial approach/model for teacher education.
The review of teacher education programs must involve stakeholders, especially
system education leaders. Graduating teachers must learn and possess the
competencies envisioned by Inspiring Education upon completion of a teacher
education program.19
Earning a teaching degree
The Task Force noted that there are nine teacher preparation
Alberta’s largest universities offer a
programs in Alberta. Each offers a different method for earning
variety of methods to earn a teaching
a teaching degree (see sidebar).This can be positive in that
degree, with options to study for four
it allows students to choose a program that best meets their
years directly after high school, for
needs. But, at the same time, it can be challenging to advance
two years after another degree, or
new or best practices across every institution. While recognizing
for four or five years concurrent or
the autonomy of post-secondary institutions, the Task Force
consecutive with another specialization.
believes all teacher preparation programs should incorporate
The university colleges offer two-year,
content that prepares their students for the shifts envisioned in
after-degree programs (the offerings
Inspiring Education.
of all teacher preparation programs
are summarized in Appendix E).

RECOMMENDATION 6: Alignment of teacher

preparation programs with Inspiring Education
That the Ministry of Education facilitate an annual discussion among Alberta’s
teacher preparation institutions on alignment of their programs with Inspiring
Education, including its vision, values, principles and policy shifts.
Further advice: The Task Force recognizes that teacher education programs in Alberta
are in the process of achieving this goal. It is, however, important that the Ministry
of Education be aware of the challenges being faced as well as the differences and
similarities in how programs are achieving this goal. The Task Force further believes
that this recommendation can expedite a sharing of, and collaboration on, emerging best
practice related to Inspiring Education among teacher preparation programs.

18 Task Force for Teaching Excellence, What We Heard: Community and Stakeholder Consultation (2014). p.126
19 Task Force for Teaching Excellence, What We Heard: Community and Stakeholder Consultation (2014). Appendix E:
College of Alberta School Superintendents’ Submission to the Task Force. p.190
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Expanding pathways to certification
Inspiring Education describes an education system centered on the learner with more
participation from the community. It describes a system where a teacher might invite an
expert in to instruct a class. The expert might even instruct a class without direct teacher
supervision but under the guidance of the principal.
Currently, teachers in Alberta must have a minimum of 16 years of education, including
a minimum of four years of post-secondary education. They must have a recognized
degree, usually a Bachelor of Education, from a recognized teacher preparation program.
Teachers must also declare commitment to the attributes, skills and knowledge included
in the Teaching Quality Standard and provide evidence of being fit to teach, eligibility to
work in Canada, and proficiency in the English or French language. After two years of
successful teaching, a teacher is eligible for a permanent certificate. Teachers who
meet certification standards are authorized to teach by the Minister of Education.
In addition to these qualifications, most school teachers in Alberta must be members of
the Alberta Teachers’ Association; the exception is for those who teach in private, charter
or band-operated schools.
Issues arise when schools can’t recruit certified teachers to instruct specialized
subjects such as welding, technology, or Cree. While often an issue in rural or remote
communities, this issue is not limited to those areas. In such cases, the school
authority may ask the Minister of Education to issue a Letter of Authority which allows a
person who has not met certification requirements at that time to teach. The Letter of
Authority is issued for one year and may be renewed if the individual upgrades his or her
qualifications for certification and receives a recommendation from the school board.
Over half of participants in the Task Force survey said that people with certification in a trade
(56.4 per cent) or with sufficient expertise in a discipline associated with the subject of
instruction (53.9 per cent) should be allowed to teach. School leaders and teachers are
less likely to believe that those with certification in a trade (43.1 per cent of school leaders
and 35.8 per cent of teachers) or those with expertise in a discipline (32.6 per cent of school
leaders and 29.5 per cent of teachers) should be authorized to teach in Alberta schools.
Some consultation participants noted that teaching is about more than knowledge.
An understanding of learning theory, pedagogy and student assessment is also critical.
At the same time, it was argued that without the assistance of outside experts, some
students may not have access to a full range of learning opportunities. The Task Force
agrees it is important to define a single standard for certification, but the Task Force
also believes this standard may be achieved in different ways.
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RECOMMENDATION 7: Alternative pathways to teaching

and Letters of Authority:

To bring people with a diversity of skills, expertise and background into Alberta
classrooms:
7.1

That alternative pathways to teaching certification be developed for
those in specialized areas of instruction including the trades, fine arts,
and other professions.

Further advice: In recommending the establishment of alternative pathways, the Task
Force wants to affirm that there is a single standard for certification (i.e., the Teaching
Quality Standard). The nature and duration of teacher preparation, including the
practicum and other relevant experiences, and how competence is demonstrated,
will vary with each pathway.

7.2

That the use of Letters of Authority be revised to increase their effectiveness
and to facilitate the employment of non-certificated instructors in an area of
specialization. The Task Force further recommends that Letters of Authority
be in force for a period appropriate to the circumstance, and the nature
of practice supervision of those teaching under a Letter of Authority be at
the discretion of the principal who would be responsible for ensuring an
appropriate level of supervision.

Teacher practicums
A practicum is the time a student teacher (pre-service teacher) spends in the classroom
getting “real world” teaching experience. During the practicum, the student teacher
gains an understanding of the skills and knowledge required to be a teacher. Further,
practicums can help students determine if teaching is the right profession for them.
Many teacher preparation programs include a practicum at some point in each program
year. Alberta’s university-based programs offer between two and four practicums,
each from five to 15 weeks in length. The college-based programs offer a wider variety
of arrangements, including 10 half-day field experiences and participation in noninstructional activities (e.g., days spent planning classroom activities).
In Task Force consultations, we heard that teacher preparation programs should include
longer practicums, provided earlier in the program. This was a common message from
school leaders. The Task Force also heard that it is often difficult to secure placements –
that “taking a practicum student is still seen by too many schools as a burden, not as
a sign of excellence.” The education of teachers is fundamental to the future of the
profession, and any impediments to student placements need to be understood and
rectified. The Task Force understands that revision to practicum arrangements will require
significant discussion with education faculties, the profession, schools and school boards.
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Practicums prepare student teachers for life in the classroom and enhance their learning.
Further, as noted, practicums are a good way of determining whether teaching is the right
choice for those admitted to teacher preparation programs. As such, we support the
suggestion that practicums should be longer in length and earlier in teacher preparation
programs. To get the most out of the experience, practicums also must be of high quality.

RECOMMENDATION 8: Practicums
That practicums in Alberta’s teacher preparation programs:
8.1

Provide exposure to the field of teaching in the first year, or prior to entering
a program, such that participants can discern their suitability for a career in
teaching, and provide context for their theory-based studies.

8.2

Provide high-quality opportunities throughout (where possible in each
year of the program) with an extension beyond the current minimum of
10 weeks, leading to greater professional independence and awareness.

Further advice: A more formalized process of shared and collective responsibility (of
leaders of teacher preparation programs, school authorities, school leaders and teachers)
be adopted to ensure there are an appropriate number of practicum placements in the
system, and that those supervising pre-service teachers are consistently demonstrating
effective teaching practices in accordance with the Teaching Quality Standard.

How we induct
For many beginning teachers, the transition from a teacher preparation program to a
full-time teaching position can be challenging. Participants in Task Force consultations
suggested that beginning teachers are often “thrown to the wolves.” Beginning teachers
are given the most challenging assignments or a workload that more senior teachers
don’t want. It should be no surprise, therefore, that about 25 per cent of teachers leave
the profession in the first five years of teaching.
What is the difference between
an internship and a practicum?
A teaching internship would offer
an extended period of supervised
practice following completion of a
teaching degree and prior to interim
certification. It would not be part of the
undergraduate program. A practicum
is part of the undergraduate program
and offers shorter periods of field
experience at varying times during
the course of study.

A central question for the Task Force was: how do we accelerate
the development of teaching skills in a beginning teacher? How
do we ensure the teacher is getting a good start and is well on
the way to achieving teaching excellence? While many Alberta
jurisdictions have created teacher induction programs, there is
a lack of consistency in program access, content and quality. For
the Task Force, the answer lies in internships and mentorship.
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Internships/articling programs are a hallmark of most professions. Generally they
include both a work component and a further development of competencies, all in the
work setting. A person who is interning or articling typically receives a reduced salary
for a reduced workload.
Participants in the consultations expressed a desire for increased practical education
of teachers. The Alberta Teachers’ Association, in its submission to the Task Force, stated
the following with regard to teacher preparation and induction:
At the present time, there is no transition from completion of a teacher
preparation program to teaching practice. Just prior to the onset of the global
financial crisis, the ministry, under Honourable Hancock, was poised to introduce
a provincial induction/orientation program that would have reduced a first-year
teacher’s load and would have provided time for mentor teachers, with a combined
reduction of approximately .25 FTE teaching. This would be a constructive
investment with long-term implications for the development of excellent teachers
and would help to retain teachers in the profession, especially in the first three
to five years of teaching. There are also implications for teacher preparation
programs over time, including instructional strategies and personalizing learning.20
Currently, internships for teachers are not required in Alberta. However, the Task Force
believes a mandatory internship would give beginning teachers an opportunity to hone
their skills and become more reflective, independent, innovative and confident. Those
interning would have their own classrooms, under the supervision of an experienced
teacher, without the responsibility of a full-time teaching load. This would accelerate the
development of their teaching skills, better prepare them to assume a full-time teaching
position, and propel them to achieve teaching excellence.

RECOMMENDATION 9: Internships/articling
That the Ministry consider the introduction of a mandatory one-year paid internship/
articling program for all beginning teachers on completion of a teacher preparation
program, with a focus on accelerating the development of the competencies
included in the Teaching Quality Standard and associated with excellence in teaching.
Further Advice: That the duration of probationary contracts of employment and the period
for qualification for permanent certification be aligned to accommodate this program.

20 Task Force for Teaching Excellence, What We Heard: Community and Stakeholder Consultation (2014), Appendix E:
The Alberta Teachers’ Association’s Submission to the Task Force. p.152
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Mentoring
As suggested, a first-year teacher should not be expected to walk into a classroom and
perform at the same level as a teacher with 10 years of experience. The experience in the
first years will greatly impact a teacher’s success and longevity in the profession.
In our consultations, there were calls for more support for beginning teachers, including
focused mentorship. Similarly, survey participants mentioned mentoring as important to
the professional development of teachers.
Mentorship programs currently exist in an ad hoc fashion throughout the province. The
Alberta Teachers’ Association provides a model for mentoring. As well, the Ministry of
Education is conducting a pilot study Supporting Beginning Teachers in northern Alberta
school jurisdictions as well as investigating other local, national and international teacher
induction programs. The pilot study focuses on identifying and describing promising
practices for teacher induction, including mentorship.
The Task Force recommends the establishment of a formal provincewide mentorship
program for teachers. We believe experienced teachers have a professional obligation
to mentor new teachers, and provide observations and feedback, as well as support.
To do so, there must be formal processes for selecting mentors, training mentors,
and facilitating opportunities for meaningful interaction. Ultimately, a well-designed
mentorship program will allow both new and experienced teachers to learn from one
another and better prepare new teachers for future success.

RECOMMENDATION 10: Mentorship
That a provincewide mentorship framework be introduced to support teachers in
the first three-to-five years of their career. While the program structure should
be consistent across the province, it also needs to accommodate local contexts.
Further advice: The Task Force recognizes the importance of mentorship not just at the
start of one’s career, but throughout. This is particularly important for individuals going
through periods of career transition, including those moving between districts and to
Alberta from other jurisdictions. The Ministry is encouraged to work with educational
stakeholders to determine how to best meet these needs.

Developing and retaining excellent teachers
The preparation and induction of new teachers provides a foundation for teaching
excellence. But equally important is how teachers advance in their careers.

Professional growth
Participants in Task Force consultations acknowledged the critical relationship between
professional growth and teaching excellence. There was a strong perception that current
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professional development is often of a very poor quality, with
no accountability for true practice improvement or career-long
learning. Many said that professional growth and development
must be better managed.

Participants in the Inspiring Education
Symposium were asked what one thing
they would change to achieve teaching
excellence in every classroom in the
province. One of the top five answers
was more professional development.

The primary vehicle for professional development of teachers in
Alberta is the annual professional growth plan which is defined
in the Teacher Growth, Supervision and Evaluation Policy. Every
teacher prepares his or her own growth plan. The plan considers the personal learning
needs of the teacher, the Teaching Quality Standard, and school, district and government
goals for education. Principals determine how to best assist teachers in achieving their
plans, including allocating time for discussion, dedicating resources for activities, and
providing relief time from teaching duties.
The Ministry of Education and the Alberta Teachers’ Association develop professional
learning resources and fund professional development activities including the annual
teachers’ conventions. Schools and school divisions also arrange professional
development days and activities.
In its discussions, the Task Force noted that professional learning for teachers often
consists of short-term, unfocused activities including workshops or conventions.
As a result, there are many teachers who are not engaged in high-quality, long-term
professional learning.

The Task Force believes professional development must build the individual and collective
expertise of teachers. The Task Force believes professional learning practices need to
be strengthened in line with those proposed by Peter Cole of the Centre for Strategic
Education in Australia:21


Professional learning should be a routine practice within
the school, involving all teachers.



Professional learning should be collaborative with teachers
contributing to one another’s learning. Teachers with
common needs can support one another, and share best
practices.



Professional learning should aim to improve the
performance of the whole school, as well as the individual.



Professional learning should focus on the implementation of
teaching strategies and techniques that make the biggest
difference to student learning.

A research study commissioned by the
Alberta Teachers’ Association found that
most teachers (80 per cent) say their
best professional learning occurs in
collaboration with colleagues.
Teachers reported a need (89.3 per cent)
to focus professional learning on becoming
better teachers (develop classroom
resources, support for their subjects,
classroom management, technology
skills, and instructional strategies
to better meet the needs of diverse
students).22

21 Cole, P. (2012). Aligning Professional Learning, Performance Management and Effective Teaching, Centre for Strategic
Education, Seminar Series (217), 1-30.
22 Beauchamp, Klassen and Parsons, Exploring the Development of Teacher Efficacy Through Professional Learning
Experiences (January 2014).
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While opinion is divided on how to best manage professional development, almost all
participants in consultations agreed that more time and money must be found for the
professional development of teachers and school leaders. Some believe this time can
be embedded into the school year. Some suggested extending the school year, without
adding teaching responsibility, to accommodate the need for professional development.
Many suggested better use of technology to support professional development. Many
supported the idea of sharing existing best practices throughout the province, as well
as looking outside the province for the best ideas.
All believe that the professional development should support and nurture lifelong learning
for all teachers. There was a strong belief that introducing accountability into the model
is essential and that teacher growth plans should receive meaningful feedback from
principals and be used for performance assessment purposes.
The challenge for the education system is to provide the best opportunities for professional
growth and development, and to ensure those opportunities are relevant and integrated
into the classroom. The Task Force believes professional growth is not just the
responsibility of the individual teacher, but the responsibility of teachers collectively,
and the employer. It also believes that professional growth must be regularly assessed
to ensure the teacher is current and effective. Professional development should not be
“one-off” events (e.g., workshops or conventions), but must be embedded in the ongoing
work of the teacher and in his or her interactions with colleagues.

RECOMMENDATION 11: Teacher’s annual professional

learning plan

That the Teacher Growth, Supervision and Evaluation Policy be revised such that:
The teacher’s annual professional learning and growth plan (currently referred
to as the Professional Growth Plan):


is jointly developed with the principal or designate



is aligned with the goals of the school, the district, and the community



demonstrates professional growth, currency, and competency, leading
to teaching excellence

The plan will include a process through which regular feedback is provided to the
teacher on his or her progress in achieving the plan goals and a year-end written
evaluation of the teacher’s plan by the principal or designate.
Other Advice: Feedback from students, parents, and peers be used to identify and inform
the teacher’s goals.
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Recognizing teaching excellence
Currently, there are no formal ways of recognizing teaching excellence in Alberta other
than the Excellence in Teaching Awards. Salaries are tied to years of teacher education
and of service, not to excellence. Opportunities for sharing teaching expertise are limited.
There are limited career pathways for teachers to expand their role, other than to leave
the classroom.
In our consultations, three primary reasons were presented for the introduction of new
teacher designations. The first is that the best teachers in the system could take on
greater roles, such as mentorship, without becoming school leaders. The second and
third reasons relate to incentives and recognition.
Three-quarters of Albertans (74.5 per cent) responding to the Task Force survey believe
that teachers who have demonstrated excellence in their practice should receive special
designation. Smaller majorities of school leaders (54 per cent) and teachers (55 per cent)
support this opinion.
Internationally, a number of jurisdictions have designations that recognize the professional
growth of teachers. For example, Australia recognizes four career stages that reflect
increasing levels of professional knowledge, practice and engagement, as do England
and Wales (see Appendix E).
The Task Force believes that by recognizing excellent teaching practice, teachers will
be encouraged to achieve excellence and to share their expertise with others.

RECOMMENDATION 12: Recognizing and motivating teachers
That the Ministry of Education create and administer a new provincial designation
to recognize teachers who consistently demonstrate teaching excellence and
mastery in accordance with the Teaching Quality Standard. These individuals would
be invited to contribute their expertise in areas such as:


mentorship of other teachers



leadership in teacher collaboration



support of student teachers during their practicum and/or
articling/internship



citizenship roles which advance the interests of students

We further recommend that those receiving this designation be allotted time
from their teaching duties, additional resources, and/or an honorarium from
the Ministry, commensurate with their participation in such areas. A teacher’s
designation would continue at the pleasure of the Ministry.
Further advice: It is our expectation that all teachers, not just those holding this
designation, would contribute their expertise in these areas where appropriate.
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Supporting our teachers
In consultations, participants said that our system of support for teachers and the learning
environment must change. Participants said that in order for students to excel, supports
must respond to the following developments:


more diverse and inclusive classrooms



increased use of technology



the vision of Inspiring Education

The Task Force heard that professional learning must evolve and become stronger and
more relevant. But, more than anything else, it heard that teachers need time – time
for planning, collaborating, sharing best practice, and empowering innovation.
Teachers frequently noted difficulties in accessing qualified educational assistants
and external experts, including speech language pathologists. Many of the concerns
expressed reflected those previously highlighted in the 2009 Alberta Education report
Setting the Direction. A central theme of that report, and in our consultations with
Albertans, was that as Alberta’s student population becomes more diverse the range
of student learning needs will increase. The stated goal of Setting the Direction was that
the “education system is equipped, resourced and ready to support and respond to the
needs of all students in an inclusive way.” An important recommendation was that Alberta
“implement a provincewide expectation that school-based expertise will be in place to
support teachers in meeting the needs of students with disabilities and diverse needs
within learning environments.”23 It is clear that this has not yet been achieved.
In consultation sessions, the availability and support for technology were often raised
as issues. Participants said we need to increase access to technologies to support the
learning of students. Equally important, this technology must be appropriately supported
by experts in a timely manner. Outdated or non-functioning technology not only impedes
but often interrupts student learning. It is clear that if the five policy directions identified
in the Ministry of Education’s 2013 Learning and Technology Policy Framework are to be
achieved, the availability and support for technology will need to be addressed.
There was a prevalent belief that there needs to be stronger support for the professional
learning of teachers and educational leaders. While participants strongly acknowledged
the importance of professional learning, concern was expressed about its relevance,
quality and structure. As summarized in the Part II: What We Heard Report, participants
in our consultations agreed that the path to excellence is in better managed professional
growth and development. It is a rare teacher who believes there is nothing more to learn.
The challenge for the system revolves around delivering the best possible opportunities
for professional growth and development and ensuring new practices are both relevant
and integrated into the classroom.

23 Alberta Education, Setting the Direction (2009), p.9.
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The issue of class size was raised in several consultation sessions. Some participants said
class sizes are too big; this concern was most evident in urban centres. Others expressed
concern about the added facility and staffing costs of smaller class sizes. While levels of
education funding play an important role in creating the conditions for improving student
outcomes, Andreas Schleicher, head of the Organization for Economic Co-operation and
Development Programme for International Student Assessment (PISA), says that what is
important is how countries spend their money. It is important to note that Canada spends
among the highest amount in the world on Kindergarten to Grade 12 education, with
Alberta spending the most per capita of all Canadian provinces. Some of the school systems
that perform best internationally have relatively large class sizes and put most of their
reform efforts and resources into recruiting, training and advancing the very best teachers:
Parents judge schools on things they can easily observe – the size of the class,
number of hours, all of these kinds of things. But if you look at actually what
makes a difference, it’s quality of teaching. And quality of the education system
can never exceed the quality of instruction. If you look at high-performing
nations, it’s actually a very interesting experience. They tend to prioritise the
quality of teachers over the size of the classes.24
While the Task Force acknowledges that class size is a factor in teaching excellence,
particularly in the early grades, there are inherent financial tradeoffs. At times a class
of 30 or more will be appropriate, given the makeup of the class, the focus of the lesson,
and the type of instruction. At other times, however, ten students may be too many;
such as when individual students require one-on-one support for a learning activity.
Individual class size must reflect the learning needs and the strengths of the students.
We would further note that in focusing on supports for teachers, issues such as time for
collaboration and professional learning are as important, and perhaps more important,
than reducing class size. The Alberta Teachers’ Association, in its submission to the
Task Force, paid particular attention to the need for “wrap around” services to support
students with special learning needs.
Even before teachers express concern about their growing class sizes, teachers
express enormous frustration with the inability of government to provide meaningful
“wrap around services” to meet each student’s learning needs. While teachers
generally support inclusion of special needs students, reduced levels of support
for front-line teachers make this situation very difficult. Even when supports exist
for part of a day, the student’s special needs exist all day.25

24 New Zealand Listener: http://www.listener.co.nz/current-affairs/education/our-place-in-the-education-world-aqa-with-andreas-schleicher/
25 Task Force for Teaching Excellence, What We Heard: Community and Stakeholder Consultation (2014), Appendix E:
The Alberta Teachers’ Association’s Submission to the Task Force. p.153
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The Task Force makes the following recommendations:

RECOMMENDATION 13: Teaching support
That the Ministry of Education improve our system of teaching support, including
the availability of technology and related support, access to and adequacy of
specialized supports and services for students (particularly during the early
grades) and increased efficiency of processes to access supports.

RECOMMENDATION 14: Supports in the learning environment
That teachers be provided appropriate time for planning, collaborating, sharing
best practices, and empowering innovation. The Task Force further recommends
that the Ministry of Education create a framework for teacher professional learning
(professional development) aligned with Inspiring Education and the research
on effective programming, and work collaboratively with the Alberta Teachers’
Association to strengthen the delivery and effectiveness of professional learning.
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LEADERSHIP’S
ROLE IN ENABLING
TEACHING
EXCELLENCE:
ANALYSIS AND
RECOMMENDATIONS
The quality of teaching is directly affected by the quality of leadership with which
it occurs.26 After teaching, leadership has the second biggest effect on raising
achievement.27
In considering the role of leaders in enabling teaching excellence, the Task Force
examined several issues, including:


How do we attract, prepare and induct school leaders?



How do we develop and retain school leaders?

As previously noted, the teacher is not solely responsible for achieving teaching
excellence. The entire system must create a culture that nurtures, supports and sustains
teaching excellence. School and district leaders play a significant role.
According to Andreas Schleicher, Special Advisor on Education Policy and Deputy Director
for Education to the Organisation for Economic Co-operation and Development:
The past emphasized school management; now it is about leadership, with a
focus on supporting, evaluating and developing teacher quality as its core, which
includes coordinating the curriculum and teaching program, monitoring and
evaluating teacher practice, promoting teacher professional development and
supporting collaborative work cultures.28
26 A 21st Century Body for the Education Profession (New Zealand Government, 2013), p.5 (http://www.minedu.govt.
nz/~/media/MinEdu/Files/TheMinistry/NZTCReviewProposals2013/NZTC_ReviewProposalsDiscussionPaper.pdf)
27 Ibid., p.7
28 Andreas Schleicher, “The Five Things I’ve Learned” (Pearson Foundation, 2012)
(http://www.thefivethings.org/andreas-schleicher/)
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To do so, we must make appropriate selections in determining who leads and ensuring
they are developed and empowered to perform all the functions of leadership. As stated
in our consultations by a recent high school graduate:
As a student who just left the K-12 system, I know how essential it is
to have excellent principals. Principals literally “make or break” a school.
Like the role of the teacher, the role of school leaders is complex, particularly that of the
principal. The principal is the pedagogical leader in the school. Principals are responsible
for ensuring all teachers provide quality instruction and all students have the opportunity
to reach their full potential. They are responsible for managing the daily activities of the
school and maintaining order and discipline. They promote cooperation between the
school and the community they serve.
Albertans surveyed most often
mentioned leadership (20.3 per cent)
when identifying the traits a
principal should have. Other common
mentions were compassion and
empathy (9.1 per cent), and good
communication skills (7.6 per cent).

The expectations we have of principals are high. Consultation
participants said principals should encourage professional
development for and acknowledge and reward teachers. They
should provide teachers with mentoring and support but also
supervise and evaluate teacher practice, and serve as positive
role models in their commitment, attitudes, relationships and
daily practice.

Attracting, preparing and inducting school leaders
Who we attract
Acknowledging the critical role of school leaders, some consultation participants
suggested the process for selecting school leaders needs to be reconsidered. For example,
to become a principal in Alberta, only a valid teaching certificate is required. While many
principals have formal leadership preparation prior to assuming the role, many do not.
As well, how teachers are chosen to become school leaders varies across the province.
Some districts have well-defined processes in place for identifying, motivating and
developing potential school leaders. In others, particularly in hard-to-staff locales, school
leaders may be chosen primarily on the basis of self-identification and years of teaching
experience with minimum leadership qualifications.
In its deliberations, the Task Force considered the vision of the Alberta School Leadership
Framework as a means of identifying who we want to be our school leaders. The Framework’s
vision is that all Alberta schools be served by leaders who create learning cultures that
accommodate each student’s learning and developmental needs.
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The Task Force makes the following recommendation to ensure Alberta school authorities
identify and select the best people to provide leadership in our schools:

RECOMMENDATION 15: Selection process for school leaders
That the Ministry collaborate with school authorities and education stakeholders
to develop a provincewide framework for the selection process of school leaders,
reflecting best practice and aligning with the competencies defined in the practice
standards for school leaders.
Further advice: While the framework would provide valuable guidance in the selection
process for school leaders, it is important that the selection process adopted by school
authorities meets the unique needs of their respective communities.

How we prepare
An overwhelming majority of participants in the Task Force survey (88 per cent) said
principals should be required to complete a preparation program before assuming
leadership duties (84.2 per cent of school leaders and 87.1 per cent of teachers agree).
As previously noted, a teacher can become a principal in Alberta without any leadership
preparation; however, most principals have some formal leadership preparation and
experience. According to the Alberta Leadership School Framework Study (2011), 69 per cent
of principals declared that they have participated in a school leadership preparation
program, while 31 per cent say they have not. Further, in some school districts, principals
must attain post-graduate degrees or diplomas in education administration or leadership
to maintain their designation. For a summary of the principal qualifications required in
other provinces, please see Appendix G.
Alberta school leaders have access to a variety of leadership preparation programs
offered by Alberta-based universities and offered by universities based in other Canadian
provinces and many U.S. states. Additionally, they have access to a variety of school
leader preparation programs sponsored by professional associations in Alberta, including
the College of Alberta School Superintendents’ Start Right program and the Alberta
Teachers’ Association’s Educational Leadership Academy. School leaders in the larger
districts also have opportunities for induction and professional development. According
to the findings of the Alberta Leadership School Framework Study (2011), principals believe
they could have benefited from more preparation related to budgeting, technology,
conflict management, long-term planning and administration. They also suggested
making structured preparation programs a key component of an Alberta school
leadership framework.
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The Task Force believes it is impossible to empower leadership in schools without
proper preparation and makes the following recommendation:

RECOMMENDATION 16: School leadership preparation
That new school leaders complete a mandatory leadership program with a
core curriculum based on the practice standard for school leaders and the
responsibilities defined in legislation.
Further advice: The Ministry of Education should set the core curriculum in consultation
with key education stakeholders. While it is strongly preferable that the program be
completed prior to a person becoming a principal (i.e., aspiring principals), the program
should be completed in the first two years of a person becoming a principal.

Mentorship
When asked to identify the most effective means of developing an individual for a career as
a principal, the most often mentioned response in our survey was mentorship (10.2 per cent
of Albertans; 25.1 per cent of school leaders; and 13.4 per cent of teachers).
There are few formal programs for mentoring school leaders currently available in
Alberta. One is the Leader2Leader Project offered by the Alberta Teachers’ Association
in partnership with Alberta Education. In this pilot project, experienced principals mentor
beginning principals using cognitive coaching strategies to promote self reflection
and professional decision making. The program includes professional development
workshops focused on the draft provincial practice standards, i.e., the Professional
Practice Competencies for School Leaders in Alberta, as well as face-to-face and online
learning that foster provincewide collaboration. Beginning principals enrolled in the
program determine their focus for professional growth, based on the provincial practice
standards and in consideration of their school contexts. This individual professional
growth plan guides the coaching relationships with mentors. The pilot project started
in January 2013 and will continue to June 2014.
District leaders can access a comprehensive mentorship program offered by the College
of Alberta School Superintendents. Experienced superintendents mentor and support
College members new to district leadership positions.
The Task Force considered the above programs and also noted that there is a strong
and well supported body of research that supports the positive impact of effective
mentorship programs on leadership success. We also noted that, while mentorship
does happen informally in various locales across the province, a formal provincial
mentorship framework for school and district leaders would ensure all principals and
superintendents have the opportunity to learn from more experienced practitioners,
and therefore accelerate their development of leadership excellence.
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RECOMMENDATION 17: Mentorship program for school leaders

and district leaders

That a provincial mentorship framework be introduced for school leaders
and district leaders.
Further advice: The Ministry of Education should set the framework in consultation
with key education stakeholders.

Developing and retaining school leaders
As part of their role as instructional leaders, principals are required to supervise
and evaluate teachers in accordance with the provincial Teacher Growth, Supervision
and Evaluation Policy. While district leaders are expected to provide ongoing support,
supervision and evaluation of principals, there is no provincial policy to guide them.
In other words, there are no defined provincial parameters to ensure consistency,
fairness, transparency, and growth-oriented practices.
This issue was raised in our consultations with Albertans. Teachers and parents
questioned the notion that “once a principal always a principal.” They wanted greater
clarity as to whom the principal is accountable and the process for removing an
incompetent school leader. One teacher stated that a superintendent’s visit to a
school once a year is not enough to determine the practice excellence of a principal.
The Task Force believes principals should provide evidence of meeting practice standards
and their suitability for their principal’s designation. A similar policy should be introduced
for district leaders.

RECOMMENDATION 18: Growth, supervision and evaluation

for school leaders and district leaders

That the Ministry of Education develop a framework for “Growth, Supervision and
Evaluation” for school leaders and district leaders aligned with the competencies
defined in their respective practice standards and Inspiring Education.
Further advice: The Ministry of Education should set these policies in consultation with
key education stakeholders.
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ASSURING TEACHING
EXCELLENCE:
ANALYSIS AND
RECOMMENDATIONS
To achieve Inspiring Education and teaching excellence, it is not enough to focus on
teachers and leaders – the broader system must also support teaching excellence.
In considering the role of the system in assuring excellence and dealing with issues
of competence and conduct, the Task Force looked at a number of issues. We examined
whether the existing regulatory model assures the professional behavior of teachers
and educational leaders – that is, whether it adequately addresses issues of conduct.
We further examined whether the model assures teachers’ and educational leaders’
career-long growth, currency, and competence.
We realize that to implement many of the recommendations in this report, school leaders
must be empowered to take on a greater role in assuring teaching excellence, particularly
in areas of conduct and competence. This would require changes to the regulatory model.
Finally, there is a question as to whether the overall regulatory model can be adjusted
to achieve the recommendations of this report, or whether more substantive change is
required. Currently the Ministry of Education and the Alberta Teachers’ Association have
shared responsibility for professional functions. Is this the right model?

The existing system of assuring conduct and competence
Teacher conduct and competence are distinct issues. Conduct refers to the professional
behavior of the teacher, while competence refers to the teacher’s ability to meet the
requirements of the Teaching Quality Standard. Yet the Alberta system tends to deal with
these issues in a similar way.
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RECOMMENDATION 19: Separation of review of conduct

and competence

That conduct and competence be dealt with through separate structures,
including separate practice review processes. This would apply to both teachers
and school leaders.

The assurance of conduct
Process
Whereas anyone can bring forward a complaint regarding the conduct of a teacher or a
school leader, an official investigation that calls into question the suitability of a person
to hold a teaching certificate requires a written complaint of misconduct that cannot be
anonymous. An exception exists in the case in which a teacher or school leader has been
charged with an indictable offence (see Appendix H). In such cases, the judicial system
will deal with the disposition of the charge. During that time, the teacher or school leader
will likely be suspended from duties pending the outcome. The conviction of the teacher or
school leader automatically leads to a hearing on the cancellation of his or her teaching
certificate and termination of employment.
In the vast majority of cases, a complaint is brought to the attention of the principal or
superintendent by a parent or student. The principal or superintendent then initiates an
investigation to determine whether there are legitimate grounds for the complaint. If the
complainant is not satisfied with the investigation and its outcome, or if the complaint
is of a very serious nature, a written complaint of misconduct may be submitted by the
complainant or school authorities to the Executive Secretary of the Alberta Teachers’
Association (ATA) for members of the Association (who constitute the vast majority of
Alberta’s teachers and school leaders) or to the Registrar of Alberta Education (for
those employed in charter, private or First Nations band-operated schools). The written
complaint can then trigger an official investigation.
Based on the outcome of the investigation, the Executive Secretary or the provincial
Registrar takes one of three possible actions: 1) orders a formal hearing of the
Professional Practice Review Committee; 2) arranges for an invitation (i.e., an informal
dispute resolution process); or 3) dismisses the complaint.
If the investigation determines that the evidence calls into question the suitability of
the teacher or the school leader to hold a teaching certificate, the case is referred to a
formal hearing of the ATA’s Professional Practice Review Committee or its equivalent at
Alberta Education. Committee hearings are open to the public unless the complainant
or the hearing committee requests privacy. If the Committee determines the accused
is guilty of unprofessional conduct, it may choose to issue a reprimand and/or fine or
recommend that the Minister suspend or cancel the member’s teaching certificate. The
ATA’s Professional Practice Review Committee may also choose to suspend the member’s

Return to Agenda

52

Task Force for Teaching Excellence

ATA membership. Upon conviction, an appeal of the Committee’s decision can be made
by the teacher or school leader to the ATA’s Provincial Executive Council or the Registrar.
The ATA’s or Alberta Education’s Professional Conduct Appeal Committee may quash,
vary or uphold the Professional Practice Review Committee’s decision or refer the case
back to the Professional Practice Review Committee.
If the employing school authority of the teacher or school leader who is convicted of
unprofessional conduct decides to terminate or suspend his or her employment contract,
and the conviction does not result in the Minister’s cancellation of the teacher’s or school
leader’s teaching certificate, the teacher can appeal the school authority’s decision
to a Board of Reference. A school authority has no choice but to terminate a teacher’s
or school leader’s employment contract if he or she does not have a valid teaching
certificate. That decision is not appealable to the Board of Reference.
Every province in Canada has some appeal mechanism for teachers facing termination
or suspension of an employment contract. In Alberta the Board of Reference is an appeal
process that was established in 1927 to resolve disputes between teachers and school
leaders and school boards about termination or suspension of an employment contract.
A decision or order issued by a Board of Reference must be filed with the Alberta Court
of Queen’s Bench; that order has the same force as an order of the Court. The appellant
or a school authority that is the subject of a Board of Reference order may further appeal
the order to the provincial Court of Appeal.

Concerns with the process
The Task Force noted that public faith in the teacher practice review process is low. About
half of Albertans (50.1 per cent) who participated in the Task Force survey said they are
confident that complaints about teacher conduct are effectively addressed. On average,
there are about 70 complaints of unprofessional conduct brought to the ATA Executive
Secretary or the Registrar of Alberta Education each year. Of that number, about onequarter are referred to a Professional Practice Review Committee.
Concern was raised that the system is not perceived to be open, transparent, timely,
or efficient. The belief was that the system of dealing with issues of conduct needs
to be revised accordingly.
In addition, concerns were raised about the functioning of the Board of Reference.
These concerns were echoed by participants in regulatory review consultations for the
new Education Act. Only 24 per cent of those surveyed consider the Board of Reference
to be necessary or important. Seventeen per cent of respondents thought it should be
abolished altogether.29 The Alberta School Boards Association, in its written submission
to the Task Force, said:

29

Government of Alberta, Education Act: Regulatory Review Consultation (February 2014 draft), p. 18.
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In Alberta, when a teacher’s employment contract is severed, the end result
can be a Board of Reference. Because this is seen to be a costly and ineffective
process, it is seldom used. In many cases, due to the time and monetary
investment required to take a case to a Board of Reference, school boards instead
negotiate severance arrangements that often result in removing a teacher from
one employment relationship only to find him/her resurface in another.30
Concern was also expressed about perceived conflicts of interest in having the Alberta
Teachers’ Association investigate and adjudicate the practice review process while
defending its accused members. Noting there are parallels between Saskatchewan
and Alberta in how matters of teacher misconduct are managed, the Task Force looked
at the recent report by Dr. Dennis Kendel, For the Sake of Students, commissioned by
the Government of Saskatchewan. The central thrust of his report is that there are
insurmountable conflicts of interest created when professions strive to concurrently
serve two masters through a single organization. In other words, organizations like the
Alberta Teachers’ Association and the Saskatchewan Teachers’ Federation have both
real and perceived conflicts of interest when tasked with both protecting the interests
of their members (protecting teachers) and protecting the public from risk of harm from
their members.
The Task Force shares many of the same concerns expressed by Dr. Kendel. If students
are to come first, we must be wary of perceived and actual conflicts of interest. That is,
for all professional activities, the focus must be on the interest of the student.
The Task Force makes the following recommendations to remove perceptions of conflict
of interest and to improve transparency, timeliness and effectiveness of the practice
review process for issues of conduct:

RECOMMENDATION 20: Assuring proper conduct of teachers

and school leaders

That the practice review process for addressing issues of teacher and school
leader conduct be significantly revised to assure greater openness, transparency,
timeliness, and efficiency.
The Task Force further recommends that the practice review process for all
teachers and school leaders be assumed by the Minister of Education.
Further advice: The practice review process for assuring proper conduct should be
revised to:


increase public awareness and understanding of what constitutes appropriate conduct



increase public awareness of the process for initiating and investigating a complaint

30 Task Force for Teaching Excellence, What We Heard: Community and Stakeholder Consultations (2014), Appendix E:
Alberta School Boards Association’s Submission to the Task Force. p.176
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include a protocol for initiating a complaint that is more accessible
and understandable to students and parents



communicate to the public the results of investigations and disciplinary actions,
and provide annual aggregate data of these results

The Task Force further recommends that there be changes in the Board of
Reference appeal process for teachers and school leaders, including the removal
of the power of reinstatement, and limiting severance payment to 12 months
of salary. This would improve the timeliness of settlement, and provide greater
certainty and fairness to both school authorities and the teacher.

The assurance of competence – accountability
for performance
The Task Force recognizes that most teachers are highly competent, and either have
achieved teaching excellence or are on the path to excellence. Even though a relatively
small percentage of teachers may be considered incompetent or unprofessional, it remains
critical that we address these issues effectively and efficiently. If not, their impact on
children can be profound.
In all consultations, there was strong support for a more robust system of accountability
for teacher performance. Albertans believe the Ministry of Education should create and
enforce clear policies, processes and practice standards related to teacher performance.
This is not how our system for assurance of teacher competence currently works.

Evaluation process
The system of accountability for teachers is different than that of most other professional
settings in that there are no regular evaluations of teacher performance, a critical strategy
for promoting and assuring continuous practice improvement in both the public and private
sectors. In fact, in Alberta teacher evaluations are only allowed under certain circumstances:


on the written request of the teacher



to gather information related to a specific employment decision



to assess the growth of the teacher in specific areas of practice



if the principal has reason to believe the Teaching Quality Standard is not being met



for purposes of issuing a permanent teaching certificate or an offer of a continuing
contract of employment

Under the provisions of the provincial Teacher Growth, Supervision and Evaluation Policy,
if the principal initiates an evaluation, he or she must explicitly communicate the
following to the teacher: 1) the reason for and purpose of the evaluation; 2) the process,
criteria and standards to be used; 3) the timelines to be applied; and 4) the possible
outcomes of the evaluation. This is an extraordinary measure –there are no provisions
currently for regular evaluations of teacher performance in Alberta.
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Process for addressing competence issues
The current process for dealing with issues of competence largely parallels that of
misconduct. An official written complaint initiates the process. This may or may not lead to
a formal practice review by the ATA (Alberta Education, through the Registrar, investigates
the practice of teachers who teach in private, charter and band-operated schools).
But first a complaint is made to the school superintendent who performs an initial
investigation. If the complaint is unfounded, no further action is taken. If the superintendent
concludes the teacher is not meeting the Teaching Quality Standard, the superintendent
submits a report to the Executive Secretary of the ATA.
The Executive Secretary then orders a hearing of the case by the ATA’s Professional
Practice Review Committee. This committee consists of two classroom teachers, one
principal or vice-principal, a central office administrator, and a member of the public.
The hearing is open to the public.
After hearing evidence, the committee determines whether the teacher is meeting the
Teaching Quality Standard. The committee may recommend the cancellation or suspension
of the teacher’s ATA membership. It may also recommend that the Minister of Education
cancel or suspend the member’s teaching certificate. Before the committee hands down
its decision, the teacher may voluntarily request that his or her certificate be cancelled.
The teacher, the superintendent or the ATA Executive Council may appeal the decision
of the Professional Practice Review Committee to the Professional Practice Appeal
Committee (also under the auspices of the ATA). The appeal committee may quash,
vary or confirm the hearing committee’s decision. It may also make its own decision
or refer the case back to the hearing committee.

Does the current system protect students from poor teachers?
In the past 10 years there have been no cases in which a teacher’s authority to teach
(i.e., teaching certificate) has been cancelled due to incompetence. Given the province
has over 40,000 teachers, the Task Force found this statistic almost inconceivable.
We acknowledge that some struggling teachers may leave on their own accord.
Task Force members concluded that the current model does not assure teachers’
and school leaders’ career-long growth, currency, and competence. Albertans agreed,
with only 37.9 per cent of Task Force survey respondents (and 51.8 per cent of teacher
respondents) expressing confidence that matters related to teacher competency are
effectively addressed.
In the Task Force consultation sessions, many participants who identified themselves
as educators expressed concern that schools and districts are limited or prevented from
removing poor-performing teachers. Many expressed the view that the Alberta Teachers’
Association “gets in the way of the process” by protecting under-performing teachers.
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The Alberta School Boards Association, in its submission to the Task Force, suggested
a more effective mechanism be established for addressing issues related to teaching
practice:
The present practice review process is ineffective and needs to be reformed.
The system is largely unresponsive to marginal or incompetent teaching skills
and abilities. In effect, limited to addressing primarily those teachers who violate
their code of conduct or do not meet employment standards, the system is not
meeting the needs of school boards. The reality is that the current processes
unintentionally create a disincentive to dealing with the minority of teachers
who are not meeting expectations.31
The Alberta School Boards Association further noted that:
Teaching excellence can be assured only if there is an effective means of evaluating
the performance of, and supporting the growth of, teaching professionals. The
evaluation process must reinforce and contribute to maintaining competencies,
but also serve to inspire and recognize the significant efforts and investments
teachers make in educating their students.32
The importance of an effective performance evaluation system was reinforced throughout
our consultations with Albertans. Two-thirds of those participating in the Task Force
online survey (66.4 per cent) and nearly half of teacher respondents (45.1 per cent)
expressed support for one provincewide system for teacher performance evaluation.
Further, the majority of respondents expressed a desire for principals having primary
input into the evaluation of teachers’ performance (83.5 per cent), and that input from
students (60.2 per cent), other teachers (57.9 per cent), and parents (57.1 per cent)
should also be considered as part of the evaluation process.
There were some concerns expressed that, because teachers are in a position of
authority over students, it is difficult for students to give performance feedback directly
to a teacher, as indicated in the following comment:
The current method for addressing an issue with a teacher is that the student,
parent or coworker talks directly to the teacher before bringing the issue to a
higher level of authority, i.e., the principal. This does not work. Students do not
want their parents to talk to their teachers about issues as students are concerned
about the ramifications. Unfortunately the current method prevents teachers from
receiving the necessary feedback and from making the needed change because
students are not willing to put their grades and situations at stake.
– Consultation participant

31 Task Force for Teaching Excellence, What We Heard: Community and Stakeholder Consultations (20140, Appendix E:
Alberta School Boards Association’s Submission to the Task Force. p.176
32 Ibid.
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Those participating in the Task Force survey said principals should be the first point of
contact in dealing with teacher performance issues, including investigating complaints
and referring issues to the proper authorities. Further, district leaders should support
the principal and act only when an issue is not being handled, at the school level.

Review by other jurisdictions
In reviewing the practice of other jurisdictions, the Task Force noted that the practice
of regular teacher evaluation is becoming universally accepted.
The question facing most countries is not whether to have a teacher-evaluation
system, but how to get it right.33
Several jurisdictions, including Ontario, New York State, Singapore, New Zealand,
Australia, England, Wales and Northern Ireland, have implemented a comprehensive
approach to review teacher performance on a consistent and regular basis.
The Task Force also noted that recertification is a central element governance systems
that provide assurance of teacher currency and competence. For example, in New
Zealand, teachers are required to renew their registration and license to practice every
five years, with a recent recommendation to reduce this to three years. The requirements
for renewal center on the applicant having maintained a specified level of practice, the
completion of professional development, and an assessment of continued competence
as assessed by the principal.
New Zealand is attempting to further strengthen this system by placing more emphasis
on “the renewal of the practicing certificate as a way to assess the continued competence
of teachers” within a clearly identified scope of practice (e.g., early childhood, secondary).34
Note that in New Zealand recertification is part of a broader system of assuring teacher
competence, which includes mentorship and regular assessment of competence.
Teachers are assessed by the principal against standards set out by the New Zealand
Teachers Council.
While New Zealand and some other jurisdictions35 have introduced teacher recertification
processes, it is important to note that recertification is not the general rule – most
countries do not have such systems. That is, in most jurisdictions, upon completing a twoyear probationary period, teachers receive permanent certificates (i.e., authority to teach).
Teachers are not required to participate in regular professional development to maintain
their certification. As is the case in Alberta, in most jurisdictions it is a long and arduous
process for dealing with issues of teacher competence.

33 Teacher Quality: The 2013 International Summit on the Teaching Profession, p.23.
34 A 21st Century Body for the Education Profession, New Zealand, p.16
35 While there are similarities in other parts of the world, some do things differently. For example, it is becoming more
typical in some US states that teacher contracts are of a fixed time frame and require renewal at the end of the contract.
Some states, including Idaho and Florida, are now requiring school jurisdictions to award only fixed-term contracts.
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Analysis
The Task Force believes that to ensure teacher currency and competency, and ultimately
achieve practice excellence, a provincewide system of performance evaluation must be
introduced. Whatever system is developed, it must be consistently administered and built
on fairness and trust.
Establishing trust is absolutely essential to the development and implementation
of evaluation systems – trust in the fairness of the measures, trust in the
competence of the evaluators, trust in the purpose of the evaluation, and trust
that it will deliver the promised outcomes.36
For many, a recertification process for teachers would require principals to regularly
supervise and evaluate teacher practice and would require district leaders to regularly
supervise and evaluate the practice of the principal. Also, through recertification,
teachers would be expected to remain current in their practice. The Alberta Teachers’
Association, in its submission to the Task Force, supports a continuing education
requirement that would ensure currency of teacher practice:
Like other professions, it is important that the teaching profession move to a
continuous growth model for all certificate holders, tied to the right to practice.
It is also important that the profession itself, through the Association and not the
government, establish the requirement, maintain it and enforce it. Certificate
holders who could not meet continuing education requirements would be unable
to remain members of the profession.37
It is important to note that the Alberta Teachers’ Association envisions a system that they
would maintain and enforce.
Ongoing practice supervision and regular evaluations would give the principal or district
leader opportunities to identify and bring recommended areas for growth to the teacher’s
or principal’s attention. In that way, a teacher can improve his or her practice and
demonstrate suitability to retain the authority to teach in Alberta.
Rather than a recertification process for Alberta teachers, the Task Force recommends a
system of ‘maintenance of certification.’ In such a system, a teacher’s certification would
be maintained on the basis of an attestation by a superintendent of schools.

36 Teacher Quality: The 2013 International Summit on the Teaching Profession, p.21.
37 Task Force for Teaching Excellence, What We Heard: Community and Stakeholder Consultations (20140, Appendix E:
The Alberta Teachers’ Association Submission to the Task Force. p.151
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RECOMMENDATION 21: Maintenance of certification

for teachers

That the Ministry of Education introduce a system of maintenance of certification
for teachers to assure career-long professional growth, currency and competency.
That the following elements be considered for the system of maintenance
of certification for teachers:


Evaluation for purposes of maintenance of certification would occur every
five years (following the interim certification period).
¡¡

¡¡

Evaluation processes shall follow principles of natural justice and due
process, and be aligned with the evaluation process outlined in the
Teacher Growth, Supervision and Evaluation Policy.
Provisions for a one-year extension to the five-year evaluation period
would be granted by the Minister of Education under exceptional
circumstances (application must be made by the superintendent
to the Minister).



Every year, principals would advise teachers in writing on their progress
to qualify for maintenance of certification.



The Ministry of Education would maintain the certification of a teacher
on the attestation of the superintendent. The superintendent’s attestation
would be informed by the principal who would seek input broadly from
parents, other teachers, and students (i.e., 360° feedback), and would be
based on the demonstration of continued growth, currency, and competency
in accordance with the Teacher Quality Standard.



Teachers would be required to prepare a teaching excellence dossier
of evidence of their professional growth, currency and competency.



The system would include appeal processes, and processes for a teacher
to regain his or her certificate.

Assurance of school leaders
In Alberta, and most of Canada, principals are evaluated by district leaders. However, the
application of provincial practice standards, the evaluation process, and the frequency of
evaluation vary. School authorities in Alberta must develop local policies and procedures
for teacher and school leader evaluation on the basis of the provincial Teacher Growth,
Supervision and Evaluation Policy.
As was the case for teachers, most participants in the Task Force survey (72 per cent)
support one provincewide system for the evaluation of principals. Just under half of
Albertans indicate a system of annual evaluation should be implemented (similar to
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the opinion of Albertans on the frequency of teacher evaluations). It should be noted,
however, that district leaders, school leaders, and teachers were less likely than other
respondents to support the annual evaluation of principals.
In our consultations, a related theme emerged, summarized as follows:
Principals should have to show professional growth. Their evaluation document
should be exactly the same as they prepare on their teachers, only measuring
different things.
– Consultation participant
Our recommendations related to the periodic review of a principal’s suitability to hold
the designation of principal are similar to those related to maintenance of certification
for teachers.

RECOMMENDATION 22: Maintenance of designation

for school leaders

That the Ministry of Education establish a framework for the maintenance of
administrative designation for principals every five years to assure leadership
excellence.

RECOMMENDATION 23. Principal performance
That the Ministry of Education develop a provincewide system to provide
principals with annual written feedback on their practice to assure leadership
excellence in accordance with the school leader practice standard. While
the system should be provincewide, it should accommodate any unique
circumstances of the individual school or school authority.

Empowering school leaders to assure teaching excellence
Participants in our consultations expressed low levels of confidence in the process of
assuring proper conduct and practice competence of teachers, areas in which principals
will need to play a greater role if the recommendations of this report are adopted. Thus,
while there is a belief among Albertans who participated in the consultation process that
principals have an appropriate level of authority (75 per cent), this belief is rooted in the
context of their current role and expectations.
Many educators who participated in our consultations expressed concern that principals
are restricted in their instructional leadership role, particularly in addressing issues of
teacher competence. They cite in particular the professional obligations of principals
as co-members with teachers in the Alberta Teachers’ Association, and the complexity
of current processes for dealing with competence issues. Some participants felt that
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removing principals from membership in the Alberta Teachers’ Association would remove
these restrictions, allowing principals more autonomy to deal with teacher competence
issues. This led to Task Force discussions as to whether principals should retain
membership in the Alberta Teachers’ Association.
For those that believe principals should not remain as members of the Alberta Teachers’
Association, the rationale is related to the fundamental issue of conflicting loyalties,
i.e., that a principal simply cannot undertake a full managerial role, be answerable to
the school authority, and put the interests of students before those of teachers, while
retaining membership in the same professional association as teachers:
Principals need to be able to function without mixed loyalties. Principals need
to be unencumbered to do their jobs and to be loyal to the educational system,
students and parents. As it relates to the human resource function, principals
need to be leaders, supervisors and managers of their staff.
– Consultation participant
The contrary view is that there is significant value in principals being part of the same
professional association as teachers. The belief is that principals are currently sufficiently
empowered to address issues of teacher conduct and competence but lack the confidence
and capacity to undertake related duties, something that appropriate preparation and
ongoing professional development would address. Concern was also expressed that
removal of principals from membership in the Alberta Teachers’ Association would
restrict their ability to undertake teaching duties as part of their role: this would be of
particular concern in small rural schools where principals have both administrative and
teaching duties.
What happens in other provinces? In most provinces, principals are members of the same
professional association as teachers; however, since 1988, the British Columbia Principals’
and Vice-Principals’ Association has been an autonomous organization that represents
the interests of school leaders. It provides legal services and professional development
opportunities for over 2,000 members. In 1998, the Ontario government removed school
principals from teachers’ professional associations and created the Ontario Principals’
Council. The Council advocates for the interests of principals and provides legal services
and professional development opportunities for its 5,000 members.
The Task Force believes action must be taken to enable and empower principals
to effectively address issues of teacher competence and conduct by eliminating the
impediments caused by conflicting loyalties, but believes this can be accomplished
without removing principals from the Alberta Teachers’ Association. It is also important
that, as we further empower principals, they be provided the necessary support
to effectively fulfill their related duties.
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RECOMMENDATION 24: Empowering principals
That principals be empowered to effectively undertake the human resource
function related to teachers in accordance with the recommendations in this
report. This may require changes in legislation. If this empowerment is not
possible, we recommend consideration be given to removing principals from
the Alberta Teachers’ Association to ensure this empowerment.
Further advice: Principals should be required to complete a professional learning program,
endorsed by the Ministry of Education, to understand and fulfill duties related to this
enhanced role.

The regulatory model
Regulatory models for the certification of teachers, governance of the teaching profession
and legislation on the role of teachers, school leaders and district leaders, differ
across Canada and internationally. The central issue is where professional functions
such as practice review, professional development and codes of conduct should reside.
These functions can reside with a teachers’ association, with the government, or
with a professional college that is independent of the union functions of professional
associations such as the Alberta Teachers’ Association. The current model in Alberta
is that professional functions related to teacher practice review are shared between
the Alberta Teachers’ Association and the Ministry of Education.
The Alberta Teachers’ Association is both a professional association and a union, with
the latter functions related to collective bargaining of employment contracts and the
protection of teachers from unreasonable actions of the public, school authorities and
educational leaders; that is, ensuring that the interest of its members is paramount. This
leads to a perception, heard throughout the consultation process, that the interests of the
Alberta Teachers’ Association’s members take precedence over the interests of students.
The Task Force believes that the interests of students must always come first.
There are three basic regulatory models through which professional functions are governed:
1.

A teachers’ association that includes union functions.

2.

The provincial government assumes governance with an independent teachers’
union, or

3.

A professional teachers’ college with an independent teachers’ union.

The first best describes Alberta, the second British Columbia, and the third Ontario;
however, the above descriptions simplify the range of regulatory models. For example, in
Alberta one of the core professional functions, the certification of teachers, is governed by
the Ministry of Education. It is probably best to describe Alberta’s model as one of shared
responsibility for professional functions.
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Some may ask why draw a sharp line between union and professional functions of
teachers’ associations? Again, the central issue relates to whom the associations serve;
i.e., are decisions made in the interest of students or of members? From the standpoint
of its union functions, including collective bargaining, the Alberta Teachers’ Association is
understandably and legally most concerned with the interests of teachers. A potential and
perceived conflict arises when the professional arm of the Alberta Teachers’ Association
espouses to have the best interest of students and the public at the heart of its decisions.

The Kendel Report (For the Sake of Students)
The Government of Saskatchewan recently commissioned a review of its regulatory model
for teachers. It is worth noting the findings of the review, as Saskatchewan’s regulatory
system is very similar to Alberta’s system.
The report, For the Sake of Students,38 strongly recommends the separation of
professional functions from the Saskatchewan Teachers’ Federation to a professional
teachers’ college. The interest of the student is central to the recommendations of the
report writer, Dr. Dennis Kendal. He expresses a belief that the Saskatchewan Teachers’
Federation (STF) has a “what’s good for teachers is good for students and the public”
approach to its role; however, he concludes that it is “governed by teachers for teachers.”
He states that generally:
… professionals [i.e., not just teachers] are sometimes shockingly naïve and
insensitive to real and perceived conflicts of interest between their goals and
aspirations, and the goals and aspirations of the public.39
The strongest evidence for this conclusion provided by Kendel relates to how issues
of member conduct and competence are managed. He concludes that the structures
and systems safeguard the interests of the member over public interest; for the
Saskatchewan Teachers’ Federation this means that the interest of teachers trumps
the interests of students and the public. In examining practice review processes, he
concluded that they are not undertaken in the interests of students. He further views
the “remarkably small number” of written complaints investigated as further evidence
of this inherent conflict of interest.
Kendel acknowledges the power imbalance between teacher and student, concluding that:
The risk of student harm from unethical or incompetent teachers is substantial.
In the course of this review I have been particularly attentive to the risks faced
by more vulnerable students.40

38 Dr. Dennis Kendel, For the Sake of Students, 2013.
39 Dr. Dennis Kendel, For the Sake of Students, 2013, p.12.
40 Ibid, p.65.
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Kendel traced the evolution of teacher professional associations in Canada, including
the Saskatchewan Teachers’ Federation:
Notwithstanding the fact that these associations were effectively teachers’
unions, governments accommodated, in part, their requests for regulatory
powers.41
Perhaps because they recognize that provincial teacher associations
are effectively professional unions, no provincial government to date has
entrusted these organizations with the full spectrum of regulatory powers and
responsibilities entrusted to professional regulatory bodies that are committed
exclusively to a regulatory mission.42
Kendel goes on to examine the three regulatory models described above. He rejects the
existing model, where the Saskatchewan Teachers’ Federation retains both a professional
function and a union function. He recommends a professional teachers’ college model
over a government model.
So strong is his belief that the Saskatchewan Teachers’ Federation should no longer
function as both a professional association and a union that he recommends that:
If the teaching profession in Saskatchewan is not prepared to support regulation
through a College of Teachers, with considerable regret, I would recommend
regulation by the Ministry of Education as the alternative option.43
As previously indicated, the Task Force discussed at length the appropriate regulatory
model for Alberta. All agreed that the regulatory model must encompass the governance
shifts envisioned by Inspiring Education, most particularly the shift to more assurance of
teaching excellence.
The Task Force prefers to retain a model of shared responsibility between government
and the Alberta Teachers’ Association to address the issues identified. However, if the
necessary adjustments are not possible under a shared model, the model should change.

RECOMMENDATION 25: The regulatory (governance) model
That the professional regulatory model for teachers be modified to implement
the recommendations of this report. The Task Force believes that this can be
achieved through collaborative transformation of the existing model in which
the Alberta Teachers’ Association continues to have both union and professional
functions. If that is not possible, either a Ministry-based model or a separate
professional college of teachers is recommended for consideration.

41 Ibid, p.41.
42 Dr. Dennis Kendel, For the Sake of Students, 2013, p.41.
43 Ibid, p. 84.
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FINAL THOUGHTS
Taken holistically, the Task Force believes the recommendations in this report will
enable Alberta to achieve teaching excellence within the vision of Inspiring Education.
The recommendations will ensure:
For every child, in every class, there is an excellent teacher.
It is the Task Force’s hope and belief that the recommendations can be implemented
through a consultative process involving all stakeholders. These groups have important
roles to play in furthering the vision of Inspiring Education. Further, the Task Force
believes the Ministry of Education must devote adequate human and financial resources
to achieve this transformation.
In consultations, issues were raised that were beyond the scope of the Task Force. Many
consultation participants discussed the need for a culture shift in our schools and the
need to engage parents in that change. Others suggested the provincial curriculum
needs to be more responsive to the needs of students in the 21st century. In this regard,
the Task Force is pleased to note that the Ministry of Education is revising the provincial
curriculum to align with the vision of Inspiring Education. Finally, to achieve that vision,
many consultation participants noted that a shift in governance is required. While outside
our mandate, we agree that governance issues should be examined and addressed.
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APPENDIX A: Glossary
ASBA – Alberta School Boards Association
Accountability – Being accountable to perform as promised.
ASCA – Alberta School Councils’ Association
Assurance – The promise to do something; the measurement and reporting of the
performance of a promised action.
ATA – Alberta Teachers’ Association
Beginning teacher – A teacher new to the profession.
Citizenship – The quality of an individual’s response to membership in a community.
Competency – An interrelated set of attitudes, skills and knowledge that is drawn upon
and applied to a particular context for successful learning and living.
Currency – The state of being current; up-to-date.
District leaders – Superintendents, associate superintendents and assistant
superintendents.
Evaluation – The formal process of gathering and recording information or evidence over
a period of time and the application of reasoned professional judgment by a principal in
determining whether one or more aspects of the teaching of a teacher exceeds, meets or
does not meet the Teaching Quality Standard.
Incompetent professional practice – The inability of a teacher to consistently meet the
requirements of the Teaching Quality Standard.
Induction – The support and guidance provided to beginning teachers in the early stages
of their careers as well as to those teachers new to the province.
Instructional days – Days when both teachers and students are at school.
Internship – An extended period of supervised practice following completion of a teaching
degree and prior to probationary certification; not part of the undergraduate program.
Maintenance of certification – Regular study and/or testing to retain a valid teaching
certificate.
Mentorship – Regular counsel or guidance provided by a trusted, experienced person.
OECD – Organisation for Economic Co-operation and Development
Operational days – Days when only teachers are at the school.
Practice review process – A process used to investigate and resolve issues related
to conduct and competency.
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Practicum – A course of study designed for the preparation of teachers that involves
the supervised practical application of previously studied theory; also known as a field
placement.
Professional competence – The capacity to function according to applicable standards,
i.e., the Teaching Quality Standard.
Professional conduct – A mode or standard of personal behaviour in accordance with
applicable standards, i.e., the Teaching Quality Standard.
Professional functions – Functions that serve the public interest, including the
maintenance and enforcement of standards.
Regulatory model – The organizational structure that exercises authority over the
profession, whether it be a teaching association, a union, an independent college,
or a government body or department.
School authority – The term “school authority” includes school jurisdictions, accreditedfunded private schools and private early childhood services operators. The term “school
jurisdiction” refers to an Alberta public or separate school district, school division,
regional division, Francophone Regional authority, charter school, the Lloydminster
Public School Division and the Lloydminster Roman Catholic Separate School Division.
School boards – Statutory corporations elected by citizens to act for the legislature in their
local schools and communities. The Education Act assigns them mandatory duties, such as
to establish policies respecting the provision of educational services and programs, as well
to maintain, repair, furnish and keep in good order all its real and personal property. The
Act also assigns them discretionary duties to charge fees and make rules.
School leaders – Principals, associate principals, assistant principals, and vice-principals.
Standard – A common description or threshold of effective practice.
Superintendent – Similar to a chief executive officer, the superintendent is responsible
for educational leadership, financial management, student welfare, board relations,
managing staff, planning and reporting, communications, community involvement and
other management aspects of running a school authority. The specific role depends on
the school authority.
Supervision – The gathering and communication of information to help improve
performance. As it relates to teachers it is defined as the on-going process by which a
principal carries out duties in respect to teachers and teaching required under Section 20
of the School Act and exercises educational leadership.
Transparent – Open and readily understood.
Unprofessional conduct – Behaviour by a teacher that is detrimental to the best interests
of students, the public or the teaching profession.

Return to Agenda

69

PART I: REPORT TO THE MINISTER

APPENDIX B: Task Force Biographies
Dr. Glenn Feltham - Chair
Dr. Glenn Feltham assumed the role of NAIT’s sixth president and CEO on March 1,
2011. He has an extensive academic and professional background. Dr. Feltham holds
a Bachelor of Arts from the University of Alberta, a Bachelor of Science with a major
in Business Administration and an MBA from the University of Montana, an LLB from
Queen’s University Faculty of Law and a PhD from the University of Waterloo School
of Accountancy. Owing to a unique family history, he brings to NAIT a keen interest
in the role of entrepreneurism in strengthening the Alberta and Canadian economy,
as well as a deep appreciation of the value of community. Before he joined NAIT, Dr.
Feltham was dean of the I.H. Asper School of Business at the University of Manitoba.
His career has been defined by service to both his community and profession. His roles
and achievements include: Potash Corp. Chair (Chuck and Norma Childers’ Chair) for
Saskatchewan Enterprise and Department Head of Accounting and at the College of
Commerce, University of Saskatchewan; Director of Undergraduate Business Programs
in the School of Business & Economics at Wilfrid Laurier University; chair of the board
of Canada’s Royal Winnipeg Ballet; board member with the Winnipeg Airports Authority
Inc.; and board member with the Crown Corporations Council of Manitoba. Professionally,
Dr. Feltham holds a designation as a Certified Management Accountant and a Fellowship
with the Society of Management Accountants of Canada, is past president of the Canadian
Academic Accounting Association, and was previously enrolled as a Barrister and
Solicitor of the Law Society of Alberta.
Sandra Jansen – Vice Chair
Sandra Jansen was elected as the Member of the Legislative Assembly for Calgary-North
West on April 23, 2012. She was sworn in as Associate Minister of Family and Community
Safety on August 1, 2013. She is a member of the government’s Operations Committee
and serves on the Ministerial Working Group on Families and Communities. Previous
appointments include serving as Deputy Government Whip, chair of the Calgary caucus
and co-chair of the Alberta Film Advisory Council. Ms. Jansen earned a broadcasting
diploma from the Southern Alberta Institute of Technology and later studied French at
McGill University. She also holds a master’s degree in professional communications from
Royal Roads University. Ms. Jansen is an experienced journalist, having spent 23 years in
the field, including 10 years as a national news anchor at CTV News Channel in Toronto.
She also hosted the City TV Calgary show Your City from 2007 to 2010. Ms. Jansen later
served as Premier Alison Redford’s southern Alberta communications manager from
October 2011 to March 2012. A passionate advocate and dedicated volunteer, over the
years she has been a spokesperson and a volunteer for the United Way, Calgary Health
Trust, and Ronald McDonald House and a board member at the Calgary Girls’ School.
Ms. Jansen is an acrylic artist and has donated more than 50 paintings to various
charities in the Calgary area.
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Naresh Bhardwaj
Naresh Bhardwaj was elected to his second term as a Member of the Legislative
Assembly of Alberta for Edmonton-Ellerslie on April 23, 2012. In addition to his duties
as an MLA, Mr. Bhardwaj is Associate Minister of Persons with Disabilities and serves
as chair of the capital region caucus. He also sits on the following committees: the
Legislative Review Committee, the Standing Committee on Private Bills, and the Standing
Committee on Alberta’s Economic Future. Previously, he served as Chair on the Steering
Committee for Setting the Direction, which recommended a framework to reform the
provision of services and supports to Alberta students with special education needs.
Mr. Bhardwaj moved to Alberta with his family in 1976. He became a journeyman automotive
mechanic in 1983 before going back to school and graduating from the U of A with a
double major. He then spent the next 18 years working as a teacher in Pincher Creek,
Whitecourt, Red Deer, Calgary and Edmonton, teaching predominantly automotives,
mathematics and physical education. Mr. Bhardwaj has been actively involved with
Edmonton communities for over 36 years, serving on many associations, establishing
Youth Link, a youth employment training program, and coaching soccer at the community
league level and for Juventus U-18.
David C. Dorward
David C. Dorward was elected as the Member of the Legislative Assembly for EdmontonGold Bar on April 23, 2012. On May 8, 2012, Premier Alison Redford named Mr. Dorward
as a member of Alberta’s Treasury Board, and he was appointed deputy chair of the
Standing Committee on Public Accounts on May 24, 2012. In addition, he is also a member
of the Standing Committee on the Alberta Heritage Savings Trust Fund, the Standing
Committee on Alberta´s Economic Futures, and the Select Special Conflicts of Interest
Act Review Committee. Mr. Dorward has also recently been appointed as the Deputy
Whip. He is a graduate of the Northern Alberta Institute of Technology and the University
of Alberta, and was recognized by NAIT as one of its top 50 graduates of the last 50 years.
An experienced Chartered Accountant and Certified Management Accountant, Mr. Dorward
founded his own company, Dorward & Company Chartered Accountants LLP in 1994.
In 2009, his company was a finalist for the Edmonton Chamber of Commerce´s Small
Business Owner of the Year Award and he received an honorable mention for the Alberta
Outstanding Community Leader Award, presented by the then Lieutenant Governor,
Norman Kwong. Throughout his life Mr. Dorward has contributed to his community in many
ways. He has served on numerous local and provincial boards, including the Edmonton
Epilepsy Association, Basketball Alberta and the Children’s Ability Fund. He founded
Edmonton’s Saville Community Sports Centre (GO Centre), the largest community and
sport centre of its type in North America. As well, he serves as president of the Edmonton
Grads Basketball Centre, the group that operates basketball programming at the GO
Centre. In addition to coaching youth basketball for more than 12 years, he organized the
basketball program for many Edmonton-Gold Bar communities. Mr. Dorward has also
served as a United Way director of finance and administration.
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Everett McDonald
Everett McDonald was elected as the Member of the Legislative Assembly for Grande
Prairie-Smoky on April 23, 2012. He also serves on the Standing Committee on Legislative
Offices (deputy chair), the Standing Committee on Alberta’s Economic Future, the Special
Standing Committee on Members´ Service, the Select Special Conflicts of Interest Act
Review Committee, and the Select Special Chief Electoral Officer Search Committee. Mr.
McDonald was recently appointed as chair of the MLA implementation team working on
the review and implementation of the retail market review recommendations to strengthen
Alberta’s retail electricity market. First elected to the County of Grande Prairie No. 1 Council
in 1992, Mr. McDonald served in various capacities during his tenure, including as chair of
numerous commissions and boards and as deputy reeve. He then served as reeve from 2004
until his election to the Legislative Assembly of Alberta. Mr. McDonald was the chairman of
the Crystal Creek Conservation Society and also represented the county on various provincial
committees, including the Alberta Growth Summit and the provincial Mountain Pine Beetle
Advisory Committee. In addition, he was also a founding board member of Aquatera, a
municipally owned utility corporation, the first of its kind in the province.
David Fraser
As Executive Director, Corporate Services with Edmonton Public Schools, Mr. Fraser is
responsible for overseeing a number of central departments including Finance, Human
Resources, Communications, Planning and Transportation, Facilities, Technology and the
District’s Foundation. Prior to taking on this role, David was the Managing Director of Human
Resources with Edmonton Public Schools. He has been the district’s Chief Negotiator for
the past ten years, overseeing negotiations with the ATA and three CUPE Locals (support,
custodial and maintenance staff). He was a member of the ASBA negotiating team during the
2012-2013 tripartite talks and he has been a member of the External Advisory Committee
for Alberta Education’s Workforce Planning Initiative for the past five years. David has over
thirty years experience in Human Resources in a variety of roles and he holds a Bachelor of
Commerce degree in Industrial Relations from the University of Alberta.
Dr. Sharon Friesen
Dr. Sharon Friesen the Vice Dean and the Associate Dean of Professional and Community
Engagement in the Werklund School of Education at the University of Calgary. She is also
the one of the founding partners and the current President of the Galileo Educational
Network. Her research interests include the ways in which K-12 educational structures,
curriculum and learning need to be reinvented for a knowledge/learning society. She
has specific interests in and a deep passion for: (i) the promotion of deep intellectual
engagement, (ii) the ability to create learning environments that require sustained work
with ideas (iii) the pervasiveness of networked digital technologies that open up new
ways of knowing, leading, teaching, working and living in the world. She is the recipient
of numerous awards including: the Pacific Institute for the Mathematical Sciences 2007
Education Prize, the 2007 Calgary Stampede Legacy Award for Innovation and the 1999
Prime Minister’s Award for Teaching Excellence. She has co-authored three books, one
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which won the 2004 American Education Research Association Book Award for Curriculum
Studies. Dr. Friesen was a member of the Inspiring Education Steering Committee.
Dr. Irene Lewis
Dr. Irene Lewis became President and CEO of SAIT Polytechnic in 1998 and retired from
that position in 2013. Prior to joining SAIT, she was President of an Edmonton college and
led its transition to a board-governed institution. Beginning her career as a teacher in
rural Alberta, she later worked in Singapore for over five years, where she had a central
role in shaping that country’s vision for education. Dr. Lewis has written textbooks, and
taught in primary, secondary and post-secondary systems. She was named as one of
Canada’s Top 100 Most Powerful Women for 2010 and 2012. In 2010, she received an
honorary Doctor of Laws degree from the University of Calgary - its highest honour. She
was presented with the Chair Academy’s 2009 International Exemplary Leader Award
and was recognized with the 2008 Distinguished Leadership Award from the Council of
Advancement and Support of Education. She was named a Woman of Vision by Global
Calgary in 2008.She was one of Alberta’s Most Respected Corporate Leaders in 2007 and
one of Alberta’s Most Influential Citizens in 2005. Dr. Lewis received the Premier’s Gold
Award of Excellence, a Queen Elizabeth ll Golden Jubilee Medal and a University of Alberta
Alumni Honour Award. She continues to serve as an adjunct Professor for the University
of Alberta as well as in advisory roles for various organizations focused on education.
Dr. Craig Loewen
Dr. Craig Loewen is the Dean of Education at the University of Lethbridge. He is a long serving
faculty member, U of L alumnus (BEd ’84) and mathematics education expert whose research
includes how students learn and how teachers can promote and enrich student learning. He
has received the University of Lethbridge Distinguished Teaching Award, and the Educational
Research Award from the Alberta Teachers’ Association, which acknowledged his involvement
in pre-service and in-service mathematics education. In addition, he was appointed a Friend
of the Mathematics Council of the Alberta Teachers’ Association and was inducted into the
University of Lethbridge Alumni Honour Society in 2011.
Mackenzie Martin
Mackenzie Martin is a student leader focused on education and public health. In
particular, she is passionate about the issues facing girls. As a young feminist, she is
an active community leader who has been engaged in spearheading and organizing
numerous community events many of which highlight the issues facing girls locally
and globally. For example, Mackenzie organized a Conference for 1,400 students to
acknowledge the UN’s first International Day of the Girl. In recognition of her community
service and leadership, Mackenzie has been the recipient of many honors and awards
including: the Queen Elizabeth II Diamond Jubilee Medal; Premier’s Citizenship Award;
YWCA Young Woman of Distinction Award; Queen’s Golden Jubilee Citizenship Medal;
TD Scholarship for Community Leadership; John Humphrey Centre for Peace and Human
Rights Champion Award (Youth); Millar Western Entrance Leadership Scholarship
(University of Alberta); Bill Swift Memorial Scholarship (University of Alberta) and A
Friends of the University Entrance Scholarship (University of Alberta). Her perspectives
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on policy and the importance of education have also been shaped by working as a Page
at the Legislature and her year as a member of the Minister’s Student Advisory Panel
(Speak Out). She is proud to be an Albertan and attends the University of Alberta where
she studies in the field of education.
Brent McDonough
Brent McDonough is a teacher with extensive experience at the secondary school level.
He is currently a Sessional/Field Experiences Associate/IB advisor to the Masters in
Educational Studies Program in the Faculty of Education, University of Alberta. Globally,
Mr. McDonough continues to be involved with educational initiatives with the International
Baccalaureate Organization. Mr. McDonough is also a member of the Education Society
of Edmonton and an executive member of the Friends of the University of Alberta. He has
served a six-year term on the University of Alberta Senate and a three-year term on the
University of Alberta Alumni Association, and is past chair of the Edmonton Public Library
Board. The province honored Mr. McDonough for his contributions to the community
with an Alberta Centennial Medal in 2005. Mr. McDonough was co-chair of the Inspiring
Education Steering Committee.
Michele Mulder
Michelle Mulder’s interest in public education began when her children were in elementary
school through her involvement in the school, particularly the school council. She ran for
the position of school trustee and was elected in 1989. A trustee for 15 years, Ms. Mulder
served as chairman of the Battle River Regional School Division from 1995 to 2000. She
was elected to the position of Vice President of the Alberta School Boards Association in
1998 and served as its President from 2001 until 2004. Ms. Mulder also served as president
of the Canadian School Boards Association 2003-2004. Today, she is the Executive Director
of the Alberta School Councils’ Association (ASCA), a provincial organization dedicated to
parent engagement in education primarily through school councils. Ms. Mulder’s interest
and passion are focused in the areas of leadership, policy and governance. She promotes
building mutually respectful and beneficial relationships among all participants in public
education that will ultimately enhance student learning success.
Andy Neigel
Andy Neigel earned a Bachelor of Science Degree in Forestry at the University of Alberta
and a Forestry Diploma at the Northern Alberta Institute of Technology and has provided
strong operational and corporate leadership in the forest industry for more than 25 years.
Mr. Neigel’s career in the forestry business has taken him throughout both British Columbia
and Alberta, and includes teaching assignments at the Northern Alberta Institute of
Technology and University of Alberta forestry schools. Most recently, Mr. Neigel held a
number of positions at Alberta-Pacific Forest Industries Inc., ending his 14-year tenure
as the General Manager and Vice President of Operations. He is a Registered Professional
Forester both in Alberta and in British Columbia and is a graduate of the Queen’s School
of Business Executive and Leadership Programs. Mr. Neigel is currently a Board Director
and President and CEO of CAREERS: the Next Generation Foundation. Mr. Neigel has served
as a member of Alberta Education’s Inspiring Education Steering Committee and a Board
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Director for Athabasca University, the Northern Alberta Development Council, the Forest
Products Association of Canada, the Pulp and Paper Institute of Canada, the Forest
Engineering Research Institute of Canada and Portage College. Andy and his wife Kathi
reside on a farm south of Athabasca.
Shelley Ralston
Shelley Ralston is an executive with sales, marketing, operations, general management
and human resources expertise. She is a change agent with strengths in building
organizational capacity, strategic planning and excellence in results delivery. Ms. Ralston
was appointed to the Red Deer College Board of Governors in June 2010 and in March
2012, she was appointed Chair of the Board. Ms. Ralston is also the Director of Talent and
Culture for Xerox Canada and partner in a small business - Graden Systems. She is a past
board member of the Red Deer Rotary Club; a board member of the Women’s Leadership
Foundation, past cabinet member of the Central Alberta United Way and a member with
the Alberta Chapter for Room to Read. She was also a committee member for the Central
Alberta Leadership Centre. Shelley was the recipient of the Women of Excellence award
in 2008. Ms. Ralston, her husband and their two children live in Red Deer County.
Laurie Thompson
Laurie L. Thompson was appointed Principal of Kikino School, on the Kikino Métis
Settlement, Northern Lights School Division in 2005. Ms. Thompson began her teaching
career at Amisk Community School, on the Beaver Lake First Nation, in 1993 upon
graduating from the University of Alberta with a Bachelor of Education Degree. She
returned to her home community of Kikino after teaching grade one at Amisk School
for five years and continued her teaching career in Kikino. Ms. Thompson completed a
Master of Arts in Leadership and Training Masters program from Royal Roads University
in 2006. Advocacy for Aboriginal children and families began early for Laurie as she sat
on a Special Education Review panel under Dr. Lyle Oberg. She later sat on and then
chaired Child and Family Services Authority Métis Settlements for ten years. Recently,
Ms. Thompson was a member of the Inspiring Education Steering Committee, followed
by an appointment to the Northlands Community Engagement Team. She continues to
serve her community in various capacities through the church, volunteering, and through
many school-community partnerships. Under her leadership, Kikino School has been
recognized for Excellence in Inclusive Education practice and was recognized as one
of the top 25 Schools in Canada in Today’s Parent magazine.
Ron Young
As a teacher and principal in rural Alberta, Ron Young brings significant experience to
discussions on education. When faced with the closure of the local school at 4 Wing Cold
Lake, he stepped in and organized a successful private school that has been a foundation
of success for families at Cold Lake’s military base. Shortly after arriving in Grand Centre,
Mr. Young ran for town council. He was the youngest councilor ever elected. He went on
to win a total of 9 consecutive elections, none by acclamation. He retired from council in
2004, after serving longer than anyone in the history of the city.
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APPENDIX C: Task Force Terms of Reference
A. Context
Several major ministry initiatives, including but not limited to Inspiring Education:
A Dialogue with Albertans, Setting the Direction for Special Education in Alberta, Speak
Out: The Alberta Student Engagement Initiative and Literacy First: A Plan for Action,
have provided Albertans with an opportunity to participate in dialogues about the
kind of education that students need now and in the future. Alberta’s new Education
Act is a significant first step toward bringing to life a vision for education set out in
Inspiring Education, where all Alberta children become engaged thinkers and ethical
citizens with an entrepreneurial spirit and thereby contribute to healthy, inclusive
communities and a thriving Alberta economy.
Education in Alberta needs to be delivered differently if Alberta’s education system is
to become truly collaborative and inclusive. The system must encourage and support
creativity, innovation and entrepreneurialism to attain the highest possible standards
and to ensure every student’s success—academically and developmentally.
In this context, the public discussion will shift from a focus on a new vision for education
to a focus on the ways we will achieve the policy shifts identified in Inspiring Education:


more focus on education rather than school



the learner rather than the system



building competencies rather than delivering content



technology to support the creation and sharing of knowledge rather
than to support teaching

Student learning is at the center of this profession. Educators should recognize and
consider the complexities of the 21st century student. Educators remain the primary
variable to student learning and success in the 21st century. Educators should continue
to be learners themselves and remain current in sound, research-based practice.
The successful transformation of Alberta’s education system, as envisioned by
Inspiring Education, to arm students with new competencies, to create an inclusive
education system and to promote innovation and creativity will not happen with new
policies and directives. The transformation as envisioned under Inspiring Education
requires the commitment, expertise and dedicated service of all members of
Alberta’s education system; it will also require some realignment and co-ordination
of their respective roles and responsibilities and will require an education system that
empowers people to be innovative risk-takers and that acknowledges their expertise.
Whereas all those involved in the education enterprise are important, it will be critical
to have teachers who are inspired, resourced, supported and accountable in making
the required, on-going shifts in their mind-sets and practices. The new legislation,
which will complement the Education Act, is intended to achieve this.
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B. Purpose
The Task Force for Teaching Excellence Panel will make recommendations emanating
from its examination of relevant, current research, consultation with Albertans
and a review of current provincial legislation, regulations and policy frameworks.
Recommendations will align with the vision, values, guiding principles and policy
shifts of Inspiring Education to provide for legislation and practice that will enable and
assure teacher excellence and that educators will be innovative and current in their
practice. All educators will be empowered to inspire and build strong relationships
that fully engage students to aspire to and fulfill an entrepreneurial spirit. The new
legislation will assure Albertans that all Alberta teachers and other educators
are accountable for putting students first and providing high-quality educational
experiences to children, youth and their families.

Mandate
The Task Force will:
1.

Be guided by the vision, values, principles and policy shifts identified in
Inspiring Education.

2.

Provide input into a Consultation Plan and the Strategic Communications Plan.

3.

Consult with Albertans and education stakeholders to review the existing
environment and recommend revisions or make new suggestions to transform
Alberta’s education system, as envisioned by Inspiring Education. The strategic
questions below could be used as a guideline for the discussions.
a.

What are the main contributing factors of excellence in teaching that Alberta
should focus its priorities on?

b. What is the definition of ‘educator?’ What does a ‘world-class’ educator look
like in the 21st century?
c.

What are the characteristics that highly skilled educators demonstrate in
providing a ‘quality education’ for students?

d. Who should be authorized to educate students in Alberta? What should be
their qualifications?
e.

What is the role of 21st century teachers? How is that different from the
current role? What is their role in relation to others who educate in Alberta?

f.

Are there currently any barriers to excellence in teaching?

g. What should a code of conduct for Alberta educators include?
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h. What mechanisms should be in effect to assure Albertans that all educators,
system leaders and administrators demonstrate career-long:

4.



competencies



quality practice



proper conduct

i.

How can we ensure entrepreneurialism is a trait in teachers?

j.

What is the role of the community in the assurance of excellence?

The Task Force will consider:


what educators will need to work in a more flexible, innovative system
that sees students reaching their full potential, not only within secondary
education, but as lifelong learners; and



what processes and mechanisms are in place to ensure there is consistent
excellence in teaching and that there will be assurances in place to maintain
that excellence.

5.

Review the adequacy and appropriateness of current provincial requirements
for Alberta educators.

6.

Identify strategies, processes and parameters used by other educational
jurisdictions, including the mechanisms in place that assure their publics of the
career-long competence, quality practice and proper conduct of all educators,
that are worthy of consideration for the Alberta context. Consider strategies
and processes used by other professions.

7.

Identify how its proposed recommendations on policy and practices that lead
to transformation of Alberta’s education system might challenge the current
assumptions and expectations of Albertans.

C. Deliverables
By January 31, 2014 the Task Force will prepare a Report to the Minister with
recommendations on:
1.

provincial requirements for those who are authorized to educate in Alberta’s
K-12 Education system

2.

the mechanisms for assuring Albertans that all educators demonstrate careerlong competency, quality practice and proper conduct throughout their careers

3.

the establishment of provincial requirements for the following educators:


professionals:
{{

teachers

{{

school superintendents

{{

school leaders
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occupational groups:
{{

educational and therapeutic assistants

{{

non-certificated instructors

{{

school business managers

4.

the mechanisms to effectively co-ordinate and align the respective roles of those
educators

5.

the establishment of provincial requirements in legislation, regulation and policy
for educators, related to their:


roles



responsibilities/duties



qualifications



competencies



certification/credentialing



standards of practice



codes of conduct



preparation and ongoing professional learning



currency of practice



practice supervision and performance evaluation



employment contracts

6.

the role of all stakeholders, but specifically the Ministry of Education, in enabling
and assuring excellence in education

7.

the role of the Ministry of Education in directing post-secondary training in the
field of education

8.

any other actions or policy shifts required to attain excellence in the rapidly
evolving field of education
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D. Membership
Task Force members will bring the perspectives of students, teachers, parents,
entrepreneurs, post-secondary institutions, technology experts, education human
resources personnel, the business community and government. A number of the
members of the Task Force will be former members of the Inspiring Education and
Setting the Direction steering committees to ensure the vision, values and policy
shifts of Inspiring Education are in the forefront.
The Task Force may also engage with external experts who will be contracted
by the ministry to provide advice and information.
The Minister will appoint members by Ministerial Order.

E. Remuneration
Task Force for Teaching Excellence members will be compensated as outlined in
Appendix 3, Schedule 1, Part A of the Committee Remuneration Order (O.C. 466/2007).
Task Force members will be reimbursed for expenses as outlined in the Subsistence
and Travel Allowance Regulation Travel Meal and hospitality Expense Policy TB
directive 04/2012.

F. Meetings
The frequency and dates for meetings of the Task Force will be determined by
the Task Force Chair to ensure achievement of the Task Forcel’s mandate within
the timeline requirements.

G. Support
Ministry staff will provide support to the Task Force for Teaching Excellence
throughout the full process as required.
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APPENDIX D: Admission to Teacher
PREPARATION PROGRAMS
The University of Alberta offers a four-year post-secondary program, a five-year degree
program consecutive with another degree, and a post-degree program. Its minimum
admission average is 70 per cent for high school applicants and a minimum grade
point average (GPA) of 2.0 for post-secondary applicants. However, all admissions are
competitive, and actual minimums may be higher.
The University of Calgary offers four-semester, two-year Bachelor of Education postdegree programs in both elementary and secondary education or a five-year concurrent
degree program. Admission is competitive and based on GPA, at a minimum of 2.50,
as well as specific course requirements.
The University of Lethbridge has broader criteria for its program, which can be completed
as a concurrent degree program or a post-degree program. The major ranking criteria are
the cumulative GPA and performance in Education 2500, which includes a recommendation
from the instructor. Those applying directly from high school must meet the general
entrance requirements of the University.
Six other schools, usually known as “university colleges,” consider academic performance
as well in admission of students, but they also consider teaching-related work and
volunteer experience, personal essays, and references.
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APPENDIX E: Teacher Preparation Programs –
Pathways to Earning a Bachelor of Education Degree
In Alberta, most teachers have a Bachelor of Education degree from a post-secondary
institution or another type of degree plus a Bachelor of Education degree from an
approved teacher preparation program.
There are nine colleges and universities in Alberta that train teachers:


The University of Alberta offers four-year degrees in both elementary and secondary
education. It also offers a five-year combined-degrees program, an after-degree
program, and an Aboriginal teacher preparation program.



The University of Calgary offers four-semester, two-year degree programs in both
elementary and secondary education. An elementary or secondary degree program
can be taken following completion of or concurrent with another degree.



The University of Lethbridge offers degree programs in both elementary and
secondary education. Either program can be completed as a five-year combined
degrees program or as an after-degree program.



Concordia University College of Alberta (Edmonton) offers a two-year, after-degree
program in elementary education.



The King’s University College (Edmonton) offers a two-year after-degree program
in both elementary and secondary education.



Canadian University College (central Alberta) offers a four-year degree program
in both elementary and secondary education as well as a two-year, after-degree
program.



St. Mary’s University College (Calgary) offers a two-year, after-degree program
in elementary education.



Mount Royal University (Calgary) offers a four-year degree program in elementary
education.



Ambrose University College (Calgary) offers a two-year, after-degree program
in elementary education.

Also, several post-secondary institutions provide transfer programs for Bachelor
of Education degrees.
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APPENDIX F: Career Stages for Teachers in Australia,
England and Wales
In Australia, there are four career stages for teachers:
Graduate teachers are those who have the required academic qualification, have completed
approved teacher education and are now beginning their teaching career. If they are
permanently employed, they are expected to achieve professional competency and full
accreditation by the end of the first year.
Proficient teachers meet the requirements of full registration by having met the standards
required at this level, demonstrated successful teaching experience and having
successfully undertaken an induction program. Proficient teachers are able to tailor
teaching programs to meet the needs of individuals and groups within the class and
continue to record effective and ongoing professional development.
Highly accomplished teachers are recognized as very proficient and successful
practitioners and seen by other teachers as having in-depth subject knowledge and
pedagogy. They keep abreast of professional learning and contribute to the professional
learning of others including the mentoring of beginning teachers. These teachers are
advocates for the profession and their school.
Lead teachers are committed educators who have a record of outstanding teaching
and are committed to enhancing the quality of teaching practice over time. They are
knowledgeable about the latest developments in pedagogy and can articulate a vision
of education to their students, peers, the profession and the wider community. They
have outstanding interpersonal and leadership skills and may be employed in formal
leadership positions within schools.
In England and Wales, there are four teacher categories:
Qualified teachers must have Quality Teacher Status accreditation.
Post threshold teachers are experienced teachers who are at the high point of their pay
scale and wish to remain in the classroom. Crossing the threshold gives teachers access
to an upper pay scale; however, it is not an automatic process. To cross the threshold
a teacher must be eligible and, by a voluntary application, indicate their wish to be
assessed against the post threshold standards. Decision whether a teacher meets the
threshold standards rest with the principal.
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Excellent teachers have length, breadth, and depth of experience, pedagogic excellence
and high level coaching and mentoring skills. Their high level skills make them a role
model for less-experienced teachers. In addition to their normal duties in the classroom,
excellent teachers have a role in helping other teachers improve their effectiveness.
Advanced skill teachers are expected to take a leadership role in developing, implementing
and evaluating policies and practices that contribute to education improvement. These
teachers spend about 80 per cent of time in class and 20 per cent doing outreach work
in other schools for the benefit of other teachers. Teachers receive this designation by
applying for a vacancy and being assessed against advanced skill standards.
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APPENDIX G: Principal Preparation
in Other Provinces
Principals in Ontario, New Brunswick, Northwest Territories and Nunavut must complete
preparatory programs prior to becoming a principal. Generally, the programs focus on
leadership, instruction, management, personnel, accountability, and performance.
In Ontario, principals in schools with more than 125 students must complete Part 1
and Part 2 of a Principal’s Qualifications Program. The program is 250 hours in length
followed by a 60 hour practicum. Prior to acceptance in the program, candidates must
have taught for a minimum of five years and must have completed some graduate work.
In New Brunswick, principals must have an interim principal’s certificate followed by a
permanent principal’s certificate. To receive an interim certificate, candidates must have
a minimum of five years of experience or the equivalent training and experience. Those
with interim certificates must complete specified training plus a one-year practicum to
receive their permanent principal’s certificate.
In the Northwest Territories and Nunavut, principals require a certificate of eligibility.
They are eligible to take an Educational Leadership Program following two years of
teaching experience. The program is offered in two phases, one phase a year, during
a 10-day block in July. Both phases are 120 hours each and a practicum follows each
phase. A certificate of eligibility is valid for five years. Applicants must submit proof
of professional development and a criminal record check for recertification.
The remaining provinces and the Yukon do not require school principals to be certificated
for the administrative role. Manitoba stands out as a province that provides an opportunity
to be certificated, but it is not mandated. Quebec is the only province that does not require
school administrators to be certificated teachers, leaving the criteria up to school boards.
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APPENDIX H: System of Assuring Conduct
and Competence
What happens when a complaint of incompetence is made
about a teacher?
The complaint is made to the school superintendent who does the initial investigation.
If the complaint is unfounded, no further action is taken. If the superintendent concludes
the teacher is not meeting the Teaching Quality Standard, the superintendent makes a
report to the Executive Secretary of the Alberta Teachers’ Association (ATA).
The Executive Secretary then orders a hearing of the case by the ATA’s Professional
Practice Review Committee. This committee consists of two classroom teachers, one
principal or vice-principal, a central office administrator, and a member of the public.
The hearing is open to the public.
After hearing evidence, the committee determines whether the teacher is meeting the
Teaching Quality Standard. The committee may recommend the cancellation or suspension
of the teacher’s ATA membership. It may also recommend that the Minister of Education
cancel or suspend the member’s teaching certificate. Before the committee hands down
its decision, the teacher may voluntarily request that his or her certificate be cancelled.
The teacher, the superintendent or the ATA Executive Council may appeal the decision
of the Professional Practice Review Committee to the Professional Practice Appeal
Committee (also under the auspices of the ATA). The appeal committee may quash, vary
or confirm the hearing committee’s decision. It may also make its own decision or refer
the case back to the hearing committee.

What about a complaint about unprofessional conduct?
The Executive Secretary of the ATA investigates the complaint. In extreme cases, the
Executive Secretary may temporarily suspend the teacher’s membership pending the
outcome of the investigation. The member being investigated has the right to appeal
the suspension to the Court of Queen’s Bench.
Based on the outcome of the investigation, the Executive Secretary takes one of three
possible actions:


orders a formal hearing



arranges for an invitation, which is an informal dispute resolution process.



dismisses the complaint

If the case is referred to a hearing of the ATA’s Professional Practice Review Committee,
the hearing is open to the public unless the complainant or hearing committee requests
privacy. If the committee determines that the member is guilty of unprofessional conduct,
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it may issue a reprimand, cancel or suspend the member’s ATA membership. It may also
recommend that the Minister of Education cancel or suspend the member’s teaching
certificate and/or impose additional penalties, including a fine of up to $10,000.
The teacher or the ATA Executive Council may appeal the decision to the Professional
Conduct Appeal Committee. The Professional Conduct Appeal Committee may quash,
vary or confirm the hearing committee’s decision. It may also make its own decision or
refer the case back to the hearing committee.
The teacher may apply for a judicial review of the decision.

Unprofessional conduct involving an indictable offence44
Upon learning that a member has been convicted of an indictable offence, the ATA
or Alberta Education, as appropriate, automatically initiates an investigation. All
conduct hearings are open to the public unless the complainant or the Professional
Practice Review Committee requests privacy. In extreme cases and where the situation
warrants, the Executive Secretary of the ATA may temporarily suspend the teacher’s ATA
membership pending the outcome of the investigation. The member being investigated
has the right to appeal the suspension to the Court of Queen’s Bench.
The Professional Practice Review Committee considers penalties but not guilt (which is
automatic in cases involving indictable offences). The committee may issue a reprimand,
cancel or suspend the member’s ATA membership, recommend that the Minister of
Education cancel or suspend the member’s teaching certificate and/or impose additional
penalties, including a fine of up to $10,000.
Either the member or the ATA Executive Council may appeal the decision to the
Professional Conduct Appeal Committee which may change the original decision.
The member may apply for a judicial review of the decision.

The Board of Reference
Every province in Canada has some appeal mechanism for teachers facing termination or
suspension. In Alberta the Board of Reference is an appeal process that was established
in 1927 to resolve disputes between teachers and school boards about termination or
suspension of a teacher’s employment. An order that stems from a Board of Reference
hearing must be filed with the Court of Queen’s Bench and that order has the same force
as an order of that Court. A teacher or a board that is the subject of a Board of Reference
order may further appeal to the Court of Appeal.

44 Indictable offenses are more serious offences and include theft over $5,000, break and enter, aggravated sexual
assault and murder. Maximum penalties for indictable offences vary and include life in prison. Some indictable
offences have minimum penalties.
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April 18th, 2019

Honourable Jason Kenney
Premier of Alberta
308 Legislature Building
10800 97 Avenue
Edmonton, AS T5K 2B6
Dear Honourable Premier Kenney:
On behalf of the Horizon School Division Board of Trustees, I would like to extend our
congratulations on the results of the recent provincial election and your appointment
as Premier of this fine province. We look forward to seeing the impact of your
visionary leadership. As a locally elected school board, we also look forward to
collaborative conversations and decision-making as we work to promote excellence in
public education. As trustees charged with the governance of an education system,
we recognize that quality education for our youth is central in meeting the goals of the
vision for the future of our province. We consider ourselves your partner in doing what
it takes to prepare them for the 21st century.
Horizon School Division is a positive, dynamic and proactive organization that
understand how partnerships can make a difference in shaping the future of our
children and our future society when they possess a common mission, values and
vision.
We look forward to continuing with our governance role within a province that
recognizes the foundation of our future our students!
—

Dr. Hamman Elementary School
Phone: 403-223-2988
L.T. Westlake Elementary School
Phone: 403-223-2487

Yours truly,

Taber Christian Alternative School
Phone: 403-223-4550
Taber Mennonite School
Phone: 403-223-0179
W. R. Myers High School
Phone: 403-223-2292

Marie Logan
Board Chair

VAUXHALL
Horizon MAP
(Outreach School)
Phone: 403-654-4654
Vauxhall Elementary School
Phone: 403-654-2422
Vauxhall High School
Phone: 403-654-2145
WARNER
Warner School
Phone: 403-642-3931
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Phone: (403) 223-3547
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Our
Learning
Community
8ARNWELL
Barnwell School
Phone: 403-223-2902
ENCHANT
Enchant School
Phone: 403-739-3770
GRASSY LAKE
Arden T. Litt Centre for Learning
(Outreach School)
Phone: 403-655-2211
Chamberlain School
Phone: 403-655-2211
HAYS
Hays School
Phone: 403-725-3755
HUTTERIAN BRETHREN
SCHOOLS
Phone: 403-223-3547
LOMOND
Lomond Community School
Phone: 403-792-3620
MILK RIVER
Erie Rivers High School
Phone: 403-647-3665
Milk River Elementary School
Phone: 403-647-3747
TABER
ACE Place Learning Centre
(Outreach School)
Phone: 403-223-4761
Central Elementary School
Phone: 403-223-2170

April 18th, 2019
Grant Hunter
Taber Warner MLA
5402 5Qth Avenue
Taber, AB hG 1T9
—

—

Dear Mr. Hunter:
On behalf of the Horizon School Division Board of Trustees, I would like to extend our
congratulations on the results of the recent provincial election of this fine province. We
look forward to seeing the impact of your visionary leadership. As a locally elected
school board, we also look forward to collaborative conversations and decision-making
as we work to promote excellence in public education. As trustees charged with the
governance of an education system, we recognize that quality education for our youth
is central in meeting the goals of the vision for the future of our province. We consider
ourselves your partner in doing what it takes to prepare them for the 21st century.
Horizon School Division is a positive, dynamic and proactive organization that
understand how partnerships can make a difference in shaping the future of our
children and our future society when they possess a common mission, values and
vision.
We look forward to continuing with our governance role within a province that
recognizes the foundation of our future our students!
—

D. A. Ferguson Middle School
Phone: 403-223-8971
Dr. Hamman Elementary School
Phone: 403-223-2988

Yours truly,

L.T. Westlake Elementary School
Phone: 403-223-2487
Taber Christian Alternative School
Phone: 403-223-4550

Marie Logan
Board Chair

Taber Mennonite School
Phone: 403-223-0179
W. R. Myers High School
Phone: 403-223-2292
VAUXHALL
Horizon MAP
(Outreach School)
Phone: 403-654-4654
Vauxhall Elementary School
Phone: 403-654-2422
Vauxhall High School
Phone: 403-654-2145
WARN ER
Warner School
Phone: 403-642-3931
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Our
Learning
Community
BARNWELL
Barnwell Schoot
Phone: 403-223-2902
ENCHANT
Enchant School
Phone: 403-739-3770
GRASSY LAKE
Arden I. Luff Centre for Learning
(Outreach School)
Phone: 403-655-2211
Chamberlain School
Phone: 403-655-2211
HAYS
Hays School
Phone: 403-725-3755
HUTTERIAN BRETHREN
SCHOOLS
Phone: 403-223-3547
LOMOND
Lomond Community School
Phone: 403-792-3620
MILK RIVER
Erie Rivers High School
Phone: 403-647-3665
Milk River Elementary School
Phone: 403-647-3747
TABER
ACE Place Learning Centre
(Outreach School)
Phone: 403-223-4761
Central Elementary School
Phone: 403-223-2170

April 18th, 2019
Joseph Schow
Cardston Siksika MLA
271 Main Street
Cardston, AB TOK OKO
-

Dear Mr. Schow:
On behalf of the Horizon School Division Board of Trustees, I would like to extend our
congratulations on the results of the recent provincial election of this fine province. We
look forward to seeing the impact of your visionary leadership. As a locally elected
school board, we also look forward to collaborative conversations and decision-making
as we work to promote excellence in public education. As trustees charged with the
governance of an education system, we recognize that quality education for our youth
is central in meeting the goals of the vision for the future of our province. We consider
ourselves your partner in doing what it takes to prepare them for the 21st century.
Horizon School Division is a positive, dynamic and proactive organization that
understand how partnerships can make a difference in shaping the future of our
children and our future society when they possess a common mission, values and
vision.
We look forward to continuing with our governance role within a province that
recognizes the foundation of our future our students!
—

D. A. Ferguson Middle School
Phone: 403-223-8971
Dr. Hamman Elementary School
Phone: 403-223-2988

Yours truly,

L.T. Westlake Elementary School
Phone: 403-223-2487
Taber Christian Alternative School
Phone: 403-223-4550

Marie Logan
Board Chair

Taber Mennonite School
Phone: 403-223-0179
W. R. Myers High School
Phone: 403-223-2292
VAUXHALL
Horizon MAP
(Outreach School)
Phone: 403-654-4654
Vauxhall Elementary School
Phone: 403-654-2422
Vauxhall High School
Phone: 403-654-2145
WARNER
Warner School
Phone: 403-642-3931
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HORIZON SCHOOL DIVISION NO. 67

April 22, 2019
Mr. Cory Armfelt
Chief Administrative Office
Town of Taber
Dear Mr. Armfelt
Horizon School Division No. 67 wanted to send you a note of appreciation for the excellent
services provided to our board by the Taber Emergency Services, particularly Fire Chief Steve
Munshaw and Fire Prevention officer Steve Swarbrick.
During a recent catastrophic failure of our fire alarm system at DA Ferguson Middle School and
WR Myers High School, both gentlemen were instrumental in setting up contingency plans,
emergency evacuation plans and notification procedures in order for us to continue to fully
occupy the facility without interruption to instructional time. The expeditious response by the
emergency services team shows we share a commitment to the safety of our staff, students and
all who enter our school doors each and every day.
The Taber Emergency services are very approachable and fast to provide answers to any
questions I may have regarding code, or other fire safety related clarifications that may come
up.
Once again thank you, it is a pleasure to work with the Taber Emergency Services team.
With sincere appreciation,

Jake Heide
Facility Manager

Marie Logan
Board Chair

1/1
Return to Agenda

Premier Kenney appoints strong team ready to lead
April 30, 2019 Media inquiries

Alberta’s 18th Premier, Jason Kenney, and his cabinet were
sworn in at Government House in Edmonton on April 30.
“Albertans gave our new government a huge democratic mandate for bold change that gets our
economy back to work and stands up for this province. This is a strong team that is ready to lead, and
to deliver that change starting today.”
Premier Jason Kenney
Alberta’s new government is one of the most youthful in Canada, with a strong mandate to represent
all Albertans. Diversity is reflected through the 13 different languages spoken by ministers and, for
the first time, Alberta will have a minister responsible for Multiculturalism, as well as a dedicated
parliamentary secretary. The province will be well served in attracting entrepreneurial immigrants
who create jobs and bring economic growth to Alberta with a Minister of Immigration.
“Many of the ministers appointed are Albertans by choice and not chance, having immigrated to this
province because they saw it as a land of opportunity that they now seek to serve. Alberta’s new
cabinet includes farmers, teachers, tradespeople, small business owners, lawyers, business
executives, musicians, oil and gas experts, public servants and a range of other professional
backgrounds. These ministers are in touch with the lives of the people they will be serving.”
Premier Jason Kenney
“This is a young, energetic and diverse team with deep experience. With an average age of 43, most
members of this cabinet are new to public service. They ran for all of the right reasons: because they
want to work hard to reverse years of economic decline and stagnation, and to get our economy
moving again. This is a team that will be obsessed with creating jobs, showing the world that Alberta
is open for business again, and fighting for a fair deal in Canada.”
Premier Jason Kenney
Premier Kenney and cabinet will meet for the first time immediately after the swearing-in. They will
be focused on getting to work on Day One, implementing the comprehensive United Conservative
agenda. Later today, Premier Kenney will be launching his strategy to stand up for Albertans,
beginning with a presentation to a Senate committee, opposing the disastrous Bill C-48 – a bill
unfairly targeting and discriminating against Alberta resources.
Full biographies for Alberta’s new cabinet can be found on Alberta.ca.
Ministers
Return to Agenda

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Premier Jason Kenney, President of Executive Council and Minister of Intergovernmental
Relations
Demetrios Nicolaides, Minister of Advanced Education
Devin Dreeshen, Minister of Agriculture and Forestry
Rebecca Shulz, Minister of Children’s Services
Rajan Sawhney, Minister of Community and Social Services
Leela Aheer, Minister of Culture, Multiculturalism and Status of Women
Tanya Fir, Minister of Economic Development, Trade and Tourism
Adriana LaGrange, Minister of Education
Sonya Savage, Minister of Energy
Jason Nixon, Minister of Environment and Parks
Tyler Shandro, Minister of Health
Rick Wilson, Minister of Indigenous Relations
Prasad Panda, Minister of Infrastructure
Doug Schweitzer, Minister of Justice and Solicitor General
Jason Copping, Minister of Labour and Immigration
Kaycee Madu, Minister of Municipal Affairs
Josephine Pon, Minister of Seniors and Housing
Nate Glubish, Minister of Service Alberta
Ric McIver, Minister of Transportation
Travis Toews, President of Treasury Board and Minister of Finance

Associate Ministers
•
•
•

Jason Luan, Associate Minister of Mental Health and Addictions
Dale Nally, Associate Minister of Natural Gas
Grant Hunter, Associate Minister of Red Tape

Parliamentary Secretary
•

Muhammad Yaseen, Parliamentary Secretary of Immigration

Major non-cabinet assignments
•
•
•
•
•
•

Jason Nixon, House Leader
Doug Schweitzer, Deputy House Leader
Ric McIver, Deputy House Leader
Sonya Savage, Deputy House Leader
Mike Ellis, Whip
Joseph Schow, Deputy Whip
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Our
Learning
Community
BARNWELL
Barnwell School
Phone: 403-223-2902
ENCHANT
Enchant School
Phone: 403-739-3770
GRASSY LAKE
Arden T. Litt Centre for Learning
(Outreach School)
Phone: 403-655-2211
Chamberlain School
Phone: 403-655-2211
HAYS
Hays School
Phone: 403-725-3755
HUTtERIAN BRETHREN
SCHOOLS
Phone: 403-223-3547
LOMOND
Lomond Community School
Phone: 403-792-3620
MILK RIVER
ErIe Rivers High School
Phone: 403-647-3665
Milk River Elementary School
Phone: 403-647-3747
TABER
ACE Place Learning Centre
(Outreach School)
Phone: 403-223-4761
Central Elementary School
Phone: 403-223-2170

May 1st, 2019

Honourable Adriana LaGrange
Minister of Education
308 Legislature Building
10800 97 Avenue
Edmonton, AB T5K 2B6
Dear Honourable Minister LeGrange:
On behalf of the Horizon School Division Board of Trustees, I would like to extend our
congratulations on your recent appointment as Minister of Education. We look forward
to your leadership in education and working with you collaboratively towards meeting
the needs of our students. As trustees charged with the governance of an education
system, we recognize that quality education for our youth is central in meeting the
goals of the vision for the future of our province. We consider ourselves your partner
in doing what it takes to prepare them for the 21st century.
Horizon School Division is a positive, dynamic and proactive organization that
understand how partnerships can make a difference in shaping the future of our
children and our future society when they possess a common mission, values and
vision.
We look forward to continuing with our governance role within a province that
recognizes the foundation of our future our students!
—

D. A. Ferguson Middle School
Phone: 403-223-8971
Dr. Hamman Elementary School
Phone: 403-223-2988
L.T. Westlake Elementary School
Phone: 403-223-2487
Taber Christian Alternative School
Phone: 403-223-4550
Taber Mennonite School
Phone: 403-223-0179

Yours truly,
.,,‘w,

Marie Logan
Board Chair

W. A. Myers High School
Phone: 403-223-2292
VAUXHALL
Horizon MAP
(Outreach School)
Phone: 403-654-4654
Vauxhall Elementary School
Phone: 403-654-2422
Vauxhall High School
Phone: 403-654-2145
WARNER
Warner School
Phone: 403-642-3931
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Our
Learning
Community
BARNWELL
Barnwell School
Phone: 403-223-2902
ENCHANT
Enchant School
Phone: 403-739-3770

May 1,2019

Vauxhall Academy of Baseball
Box 618
Vauxhall, AB T1G 2K0

GRASSY LAKE
Arden T. Lift Centre for Learning
(Outreach School)
Phone: 403-655-2211
Chamberlain School
Phone: 403-655-2211
HAYS
Hays School
Phone: 403-725-3755
HUTTERIAN BRETHREN
SCHOOLS
Phone: 403-223-3547
LOMOND
Lomond Community School
Phone: 403-792-3620
MILK RIVER
Erie Rivers High School
Phone: 403-647-3665

Dear Jets,
Congratulations on your Championship win, in Las Vegas, at the Desert
Classic Tournament!
What an outstanding accomplishment. We are extremely proud to have a
team like yours as part of Horizon School Division. Thank you for all of the
time and effort you put into making your team such a success.

Sincerely,

Milk River Elementary School
Phone: 403-647-3747
TABER
ACE Place Learning Centre
(Outreach School)
Phone: 403-223-4761
Central Elementary School
Phone: 403-223-2170

Marie Logan
Board Chair

Wilco Tymensen
Superintendent

D. A. Ferguson Middle School
Phone: 403-223-8971
Dr. Hamman Elementary School
Phone: 403-223-2988
LI. Westlake Elementary School
Phone: 403-223-2487
laber Christian Alternative School
Phone: 403-223-4550
Taber Mennonite School
Phone: 403-223-0179
W. R. Myers High School
Phone: 403-223-2292
VAUXHALL
Horizon MAP
(Outreach School)
Phone: 403-654-4654
Vauxhall Elementary School
Phone: 403-654-2422
Vauxhali High School
Phone: 403-654-2145
WARN ER
Warner School
Phone: 403-642-3931
Return to Agenda
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Horizon in budget holding pattern
POSTED ON MAY 2, 2019 BY VAUXHALL ADVANCE

By Cole Parkinson
Vauxhall Advance

cparkinson@tabertimes.com

With the United Conservative Party taking the
reins of the provincial government, Horizon

School Division is anticipating some changes in
regard to funding for their next budget.

While no provincial budget has been put forward,
Horizon has been hard at work putting together
the upcoming year’s financials, but they don’t

RECENT NEWS →

have all the information typically needed to put it
together.

■ UCP pinning hopes on lofty promises

“It is budget season and we don’t have a budget

deputy whip
■ Highway 3 connector bus service begins

Johansen, associate superintendent of finance

■ Cardston-Siksika’s Schow appointed
■ Horizon in budget holding pattern

■ Cemetery committee continuing its
helping hand

RECENT BLOG POSTS →

■ UCP pinning hopes on lofty promises
■ Politics brings out stereotypes

■ PUP definitely meeting punk potential

from the province. It may be the most unclear
budget season we have ever had,” said Phil

and operations at the board’s regular meeting on
April 18. “We’ve tried to move forward with some
parts and pieces. We’ve moved forward on some
assumptions that at least funding rates may stay
the same. That leaves questions about some off

grants that were in the funding we received over
the last couple years. Last year, as an example,
we received a Classroom Improvement Fund.”

http://www.vauxhalladvance.com/news/2019/05/02/horizon-in-budget-holding-pattern/
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■ Alberta voters unswayed by UCP

controversies
■ Politics not always a pretty picture
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Last year’s Classroom Improvement Fund helped

divisions with staffing and with that funding in the
air, school divisions around the region aren’t
entirely optimistic it will return in 2019.

“One hundred per cent of that was going to staffing, but those staff are all on temp contracts.

Because that is a one-time grant every year, all of those staff are on temporary contracts that end
June 30,” said Wilco Tymensen, superintendent of schools. “Anita (Richardson, associate

superintendent of programs and human services) has been in touch with a number of school

divisions around the south and many are putting staffing on hold until June. Normally, this is a
busy time for hiring.”

Tymensen said the division realizes hiring of staff may very well flow into the summer months.
On top of the Classroom Improvement Fund, other financial programs have also not been
guaranteed to make a return.

“It is hard to say whether or not that funding will be back. Another thing that was new last year
was the Nutrition Program funding. Again, no notion as to whether that will continue,” said
Johansen.

In regard to their own budget, work has been ongoing since the deadline for school division
budgets was extended to the end of June.

With no word on when the provincial budget will be released, work gets considerably harder for
Horizon.

“The budget deadline itself was extended by Minister Eggen to June 30 before the election was
called. However, without a budget from the government itself, I’m not sure what is going to

happen with that. I’ve reached out to Alberta Education and they reminded me of the last time
we had an election, they didn’t have their budget out until the end of the summer,” added
Johansen.

In 2015, things were a little easier for Horizon, but they understand those same options won’t be
available to them this time around.

“We actually built it. We had a preliminary budget and we were prepared to basically carry it if
need be to the fall when it was updated,” said Tymensen.

Other outside factors will also affect the coming Horizon budget.

“Another thing that is concerning in this budget is the government settled with the ATA (Alberta
Teachers’ Association) provincially. We estimate the cost of the settlement will cost the division
between $350,000 and $400,000 a year and of course we have no commitment one way or

http://www.vauxhalladvance.com/news/2019/05/02/horizon-in-budget-holding-pattern/
Return to Agenda
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another from the government whether or not that will be funded,” said Johansen. “Lots of things
up in the air, we’ve just been trying to put things in place to help us figure it out.”

With all this to account for, the board was in favour of tightening up financially for the upcoming
budget.

“I would suggest it since we need to be very frugal in that budget. Anticipating that if it comes
down a lot less than what we think it is, we aren’t totally out in left field. If it comes out more
favourable, great,” said vice-chair Bruce Francis.

All factors considered, Horizon staff are already headed down that road in regard to the new
budget.

“We shared with the board earlier that enrollment numbers are down as well and that has an

impact as well. We have given allocation time to schools and the vast majority of schools will have
less teachers next year than they have this year. They have been made aware of that and
teachers have been made aware of that,” said Tymensen.
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Premier of Alberta
Office of the Premier, 307 Legislature Building, Edmonton, Alberta T5K 2B6 Canada

May 6,2019
Marie Logan
Board Chair
Horizon School Division No. 67
6302 56th Street
TaberAB T1GYZ9
-

Dear Marie Logan:
Thank you for your kind words of congratulations. I appreciate you reaching out to share
your support.
Albertans have placed their trust in our new government, and we have hit the ground
running. Our team is experienced and talented—we’re passionate about bringing positive
change to Alberta and building a province that is the best place in North America to live,
work, start a business, and raise a family.
Since our first day in office, we have been implementing an ambitious plan to get Albertans
back to work: scrapping the carbon tax, fighting to get pipelines built, and standing up for a
fair deal for Alberta. And as we carry out this work, we are fighting for families and
protecting the quality health care, education, and other services we all rely on.
Thank you again for contacting me. I am grateful for your comments, and I look forward to
serving you.
Sincerely,

4

,%/

Jason
Premier of Alberta

Return to Agenda
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Program and System Support

Education

Boulevard
10044—108 Street NW
Edmonton Alberta T5J 5E6
Canada
www.education.alberta.ca

May 8, 2019
Dr. Wilco Tymensen, Superintendent
Horizon School Division
6302 56 Street,
Taber, Alberta T1G 1Z9
Dear Wilco,
Thank you for meeting to discuss Horizon School Division’s 2018/1 9 2020/21 Three-Year
Education Plan and 2017/18 Annual Education Results Report. We valued the dialogue
focused on your plan and results for continuous improvement in your school authority.
-

From our review, the plan and report submitted by your school authority are aligned with the
planning and reporting requirements established by Alberta Education in the Policy and
Requirements for School Board Planning and Results Reporting April 2018.
We appreciated the information that you provided and our discussion of the planning activities
underway, highlights of significant accomplishments, and the challenges within your school
authority.
If we can be of further assistance in your planning or reporting process or any other matter,
please contact our team at EDC.FS-Horizonciov.ab.ca or Dan Ferguson at 403-476-4780 or
Randy Billey at 780-427-5393, (toll-free by first dialing 310-0000).
We trust ongoing dialogue will support your efforts to develop an inclusive learning community
that engages and empowers all learners for success in Horizon School Division schools.
Sincerely,

Dan Ferguson
Field Services Manager
South Services Branch

cc:

Randy Billey
Field Services Manager
South Services Branch

Marie Logan, Board Chair, Horizon School Division
Ron Taylor, Director, South Services Branch
Charlene Ketchemonia, Field Services Manager, FNMI Services Branch
Ronald Taylor, Director, First Nations, Métis and Inuit Services Branch
Corporate Records
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